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INTRODUCTION

Thes-eappendi-ces= tra een ssembied t- o-- prov- -i-de= =s-ever`al- frin- ds= -e-f= informs=

tion in support of the ady of the FY 74 Final Evaluation Report. Appendix A'

is a report by an external auditor on the data handling and analysis procedures

used incpreparation of the report. Appendix B is a reportof a cost study that

is not strictly part of the evaluation study, but does include information that

should be used in conjunction with that from the program evaluation report.

Appendix C includes copies of all the data collection forms used in the

preparation of the report; ,technical detail relevant to the reliability and

validity of these forms or devices, where this is available; complete data

obtained using particular instruments (e.g., limited response questionnaires);

and/or tables summarizing the analyses of data collected, where presentation of

the tables in the report would have greatly increased the length of the report

itself. Because of the amopnt and variety of information in Appendix C, more

detail abolit the contents and organization are provided with the Appendix.

Appendix D contains the complete report of the anthropological study sum-
\

marized in Chapter 4.
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UNIVERSITY OF CALIFORNIA, BERKELEY

1LIIKLLEY DAVIS IRVINE, LOS ANGLIA-5 DINA WALL SAN Dim.° SAN 111A-NCIsPO

INNOVit-T*34AND
EVALIJATION SERVICES

October

Ms. Mary Ann Millsap
Evaluation Specialist
Career Education Program
Department of Health, Education, and Welfare
National Institute of Education
Washington, D.C. 20208

1974

Dear Ms. Millsap:

Enclosed is a copy of the audit report of the Final Evaluation Report,

FY 74, Experience-Based Career Education, Far West Laboratory for

Educational Research and Development. The staff of the La oratory

was very,helpful and cooperative in providing material nd informa-

tion to assist us with the audit.

As noted in our audit report, the overall quality of the evaluation

seems excellent.

RCW:mb

3

Sincerely,

Robert C. Wilson
Director



AUDIT OF THE FINAL EVALUATION REPORT, FY 74

Experience-Based Career Education

Far West Laboratory for Educational Research and Development

We were asked to develop and carry out an independent audit of the

findings analysis procedures and data presented in the Final Evaluation Report

FY 74, Experience-BaSed Career Edtication, Far West Laboratory for Educational

Research and Development.

Procedure: The procedure which was followed in the audit was to sample

from: (1) different objectives of the program, e.g., communication skills,

attitudes tdward learning; (2) different data sources, e.g., students, resource

persons, and parents; (3) different kinds 'of evidence, e.g., actual materials

produced by the students,, self-reported data, observations by others ; and (4)

different kinds of analyses and procedures for the treatment of data, e.g.,

and post data, analyses for which there were both, experimental and control

group data pre-coded data and open-ended data which presented more complicated

coding procedures.

Using these sampling criteria, three sections of the draft summative evalu-

ation report were seleCted for audit: Writing Sample, Student Self-Reported

Change, and Parent and Resource Ratings of the effectiveness of the, program

for student learning.

Writing Sample

The writing sample data was selected for audit because: (1) it focused

on one of the skill areas of importance to the objectives, and success of the

program; (2) it represented performance data from students; (3) it employed

pre= and post-meastires of change; and (4) it involved difficult problems of

scoring and analysis.

The question posed was: Do EBCE students progress in written communication

skill's? This was operational ized by having the students write a twenty minute

essay on one 'of five topics at the beginning and end of the school year. Four

experienced readers graded the papers "blind" for "MeCh-anics of Writing,"

"Effectiveness of Communication, and "Logical Thoughtfulness..." Reader reli-

abilities and score reliabilities were estimated. Pre/post differences were

computed and tested for significance.
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In the audit procedure, the research findings as reported were found to

be internally consistent and consistent with the data presented. The statis-

tical treatment of the data required some difficult and sophisticated measure-

ment decisions. The ratior4ia=4or'L treating the data was well reasoned and

consistent with good measuremekt,practice.

Student Self-Reported Clianqe
....

Student self-reported change as the result of their school experiences

was included in,the audit.because: (1) it was thought to best taf4student

-"\ perceptions of the most important outcomes of the program; (2) it-inate use

of comparison groups; and (3) it represented problems of conceptualizing and
J ..

coding types of change in open -ended data.
_

, The evaluation question skedby the FWL report is.: "Do Far West School

students see themselves as changing lesitively as a result,of their school,
experience?" Data presented\to shed light on the question was taken from .a

year-end questionnaire which asked students to "name 3 ways in which you have

changed as a result ofyour school experiences this year." In the audit pro-

cedUre, the findings as reported in the text and tables of the report-(in its

draft stages) were traced back to the original data, coding procedures, and

the criteria employed in defining and coding types of change and significance

of change (in a nonstatistical sense,. Releva t sta4 members were interviewed

at different stages of the audit.

Lookinat the raw data, the auditors concluded that: (1) indeed no FWS

studdnts repoi-ted "negatiVeAges" or "no change"; and (2) the conCeptUaliza-

tion of types of change seemed reasonabl and one of the'types of change

le
(acadeMic learning) was selected for i dependent. coding by. the auditors. The

independent coding led to the same co c usion that indeed OPS students had

more often reported changes of an academic learning type, Similarily, spot

checks of the student responses seemed to support the finding that FWS students
A

reported more changes in the areas of self-growth, career/work, and inter-
,

personal skills.

The third major finding reported, that FWS students showed more "signifi-

cant" kinds of change (in a nonstatistical sense) than OPS students, posed

greater conceptual and methodological problems and was therefore more difficult

to audit. While a check of raw data does give a sense of there being a.quali-

tative difference in the kinds of changes reported by FWS students (especially

6
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in the direction of the goals of the program), it was felt that more

rigorous analytic and coding procedures might strengthen the tvidence on

this point. For example, if each change reported by a student, rather than

the total student response(s), were made the unit of analysis, and if some

decision rule for employing the multiple criteria of significance (1 out of

3, 2 out of 3, and so forth) were set, the resulting typology of significance

of change might be more convincing to the reader.

A few minor internal inconsistencies were found and reported to the staff,

These were found to be the result of appended materials having been based on a

slightly larger sample of students than the final analyses presented in the

body of the report.

Parent and Resource Ratings

Parent and resource ratings of the effectiveness of the program for student

learning were chosen because: (1) they represented an effort to evaluate some

of the overall effects-of the program; (2) they were data from two important

groups of observers who were involved with the program; and (3) they involved

the analysis of rating data and the comparison of two independent sources of

data.

The question posed was:, How do parents and resources rate the effective-

ness of FWS student learning?

This was addressed by asking members of the two groups to rate 15 learning

areas on two 5-point scales:* (1) How important do you feel this learning is?

(2) How effective do you feel the program was in accomplishing this learning?

Mean ratings for each itemwerecomputed. Conclusions were drawn from the

data on the magnitudes of the mean ratings, the rank ordering of the learning

areas, and agreement and disagreement between the two groups of observers.

In the-audit procedure, the research findings as reported were found to

be internally consistent, and were consistent with the data reported in the

tables. The data reported in the tables were internally consistent with the

exception of'a small numerical error which did not affect the conclusions

to be drawn from the data. It may well have been a typing error. The sta-

tistical methods used in treating the data were appropriate.

7
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In summary, we find that the overall quality of the evaluation of the

Far West School is excellent. The evaluation is rich in the variety of

program goals and objectives assessed, the different sources and kinds of

data 'col)ected, and the range of analytic approaches and measures employed.

Many of the program components pose difficult measurement problems, and,

overall, the analytic procedures followed demonstrate knowledgeable, consci-

entious, and immaginative ways of handling those measurement problems.

8
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A COST-COMPARISON STUDY ON EBCREPLICATION*

Introduction

The purpose of this' report is to provide cost-comparison information,

about the Far West Laboratory EBCE program. Section I is a report of cost

estimates of possible EBCE configurations, if each were to be adopted by the

Oakland Unified School, District. These estimates are based upon data and

information obtained from the school 'district's budget office by Mr. John L.

Brown, an Oakland school administrator who provides liaison services between

the Laboratory and the district. We wish to acknowledge the cooperative

attitude of the district.administrative staff in their willingness and helpful

response.

Section II is a report about average school district expenditure through-

out California, including a description of the cost categories used. The

primary source of this information is California School District Financial

Analyses, 1972-1973, publication no. 16 of the California Agency for Research

rin Education (CARE), Burlingame,,California. This is a book of computer print-

s.duts used frequently by schoOl employee organizations in preparation for

negotiations with their boards of education. Also in Section II is a detailed

descriptiOn of the costs reported for the Oakland Unified School District, as

shown in the CARE document. Such descriptions are available for nearly all

of the California school districts; however, Oakland's is included to enable

comparisons with the EBCE projections. Finally, Section II contains excerpts

from Statistical and Financial Data, 1973-1974, a report to the community from

the Oakland Unified School District. These excerpts are included for two

reasons: (1) to confirm the general credibility of the more detailed analysis

based upon the CARE,document, and (2) to provide background data for discussion

of certain issues presented in Section III of thiS report.

Section III is an analysis of several issues which need clarification if

the reader is to make any meaningful comparison of Oakland projections with

Far West Laboratory EBCE costs.

*
iThis s a revision of a report previously submitted to NIE.

7.
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Section I: 'EBCE Cost Projections

The budget office of the Oakland Unified School District was asked to
estimate the cost of taking over the Far West Laboratory EBCE program for
each of three staff/student configurations, with the following underlying
assumptions: (1) the model would be fully documented, (2) performance test

data would show that the model performs according to specifications, and (3)
the yodel could be operated by a staff drawn from the ranks of presently
employed, or similarly qualified, professional and classified personnel.

The three staff/Student configUrations were as follows:

A. 100 students (city-wide site provided in an existing
school facility)

1 vice-principal or project d rector
4 )earning coordinators
1 skills specialist
1 resource analyst
1 secretary
1 resource and records assistant

B. 250 students ,(one region)
1 principal

10 learning coordinators
2 skills specialists
1 resource analyst
1 ,secretary

/

2 resource and records assistants

C. 500 students (city-wide site(s) provided by
in existing facilities)

,principal

1. assistant principal (specialty in curriculum)
20 learning coordinators
3 ,skills specialists
2 resource analysts
1 secretary
3 resource and records assistants

rict

Table B-1 shows the average salaries and other bases used by Oakland for

estimating the Costs, and also shows the Base Revenue for school years 1972-73,

1973-74, and 1974-75. These figures were then applied to the three staff/

student configurations, and three different cost -and revenue configurations

were estimated for each. These are shown in Table B-2, which also shows the
*c -

amount of the discrepancy between the Base Revenue'and the-estimated cost of

operating with ech of the plans.



Estimates were requested for each of the three years because the

multi-year data help detect inconsistencies and test the credibility of

the estimates for any single year. Perhaps even more important, however,

is the availability of detailed information about actual costs for 1972-73

for comparing the estimated EBCE budget line-by-line with the expenditure per

student for the district as a whole.

Table B-2 shows that the Oakland Unified School District cost estimates

are encouraging, and attest to the feasibility of the future adoption of the

Far West Laboratory's EBCE model. The cost per student would be only slightly

higher than the Base Revenue when computed for 500 students; however, the

cost per student for the smaller staff/student configurations are generally,

to the small school costs described in Section II. It can also be

noted that the difference between the total costs and the Base Revenue is

relatively low, and might even be lower as a result of model modifications,

In any event, the required additional money might be viewed as a modest excess

1st item for state or federal categorical aid.

*
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TABLE B-1

BASES FOR COST ESTIMATES OF EBCE
(IF OPERATED BY OAKLAND UNIFIED SCHOOL DISTRICT)

4

Budget Item 1972-1973
(actual)

1973-1974
(estimated)

1974-1975
(estimated)

Salaries and Benefits
(10-month contract)

Principal 19,656 21,600 22,680
Vice-Principal (Director) 17,470 19,200 20,160
Teacher 15,288 16,800 \ 17.,640
Counselor 15,288 16,800 17,640
Classified Staff 8,446 9,281 9,745
Tutor (FTE) .40 4,837 5,315 5,581

Books and Supplies
(per student)

,

Textbooks and Librayy Books 15 '15 15
Instructional Supplies 15

'li

15
Office Supplies 15 1 : 15

,
\ ,

Pupil Transportation
(user-Far West School experience)

Capital Outlay
(one-time, first-year expenditure) 20,000 20,000 '20,000

Indirect Cost
(3.27% of annual cost)

Base Revenue, per ADA
.

(enrollment 1,.97ADA), 1,008 1,076 1,41-5-'''

1

Basic state aid for high schools in Oakland is $125.00. In 1973-1974, the
state implemehted new legislation which.established a revenue limist composed
of basic state aid, equalization aid, 1972-1973 tax revenues, and a $68.00
inflation allowance. Revenues from federal or state projects; state excess
cost allowances, and other miscellaneous incomes are not included.

12
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TABLE 8-2

ESTIMATED COST OF EBCE OPERATION BY THE OAKLAND UNIFIED SCHOOL DISTRICT ,

Plan A: 100 Students Plan B: 250 Students Plan C: 500 Students

-1972 -1973 1973-1974 1974-1975 1972-1973 1973-1974 1974-1975 1972-1973 1973-1974 1974-197C

School Administratio,
Principal'

$.19,656 $ 21,600 $ 22,680 S 19,656 5 21,600 S 22,60
Assistant Principal or Project Director

.'
$ 17,470 $ 19,200 S 20,160 .T' 7 470

,'..,
19,200 20,160

Instructional Staff Ao
(''

Learning 'Coordinators ' 61,152 67,200 70-,560- 152,880 168,000 176,400 305,760 336,000 352,800Skills Specialists 15,288 16,800 17,640 30,576 33,600 35,280 45,864 50,400 - 52,920Resource Analysts 15,288 16,800 17,640 15,288 -16,800 17,640 30,576 , 33,600 35,280Tutors 4,837 5,315 5,581 9,674 10,630 11,162 19,358 21,260 22,324

Clerical Staff
Secretary 8,446 9,281 9,745 8,446 9,281 9,745 8,446 ' 9,281 9,745Resource and Records Assistant 8,446 9,281 9,745 16,892 18,562 19,490 25,338 '27,843 29,235

Supplii% and Miscellaneous
Textbooks 750 750 750 1,500 1,500 1,500 3,000 3,000 3,f,.)library woks 750 750 750 1,500 1,500 1,500 3,000 3;06 .3.0`).)

' Instructional Supplies 1,500 1,500 1,50 3,000 _3,000 3,000 6,000 6,000 5 -.'00 .
21.J611 Transportation _ 4,000 4,200 4,310 8,000 8,400 8,620 16,000 16,800 17,240

.

$ 137,927 $ 151,077 S 158,381 $ 267,412 5 202,873 $ 307,017 $ 500,468 547,9841 574,384
Total Operating Cost

Indirect Costs (Add 3.27%) 4,510 4,940 5,179 8,744 9,577 10,039 16,365 17,919' 18,782

Total Estimated Budgetl $ 142,437 $ 156,017 $ 163,560 S 276,156 $ 302,450 $ 317,056 $ 516,833 5,903 \$-93,166
, ,

Less BaSe Revenue2 97,776 104,372 108,252 244,44( 260,930 270:630 488,880 521,860 '41.250
,

$ 44,661 $ 51,645 $ 55,308 $ 31,11E $ 41,520 $ 46,426 $ 21,953
Additional Required Income

S 44,043 5k436
---...-_

Estimated Cost per Student Enrollment,
Excluding Capital Outlay $ 1,424 $ 1,560 S 1,636 $ 1,105 $ 1,210_ S 1,268 t 1.034 5 1,131 S 1,184., ,
(Total Estimated Budget Number of Students)

....,.

2Base
a 4

.

Revenue per ADA Enrollment @ 175 Days
Estimated 0.97 Attendance 1,008 1,076 1,116 1,008 1,076 1,116 1,008 1,076 1,116+ . (

100 x . 7 . 97 Oh x Base Revenue 97,776 104,372 108,252 ,?sq..

ill

7 . 242.5 ADA x Base Revenue 244,440 260,930 270,630
500 x . 7 = 485 ADA x Base Revenue 488,880 521,860 541,261 ,

lAdd 520,000 capital butlay as a one-time expense for any new site, 0

B
.

241-
(-)

-/
.
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Section II: School Expenditures in California

The primary source of comparative information about California school

districts is a series of annual publications by the California Agency for

Research, in Education (CARE), a joint effort of the Association of California

School Administrators, the California School Boards Association, and the

Ceifornia Teachers Association. Much of the information in Section II is

obtained from CARE document no. 16, California School District Financial

Analyses, 1972-73, published in December 1973.

Table B-3 shows a distribution of the number of California districts by

average 1972-73 cost per ADA (average daily attendance). These are shown

for-four different sizes of high school student bodies, selected to permit

comparisons with the three plans analyzed in Table B2. Table B-3 also shows

cost for the state as a whole (excluding those districts which only operate,
elementary schools).

Table B-4 shows the 1972-73 expenditure for the Oakland Unified School

District, as well as the percentage of the Total Current Expense. In ana-

lyzing these data, it is possible to gain some insight into the priorities

given to the various categories of Current Expense, as well as to note which

expenditure categories are treated sep4rately from, or in addition to, Current

Expense. It can also be seen that Oakland's expenditures are well above the

median for all California districts. Similar analyses are obtainable for all

California school districts, if additional comparions are requested.

Table B-5 is excerpted from a publication of the Oakland Unified School

District, Statistical and Financial Data, 1973-74, which presents the total

amount spent in each of the major accounts, first for the General Fund only,

and second for all funds. These two figures are then translated into average

cost per ADA; each is also shown as a percentage of the total district expend:-

iture. Two conclusions seem to be warranted. First, the Oakland report

generally. attests to, the credibility of the CARE repOrt, and second, there

are significant differences between the total amount of money spent from the

General Fund and the much larger total expenditures of all funds.

14



TABLE B-3

1972-1973 AVERAGE ANNUAL COST PER FISCAL ADA1
FOR CALIFORNIA SCHOOL DISTRICTS WHICH ENROLL HIGH SCHOOL STUDENTS

2,

Av ,ge Cost

A
High School
ADA 1-99

High School
ADA 100-249

High School
ADA 250-499

High S600l
ADA 500-999

All Calif.

Districts

$ 7O0- 799
1 .1 9

:1 A99p4poo- 899
4 6 5 53

A900- 999 .

13 64
1,000-1,099

3 4 Median 11 Median 66
1,100-1,199

7 Median 7, 10 46

_

1,206-1,299 , 1 Median 8" 5 5 48
1,300-1,399 2 2 1 4 26
t,40 1,499 Median 1 1 2 4 9
1,506-1,599

2 - 7
1,600-1, 9 2 1 1 8
1,7 ,799 1 4 1 10
1 ,88a-1,;,899

1
1

1,900-1,999
1 1 1

2,000-2,099
1

1

2,100-2,199
1

1

2,200-2,299 _

2

2,300-2,399 . 1 .

1

2,400-2,499
2

2,500-2,599 .

2,600-2,699 _

2,700-2,799
.

2,800-2,899
,

2,900-2,999
1

1

1

ADA means average daily attendance, or the number of students credited with
attendance. The data include both union high school districts and unified
school districts which have ADAs in this range for high school students.

2
Based upon figures in School District Financial Analyses, 1972'-1973, a study
conducted by the CaliforTia Agency for Research in Education (CARE). Cost
figures do not include debt service, legal services, and other services providedby county government.

15
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TABLE B-4

1972-1973 EXPENDITURES PER ADA BY THE OAKLAND UNIFIED SCHOOL DISTRICT

I
Expenditure Accounts Cost per Fiscal ADA

Central Office Administration $ 37.91
Salaries: Principals & Vice Principals $ 45.47

Supervisors & Consultants 11.85

Total Building Administration 57.32

Salaries: Classroom Teachers $594.49
Counselors & Others 55.25

Total Teachers/Other InstrucAnal Staff 649.74

Salaries: Instructional Aides $ 12.42
Instructional Secretaries & Clerks 70.20

Total Non-Certificated Staff 82.62

Textbooks $ 2.49
Supplementary & Library Books 1.81
Instructional Materials & Supplies 55.32

Total Books & Supplies 59.62

TOTAL INSTRUCTIONAL COSTS

Health Services 15.97
ant Operations 83.46

P1 t Mainte#ance 32.35
Benefits 215.91,Employee

TOTAL CURRENT EXPENSE $1,234.90.44,

Transportation 8.52
Food Service 7.60
Community Services 43.24
Capital Outlay 22..98
Debt Services 1.63
Transfers to Other School Districts 39.28

GRAND TOTAL COST PER ADA $1,358.15

16

24

Percent of Total
Current Expense

3.68
0.96

48.14
4.48

1.01

5.68

0.20
0.15
4.48

3.07

1.29

6.76
2.62
17.48

100.00
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Section III: Discussion of Issues

Theprgyious section presents data which invite extensive discussion acid
raise a number of issues. This report only scratches the surface of a *pie
body of information, and full discussion will not be attempted; howev r, same
questions must be raised.

Do the expenditure reports from school districts report a costs
of educating the students?

They do not, but jbnly because certain costs are associated with other
agencies. For example, during 1972-1973, the Oakland Unified School District

received 845 hours Of legal services from the Alameda County Counsel. Efforts
to place a price tag on these services have not been successful, but a major
part of the value is the average $16.50 per hour paid to the five- on legal
staff Which handles school district prOblems. In the next two ye

budgeting plan will b installed by the county, and more preci
will be available.

Another example' of unreported cost is services received fr

a ogram

:information
/'

°

the office
of the County Superintendent of Schools, such as processing/of the payroll and

teacher credentials, and providing limited instructional services. On a county-
wide basis the average cost was $3.50 per ADA in 1972-73; however, a large
district like Oakland may receive these services at less than'the average cost,
in that payrolls are procewd byccompyter and not by hand as in some smaller
districts.

Perhaps the largest and most difficult cost to identify is for school

facilities, because only actual expenditures are reported. Depreciation

schedules are not used; hence, the falue or the full cost of the facility
is not reported.

Are the cost prof
communities?,

s for Oakland generalizable f

Perhaps they are, but only in the context of replication studies. For

example, Oakland would be taking over previously,Oeveloped resources, but

tntse would have to be developed in other communities. The hypothetical

adoption scenarios from each of the eight school districts (Far West Caboratory

-' EBCE Replication Planning Task #2.c) will provide some answers, but solid

evidence must await the completion of future replication studies.



How credible are the Oalaand cost projections?

In follow-up conversations with the budget office staff member who works

with the OPS liaison staff member, numerous questions were - raised 'to detect

potential flaws in the data. No flaws were found; in fact, there may be an

overstatement of some FWS cost estimates, specifically in supplies and the

cost of tutors.41,The estimated cost of student transportation may also be too

high, since it is a projection of this year's Far West School experience and

this includes the cost of the now under-utilized GSA 'vehicles.

Why' are Oak land's projections much lower than Far West School
experience?

A complete analysis is not possible at this time, but a few of the major

'factors are:

1. Oakland salaries are bas upon 10-month contracts, rather than
the full year for Laborgory employees.

2. The Laboratory employee'benefits package is much more costly
because unlike the OPS system, it requires the accrual of money
for all nonproductive days, e.g., vacation (9.09%), holidays
(5.55%), sick leave (3.86%), and other nonproductive days such
as jury duty (0.23%). 'All of these are in addition the

Laboratory contributions to the retirement fund and group
insurance', which isvcomparable to Oakland's 17.48%.

3. All clerical salaries, and one professional salary are signi-
ficantly higher at the Laboratory than in the Oakland schools.

4. A Laboratory overhead rate must be charged to all Laboratory
income percentage negotiated with the Division of Grants'
Administration Policy (currently 25.3%). This money pays the
costs of a regional governance structure, community and
professional relations, several nationally-selected technical
advisory councils, a library, quality control procedures,
institutional development, proposal writing, all legal fees,

41
data processing, as well as the usual business and management
functions such as contract administration, prAcuirement, and
administrative services. School districts do ndt apply aln
overhead factor. Far,example, Oakland's financial reports

`,show that it expended only 3.07% of\ts 1972-73 operating
costs for central administration, which does not include all
institutional-costs. -

5, The Laboratory is a relatively small organization of fewer than
200 employees. It must provide all the business and financial

services necessary to a much larger organization. Hence, there
is little opportunity for achieving an economy of scale, as in
a large school district with several thousand employees,

19
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Why estimate average costs and average income per student to
project QakZand's costa, when actual costs vary widely.?

It is only speculation that costs vary widely among schools and programs
within a school district.* School accounting procedures do not enable the

reporting of costs for each function by school or school grade level. School
districts properly cite the identical BAse Revenue per ADA for elementary and
high school income, as well as the existence of single salary schedules covering
both elementary and secondary school staffs. However, it is still noteworthy
that during 1972-7, California union high school districts (grades 9 through
12 only) averaged $1,172.61 per ADA and elementary school districts (grades
K through.8 only) averaged $898.95 per ADA. In both cases, these averages did
not include debt-retirement costs. Even more dramatic, the high school dis-

tricts with fewer-than 100 ADA averaged $1,604.54 per ADA, while small elemen-
tary school distr'icts averaged $1,190.08 per ADA.., These data suggest that per
pupil costs for high school students are higher than the district average per
Rupil cost for all students.

20
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INFORMATION ABOUT DATA COLLECTION AND ASSOCIATED FORMS

INTRODUCTION

This appendix provides information .about data collection and copies of

forms used to obtain data on which the evaluation report is based. Technical

information that could be of value in judging the accuracy and relevance of the

data collected, and of the data interpretation, is alp included:in this appendix.

All of the data are presented using data collection forms where it is feasible.

For example, if a questionnaire had both open-ended questions and limited choice

questions, the numbers of responses for each of the limited choice answers is

\.shown on the questionnaire. Some tables presenting the resu s of data analysis

have been collected here; inclusion of such tables with the discussion of the

analysis in the report would have added unnecessary bulk.

The 19 instruments used in the collection of data, are listed in Table C-1,

ordered by date of first use, ollowed by date of second use. The table also

shows the estimated time in minu s necessary to complete each instrument, and

the i;dentification of the groups t t provided the information.
Ifs
Every effort was made in the dat collection to

.

ensure that the same

conditions pertained to all groups. Some variations may have occurred for the

reasons discussed below, but itwas generally judged that these variations

would not seriously reduce the validity of the data. The reasons for the

variations are: .

1. Comparison and control group students from Oakland Public Schools had
to be tested at FWS, which was unfamiliar to them, whi14-it was
familiar to FWS students. Additionally, comparison and control group
students received six dollars as encouragement to come to the school.
on Saturdays or at the end of the regular school day, while FWS stu-
dents provided the information as part of their regular school
activities. These variations were introduced only after the effort
to test OPS students at their own schools during the school day failed
because of administrative problems in several local schools.

2. Lack of space at.FWS for large group testing meant that different
groups had to be tested at different times and on occasion using
different administrators or interviewers.

3. Pretest scores for the Iowa Tests, of Educational Development for some
comparison and control group students were copied from OPS records
when students had taken these tests in the district-wide testing
program.

23
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TABLE C-1

OUTCOME DATA COLLECTION SCHEDULE, FY74

Instrument

Early Collection Midyear Collection Year-End Collection

Oates Groups* Oates Groups* Dates Groups*

Personal Orientation Inventory (40 min.) 9/73 W, 0

. \

Career Maturity Inventory Competence Test 9/73 W, D

(40 min.)

Student Background Summary

Part I (10 min.) 9/73 'WI, 0 \ 1/74 E

Part II (10 min.) 9/73 W

Job-Related 1' mms 10 minl 9/73 W, 0 1/74 W, D, E 5/74 W, 0, E

Job-Related Attitudes (20 min.) 9/73 W, 0 1/74- W, D, E 5/74 W. D, E

2/74 .

Writing Sample (10 -20 min.)** .-m,b.'e

i
.. 1

9/73 W ,

.

5/74 W

Iowa Tests of Educational Development"' 11/73 W, 0 5/74 W. 0, E

(120 min.) ,'
7

Attitudes Toward Tests (5 min.)
1/74 W, J), E

Student Interview (45 min.)
1/74 W

Attitudes Toward Learning (20 min.) 1/74- W, D, E

.
2/74

Career Maturity Inventory Attitude Scale 2/74 W, 0, E

(20 min.) ,

Student Questionnaire (10 min.)
1/74 W

Parent Questionnaire (15 min.)
2/74 W Parents

Resource Questionnaire (15 min.)
2/74 Active RPs

Parent Interview (20 min.)
2/74 W Parents

Resource Interview (10-15 min.)
2/74 Active RPs, RO 5/74 Active RPs, RO

, Coordinators 'i Coordinators-

Student Plans and Perceptions Summary , Ao-

Part I (10 min.),
5/74 W, D. E

.
Part II (10 min.) 9/73*** W

5/74 W

Student Change Stales (5 min.) -_
5/74 LCs

---------..._

-------r,

.

Tne Way It Is/The Way It Ought To Be 2/74 EBCE

(Ideal/Actual School Characteristics Scale)
Staff

(20

See list o' decinitinns.

** Writing samples are not discussed in the
appendices, but are discussed in Chapter 3 of the report.

*** The Initial Student' Planning Form was used
to,collect answers from Group W for questions 6 and 10 of the SPPS at the

beginning of the sctool year. The SPPS was designed toward the end of the school year.

`24



4. Special arrangements hed to be made for testing of students in all

groups who were absent from scheduled testing or interview sessions.

The administration of these follow-up tests vas the responsibility of

two people, either of whom administered the tests as their schedule,

could ftt the student schedules.

FWL-EBCE was fortunate to have the support of the administrative staff of

the Oakland Public Schools. Every effort was made to keep thd OPS research

department, the personnel record section, the high school principals, and others

who gave assistance in various ways informed at all times and to secure advance

approval on all activities. Getting scores on the achievemerieslpr, the

subject-matter oracles for two semesters, and current addresses for some 175

students in six different high schools proved to be a, demanding task. The full-

time assignment of an OPS liaison officer to FWL-EBCE improved these efforts.

Student interviews, parent telephone interviews, and resource person tele-'

pnone interviews were conducted by an external contractor using items and sched-

ules developed by EBCE staff. The sessions with FWS students took about 45 min-

utes. Items that were EBCE-specific were omitted from the control student

sessions. Interviews were conducted ina suite of offices in the building in

which FWS is located, but on a different floor from FWS.

The remainder of Appendix C is organized in terms of particular data

collection instrument or procedure. Instruments are arranged alphabetically.

In every case, the data collection instrument appears first. Technical

information related to the validity, reliability, or difficulty of the

instrument is presented next, if such information is available. For-some

instruments, this information was prepared for an earlier report, and is

reproduced in the format of the earlier report. More recent information

obtained from yearend administration is added where relevant.

Tables that represent the results of data analysis discussed in the

report itself appear last for an instrument.

A review of the material in this Appendix will make it very evident that

the data collection instruments and procedures vary widely with respect to the

completeness and sophistication of their development. The Appendix is intended

to present as fully and accurately as possible what is known about each

instrument. The v'iriAtty-in kind and quality of information probably reflects

rather accurately the state of the art of evaluation of total educational

programs.

25



NAME SCHOOL GRADE DATE

ATTITUDES TOWARD LEARNING
, Far West School .

An attitude is a feeling or emotion toward something. The following
questions concern your attitudes toward going to school and learning things.
In writing your answers to the first group of questions, tell why or give an
example of what causes you to answer as you do. The second group of questions

give you choices to select from. Please try to answer all questions. i
Group 1

1. What are the things you are most interested in learning at this time?

2. Are-you learning about the things that interest you in your present classes

and activities?

r

3. How does your present school compare with others you've attended?

4. What school activities do students in your school particularly like?

5. What opportunities do you have in your present school to choose what you

study?

Q

6. . What do you think is the biggest problem in your present school?

7. In what ways do you expect your high school education to benefit you in

the future?

8. What is the best way to teach someone something?

, .1

9. If someone interested in your school progress suggested that you were not

working as hard as you could (and it was true), what would you do?

,

ill



Attitudes Toward Learning (cont'd.)

Group 2

10. Below are some reasuns for going to school. To indicate your opinionh,

peace a:
"1" next to your most important treason
"2t-next to yon econd moat impaAtant reason
213" next to youit most impottant Aea4on (leave others blank)

to learn more
the law requires it
to please my parents
so I can get a job when I graduate
so I can get into a college
there's nothing better to do

11. Below are some reasons for liking school. To .indicate youn opinions,

ptace a:

"1" next to what you tike best
"2" next to what you tike second best
"3" next to what you tike - thijtd best 'leave others blank)

learning about things that interest me
taking the courses I need for college
learning things that will help me get a job
making good friends
meeting people who may have influence in helping my.future
participating in sports and athletics
social life

12. Below are some reasons for school success. To indicate Out opinion, ptace a:

"1" next to the iiitot .thing OUCCe44 d.oends on
"2" next to the zecond thing zucce4.6 depends on
"3" next to the thiltd thing 4UCCe44 depends on (leave others blank)

how much the.s600l staff like,s you
how much you actually learn
how much effort you make
how well you do on tests I = . At,

how much you take part in discusstons

For questions 12-20 indicate your opinion5 by checking one answer only,

13. _The program I am now taking

good for both planning a catTer and for academic work

good mainly for planning a career
good mainly for academic work
not much good for either
don't have a program

42.
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Attitudes Toward Learning (cont'd.)

14. The kind of person I learn the most froM is one who:

makes me plan my own work ,

tells me just what to do
helps.me pan my work
ignores my activities
don't know

15. If students were paid to go to school, they would:

16.

go mostly for the money
go for the learning anyway
learn more than they, do now
not act any differently then they do now ,

don't know

Working for grades is:

important to me
means nothing to me
sometime: important to me and sometimes not
is a necessary evil

17. Keeping on top of my school work is:

very important to me
somewhat important to me
of miner importance to me
means nothing to me

18. I think swdying is:

most always worthwhile'
most always a -waste of time
sometimes okay, sometimes not, depending on what the subject is

no opinion

19. Reading boos ,n my own is:

:,,ometning_Lenjoy doing regularly (more than 2 per month)

1,1meti-,ir. I lo occasionally (1 every month)
somethin I do rarely (1 a year)
someth:ig I never do

20. School textbooks are usually:

the best .glace tA get information

ju:t ur uf t'IP places to get information

.a pool mace to ,pt information
no opinion

21. Sports ,,rd athie,icc in high school should be:

renui$.ed of everybody
volurnry

eena:ed
opi0iof,

29
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TABLE C-2

DISPOSITION OF ITEMS IN QUESTIONNAIRE

Disposition Number of Items Item tubers

Dropped because most students chose.
the socially desirable, orneutral
response.

Dropped because, they were distractor
items.

Dropped because either the question
or the alternatives were ambiguous.

Dropped because comparisons could not
be made (the responses given by each
group were highly program specific).

Acceptable but not discussed because
no differences appeared between the
experimental and'control group.

TOtal number of items discussed.

2

2

2

4

7

15, 16, 17, and
open ended #9

18, 20

11, 14

4, 6

10, 13, 19, and
objective item #9

1,2, 3, 5, 7, 8,
12

TOTAL NUMBER OF ITEMS IN THE
INSTRUMENT

21
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TABLE C-3

ITEM 1: WHAT ARE THE THINGS
YOU ARE MOST INTERESTED IN LEARNING AT THIS TIME?

Coding Categories
Used For

Comparisons

FWS

Experimental
K=28

N=17

OPS
Control

K=31

N=14,

FWS

Entering
K=66
N=41

OPS

Representative
K=55
N=31

°
f f % f % f %

Careers 2 7 4 13 7: 11 3 5

Arts, creative 6 21 5 16 14 21" 8

School subjects 7 25_ 13 42 11 17 17 31

Basic education' 2 7 0 0 5 8 0 0
,

Specific fields of work 2' 7 3 10 10 15 9 16

Life 0 0 0 0 0 0 3 5

.
si

_

Other responses* 9 32 6 19 19 29 15 27

* Non-differentiating or.program-specific responses. See text.

NOTE: Percentages are based on the total number of responses (K). Because
students gave more than one response, K may be larger than the number of
students in the group (N), but not every student responded to every question.
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TABLE C-4

ITEM z: ARE YOU LEARNING ABOUT THINGS
THAT IN EREST YOU IN YOUR PRESENT CLASSES AND ACTIVITIES?

Coding Categories
FWS

Experimental
OA

Control
FWS

Entering
OPS

Representative
Used For . K=16 K=14. K=39 , K=31

Comparisons N =17. N=14 N=41 N=31

f %'' f % f % f %

Yes
,

9 56 § I 43 27 69 16 52

No
.

5 31 3'

i

21 6 15 9 29

Somewhat 2 13 5 36 4 10 6 19

Do notknow/no response 0 0 0 0 -s, 2 5 0 0

440TE: Percentages are based on the total number of responses (K).

1

I(
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TABLE C-5 ,

ITEM 3: HOW DOES YOUR PRESENT SCHOOL
COMPARE WITH OTHERS YOU HAVE ATTENDED?

4

Coding Categories
Used For

Comparisons

FWS

Experimental

K=18
N=17

OPS

Control
K=.19

N=14

FWS

entering
K=46

N=41

OPS

Representative
K=35
N=31

f % f % f % f
0
/0

Far West better/superior/
far superior 5 28 15 33

Present school is better/
great 2 16. 2 6

Much- looser/more freedom
:

3 17, 1 3 7 1 3

.

Freedom to learn what one /
wants to learn

.

0 0
,

0 0 7 16 0

.

0

Poor teachers/teachers
don't care 0 0 2 11 0 0 2 6

95411/boring 0 0 2 11 0 0 0 0

...,. %

Better classes- 0 Q. 2 1) - ,0 0 1 3

1111,

The same/no difference 1 6 1 5 1 2 8 23

Other responses* 9 50 9 47 20 43 21 60

* Non-differentiating of program - specific responses. See "text.

NOTE: Percentages are,based on the total number of responses (K). Because Tp;

students gave more7t4an one response, K,may be larger than'the number of student
in the group ( but riot every student responded to every question.

33 .4)
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TABLE C-6

ITEM 7: IN WHAT WAYS DO YOP EXPECT YOUR HIGH SCHOOL EDUCATION TO
BENEFIT YOU IN'THE FUTURE? '

Coding Categories

Used for
Comparisons

eFWS
Experimental

K=20

N=17

OPS
Control

K=17

N=14

FWS

Entering
K=48
N=41

OPS
Representative

K=39

N=31

f % f % f % f

Be-able to go to college;
prepare me for college 5 25 4 24 8 17 10 26

Getting a job/better job;
planning a career 6 30

,

4 ?4
,

19 40 11 28

Getting a diploma 0 0 1 6 2 4-, 2 5

7

Basic,knowledge/basic
learning 0 0 1 6 3 6 3 8

Learning about
life, people,
responsibility 3 15 1 6 6 10 4 10

What kind of future
I want; decisions about
future , - 2 10 0 . 0 4 8 1 3

Not a thing; no way 0 0 2 12 0 - 0 4 10

Other 1 5 4 24 2 4 3 8

Don't khow/ no'answer 1 3 15 0 0 4 4.: 8 1 3

NOTE: Percentages are based on the total number of ponses (K). BecauSe

students gaye more than one response, K may be larger ,han the number of students
in th group (N), but,,not every student responded to every question.
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TABLE C-7

ITEM 12: THE PROGRAM I AM NOW TAKING IS: (OBJECTIVE, ITEM)

.

Alternatives

FWS

Experimental
K = 17
N= 17

OPS
Control
K = 14
N= 14

FWS

- Entering
K = 41 '

N = 41 ,

OPS
Representative

K.= 31 ,

411,=-31

f % f % f f. %

Good for both planning a
career and academic work 8 47

,,

4 29 26

,

63

-,

14 45

Good mainly for
planning a career 7 41 2 14 11 27 & 19

Good mainly for academic
work 1 6 3 421 1 2 6 19-

*Not much good for either 0 0 5 36 0 0 4 13

.Don't have a program 0 0 0 0 1 2 1 '3

No answer 1 6 0 0 2 5 0 0

* p < .01 for experiMental versus control
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NAME PATE

SCHOOL Far West School

ATTITUDES TOWARD TESTS

GRADE

What is your opinion about the tests you take? Have you ever stopped to

consider why you take them? Your responses to the following statements will
show what you now believe about tests and testing. Your answers may show a

relationship to your performance on the tests you take.'
THERE ARE NO RIGHT-OR WRONG ANSWERS. You either agree with the state-

ment or you don't. Put an X in the answer space under AGREE or DISAGREE to
show your present view of each statement.

AGREE DISAGREE

1. It is good to have tests to give us 1.

information about people.

2. I believe that schobls give too many
tests to students.

3. It is all right to ask questions about 3.

my future career plans on a test.

4. I feel upset whe cannot answer a test 4.

question.

2.

5. I world have no objection to answering 5.

questions about my personal life on a test.

6. It is all right to take tests to help a 6.

person choose a career.

7.. I like to answer test questions about my 7.

interests.

8. I believe it is possible to find out how 8.

much one has learned by taking an
achievement test.

9. I feel\scared when I know I am to take a 9.

test of any kind.

10. I believe it is possible to find out how 10.

bright I am by taking an intelligence test.

11. I am looking forward to a day when I never 11.

take any more tests.

12: I think it is a good practice to "guess" on 12.
a test question.

13. I believe there are "tricks" that will
help you to score well on tests. 13.

37
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Attitudes Toward Tests (cont'd.)

14. I get emotionally upset when I am told 14.

that I am to take tests.

15. I am not afraid when I am taking a 15. ,

test.

16. I enjoy taking a test when I have- 16.

studied for the subject.

17. I do not want my parents to know
how I do on tests.

17.

18. I usually agree with the results of 18.

tests I have taken.

19. I believe that schools use tests 19.

properly most of the time.

20. Test questions make me feel like 20.

Arguing about the right answer.

21. I believe test scores would be helpful 21.,

for me in making a career choice.

22. There is considerablg'fear of taking 22.

tests among students I know.

23. I am not easily distracted when
taking a test.

23.

24. I feel angry when I forget the 24.

answer to a question should know.

25: I believe that most people cheat on 25.

tests if they can get away with it.

26. I believe that people often lie about 26.

themselves when taking a personality
test.

27. I am tired of taking so many tests. 27.

28. It doesn't matter to,anyone whether or 28.

not I answered these statements the
way I really feel.

38
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TECHNICAL INFORMATION

Attitudes Toward Tests

Rationale/Objective of Instrument

Test taking is one facet of attending school, and attitudes toward tests

is one facet of attitudes toward school. This test allows objective measure-

ment of an attitude that could affect the way in which students respond to

tests. It was hypothesized that Far West School (FWS) students would be more

test resistant than Oakland Public School (OPS) students because of the

relatively heavy schedule of testing at FWS.

Respondent Group

This test was administered, to the total FWS "population, and all comparison

students as ,part of the January 1974 (midyear) data collection. (N = 98)

History of the Development of the Instrument

A wide ranging search was made for instruments that were valid fOr a

school setting such as FWS. A 50-item Attitudes Toward Tests instrument,

developed by Dr. Claude Cunningham at the University of Indiana, was located

during this search. This form of the test was too long and some items were

more appropriate for college than high school students. Thus, 23 items were

'deleted because they were not suitable for the objectives of FWS or they were

not suitable for the age group of FWS. One item was added to the test. The

resulting pool of 28 items was then reviewed by the internal staff. All items

were/retained subsequent to this review, but some wording changes were made.

Item Content

The items deal with the value, legitimacy, and worth of tests; the

respondent's emotional reactions and general attitudes toward tests; and the

strategies involved in test taking.

Administration Procedures

Primarily a group test,, instructions are given and the test is essentially

self-administered. Respondents take at most 15-20 minutes to complete this

instrument.
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Scoring Procedures/Scoring Interpretation

The higher the score, obtained by.summing the number of items answered

according to a key (dichotomous response), the greater the respondents' "test

resistance," or tire lower the "test acceptance." The resulting scores have

been used to give means for each of several groups to be compared, or in a

correlation matrix to be correlated with variables such as achievement or

other attitude measures. The scoring key is shown in Table C-8.

Reliability

.Alpha reliability for the midyear test administration was .72 for the

students described above. Item difficulty values and item test correlations

are presented in Table C-8.

Relations to other Measures

The "test resistance" score derived from this instrument was included in

a cluster analysis study of 21 program-related variables (N = 67, mid-year

data). The variables included five subscales of the Personal Orientation

Inventory (POI);,seven scales constructed from the Attitude Toward Learning

instrument, sex, grade level, reason for'entering the program; and a group of

items related to academic achievement. TableC-9 shows the cluster in which

the4,*i resistance" score is found. This table indicates that low "test

tesOstance," i.e,, "test acceptance," clusters with feelings that working for

grades is important; with feelings that keeping on top of school work is very

important, and with having career-related reasons for entering FWS.

Correlations were also found between "test resistance" and two POI scales:

a positive correlation (.26) between "test resistance" and self-actualizing

values, and a negative correlation (-.33) between self-regard and "test

resistance."

Intercorrelations between the "test resistance" score and the items on

the Job-Related Attitudes (JRA) and the Career Maturity Inventory (CMI)

attitude scales showed gne correlation above .25 on the JRA, and eight on the

CMI. ,Item 36'on the JRA ("It's impossible to get a job if you haven't had

previous experience in the area.") showed a correlation with "test resistance"

of .26. Table C -lU shows the relationship between statements on the CMI and

"test resistance."
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TABLE C-8

ITEM STATISTICS AND KEY FOR ATTITUDES TOWARD TESTS

GROUPS W, D, AND E
(N =98)

Item
Number

Keyed

Alternatives
D=Disagree
A=Agree

Percent
Choosing
Keyed

Alternatives

Item
Sigma*

Part/Whole
Correlation*

1 D 2§ 44 42

2 A 62 .. 49 49

3 D 14 35 31

4 ' A 41 49 19

5 D 62 49 23

6 D 19 40 35

7 D 21 41 31

8 -D 46 50 / 40

9 'A 24 43 44

10 D . 69 46 40

11 A 56 50 53

12 A 39 49 31

13 A 38 49 26

14 A
.

15
.

36 58

15 D 29 45 35

16 D 29 45 35

17 A 24 43 33

18 D 47 50 55

19 D 48 50 35

20 A 62 49 36

21 D
J..

45 50 43

22 A 45 50 32

23 D 48 50 30

24 A 79 41 10

25 A 82 39 18

26 A 65 48 09

27 A 66 47 48

28 A 29 45 20

*Decimals are omitted. Numbers are hundredths.

1-
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TABLE C-9

WEIGHTING OF ATTITUDES TOWARD TESTS SCORE ON "AMBITION" CLUSTER"

Item Cluster
Coefficient

Working for grades is important to me .58

Test resistance score -.58"

Keeping on top of school work is very,
important

.39

Career-related reason for entering FWS .36

Learning things of interest in current
program 722
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TABLE C-10

RELATIONSHIP BETWEEN HIGH "TEST RESISTANCE" AND
. SELECTED CMI ITEMS

Item

Number
CMI Item

Correlation
Coefficient

Agreement with the following CMI items was positively correlated

with "test resistance"

18

34

40

I spend a lot of time wishing I could do
work I know I can never do.

I don't know what courses I should take

school:

As long as I can, remember, I've known what

kind of work I want to do.

When I am trying to study, I often find "

myself daydreaming about what it will be

like when I start working.

.32*

.32

.26

.34

Agreement on the following CMI items was negOively correlated with

"test resistance"

7

8

21

Your job is important because it determines
how much you can earn.

Work is worthwhile mainly'because it lets
you buy the things you_want7---

By the time you are 15, you should have your
mind pretty well made up about the occupation

you intend to enter..

As far as choosing an occupation is concerned

-.27

-.27

-.25

49 'something will come along sooner or, later. :29

* A correlation of 20 is significant at the 5% level of confidence.

J
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NAME

SCHOOL Far West School

JOB-RELATED ATTITUDES

DATE

GRADE

'In this part your opinion is asked about some practices and attitudes

in business and industry. Please indicate your present feeling concerning

each statement. There are no right answers or preferred answers. To show

your opinion, put an X in the box which best represents the amount of agreement

(or disagreement) you feel as shown in the sample below:

Sample 0: Strongly Disagree Undecided Agree Strongly

Disagree Agree

0.' st companies try to
atisfy their customers
lly and completely?.

10 aMINI

By marking an X in the box under "agree" you show that you believe that
generally companies do this, but that your belief is not especially strong.

YOU MAY BEGIN.

45
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Job-Related 'Attitudes (cont'd.)'

. Strongly Disagree Undecided Agree Strongly
Disagree Agree

1. It's very hard to change
jobs within an organization.

2. It's more important to be
4well liked` than to be

skilled at your work.

3. Businessmen are as
honest as everyone else.

4. You must have "pull" to
get a good job.

5. Most large business
organizations are
genuinely concerned
'about preserving
our environment.

6. Most supervisors expect
you to feed their egos.

7. The products or services
may differ, but essentially
all large organizations are
the same.

8. Few employees are in it
just for the money.

9. The most valuable employee
is one who can make quick
decisions.

10. Most companies have little
concern for their
customers.

11. Most people look for
personal fulfillment in
activities and experiences
outside their jobs.

12. There is too big a gap
between executive salaries
an4 worker wages.

13. Most workers are not
interested in contributing
to the success of the
conpanythey work for,

14. Most people are reasonably
happy in their work.
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Job-Related Attitudes (cont'd.)

Strongly Disagree Undfcided Agree Strongly

Disagree Agree

15. Businesses are too
closely regulated by
the government.

16. Corpdrations are too
powerful for the good
they do.

17. Big companies are better
places to work than small
ones.

113. It is the unions that
get the workers more
money and better
conditions.

19. Most supervisors can
tolerate criticism.

20. Playing favorites in
promotions is all too
.common.

21. There is something in
almost every job that
you can like.

22. Sklme high-paying jobs

are boring.

23. Most places, of work have
rigid codes of dress, styles

and personal appearance.

24. An..,one can run a business,

if paid enough.

25. Most low-paying jobs are'
boring.

26. Unionized employers pay
better than non-anion -

employers.

27. Companies expect your
complete loyalty no matter
what-they pay you.'

28. Your ability to do the
job is what counts in
the business world.

47
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Job - Related Attitudes ( eont ' d )
, r

S,trongly Disagree Undecided Agree Strongly
Disagree Agree

29. Most superVisors are
receptive to employee
suggestions about how
to do the job differen-tly
or better,

30. A person who has a job is
usually thinking about a
career in'that field.

31. Most supervisors can do
the employee's job better
than the employee.

32. In general , workers are
well paid for the work
they do.

A small company usually
has more efficient
management than a large
one.

34. Dress,. hai r style, etc.

usually i"eveal, an

employee's val(des.

35. Companies ,,,tani to provide

their employees with good
benefits and working
s,ondi ti uns

36 It's impossible to get a
jot if you haven't had
rwev.tous experience in

th,d area.

37. Most. companies try to
satir,fy their customers
i-uly am completely.

38. Abil;ty to write effec-
tilely is important for
success in most jobs.

39. Fi rst -1 ins supervisors
work harder than managers.

40. Competition amen g employees

inrreasa6 effi ciency.

41. The business man will try
to take advantage of you
if he can.

. 48
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Job-Related Attitudes (contsd.)

Strongly Disagree Undecided Agree Strongly
Disagree Agree

42. Empluyces are paid more
for jobs that require
decisions that affect
other workers.

43. It's not fair to dismiss
an emOoyee because he
makes a bad decision
about now to do a' job-
related cask.

44. Being fired for poor
job performece is a
signal to change your
career goal.

45. The most valuable
employee is one who
checks With his super-
visor before making
decisions.

46. On most jobs the employee
is simply told what to do
and is not expected to
seek out-information.

47. Corporatiohs and large
companies are good parts
of our society.

48.' Most people who decide
to retire are disillusioned
with work.

49. The best way to be rewarded
for good performance is to
quietly do your job as you
are asked to, tnstead of
making suggestior$ or
pointing out problems.

10. Most organizations ,re more
concerned with worker
effic4ency than with the
peroona1 needs of their

employeeA.

51. Businesses are more
concerned with making
profit than with improving
society%

Aok 49
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Job - Related Attitudes (cont7d.)

Strongly Disagree Undecided Agree' Strongly

Disagree Agree

52. Most workers feel that
they are an important
part of a company.

53. Small shops have better
working conditions than
large ones..

54. You lose your co-workers
friendship when you
become a foreman or
supervisor.

55. Workers must depend on
each other to get their
jobs done.

56. Workers have to struggle
for every added benefit.

a
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TECHNICAL INFORMATION

Job-Related Attitudes

Rationale/Objective of Instrument

Review of available instruments previously used in the program revealed a

neeifor
informed assessment of student knowledge of, and attitudes toward,

the economic sector. Student_s_in EBCE work closely over extended periods with

different levels and types Of employees and employers. Student attitudes

might be expected to form, alter, and deepen as a result of such exposure.

This instrument was created to ascertain what students' attitudes were and to

monitor changes as they occurred. Changed in response would be hypothesiied

only for students with considerable exposure to the economic sector.

Respondent Group

Students'in EBCE were asked to complete this instrument three times during

the 1973-74 school year. Control Group D students and Comparison Group E com-

pleted the instrument only twice during the year, early and late.

History of the Development

Interviews of students at the conclusion of the 1972-73 school year

yielded informatiOn as to beliefs and opinions of economic, business, and em-

ployment issues. As a mealp of verifying the kind of information these in-,

terviews had informally revealed, a Likert-type attitude scale was developed.

A large number of statements (over 75) was prepared, generated mainly from

outcomes suggested by the ifiterview protocols. Fifty-six items were selected

according to three criteria: clarity, content category, and consistency with

concepts of job-relatedness. Members from all components of the project staff

participated in development of the instrument.

Data from the midyear testing of EBCE and control group students (N = 67

were studied'through cluster analysis to see if scale scores could be usefully

derived from subsets of items. The cluster analysis procedure described ih

Tryon and Railey (1970)* was used in the effort to develop scales from the

'items of the Job-Related Attitudes instrument. This procedure, like the many

procedures of component and factor analysis, has as its purpose the resolution;

1

7

Tr , Robert and Bailey, Daniel., Cldster AnaIlSc New York: McGraw-Hill \

Book CmQpany, 1970.
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of a set of variables (items) into subsets measuring a common dimension of

greater' generality than the individual' items. The cluster analysis approach

is distinctive in its application of the idea Of analyzing a hierarchy into

distinct clusters, as opposed to the factoring into eigenvalues and eigen-

Vectors of the component or factor analysis approach.

The analyses were performed at the University of California, Berkeley,

using the computer program developed by.Daniel Bailey, Department of Psycho-
,

logy, University of Colorado, Boulder, Colorado. The program allows a prior

specification of scale definers and produces relfabilities and other statis-

tics. Typically, first runs are-made to isolate potential clusters, and the

final along with cluster score intercorrelatfons, are analyzed in

the last s evof a rather exploratory procedure.

Four'clusters were identified based on considerations of meaningfulness

and the criterion that a cluster have a reliability of at least .60 using data

from a second administration. The four clmsters appear to relate to such con-
.

cepts as attitudes toward work organizations, maintenance of a low profile,

and avoidance of commitment. These clusters were composed of from five to

eight items"each as indicated in Table C -11. Collectively the four clusters

incorporated 23 of the 55 items in the test, and no item appears in more than

one cluster.

Item Content

The 56 items can be logically grouped by content into the following cate--;

gories:

_1. Statements of facts or events that may be rated as to their exis-

tence or occurrence in the business world on:

a. management practices and conditions,

b. worker practices and conditions,

c. union practices and conditions, and

d. consumer practices and conditions;

2. Statements expres-ing opinions about the business world that may be

rated for description accuracy for the rater with respect to:

a. management,

b. workers,

c. unions, and

d. consumers;
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Item
Number

TABLE C-11

JOB-RELATED ATTITUDES CLUSTERS

Itern

CLUSTER 1

1 Factor Cluster
Coefficient

22

26

16

18

20

23

27

Most supervisors expect you to feed their egos.

Some high-paying jobs are boring.
Unionized employers pay better than non-union employers.
Corporations are too powerful for the good they do.
It is the unions that get the workers more money and better conditions.
Playig favorites in promotions is all too cocoon.
Po St places of work have rigid codes of dress styles and personal appearance.
Companies expect your complete loyalty no matter what they pay you.

Reliability Es timate: .75

.64

.53

.53

.51

.51

.48

.45

.35

CLUSTER 2

5

52

.15

37

29

14

Most large business organizations arc genuinely concerned about preserving
environment.
Most workers feel that they are an important part of a company.
Businesses are too closely regulated by the government.
Most companies try to satisfy >their customers fully and completely.
Most supervisors are receptive to employee suggestions about how to do the
job differently or better.
Most people are reasonably happy in their work.

our

Reliability Estimate: . 77

.67,

.63

.57

.55

.54

.49

CLUSTER 3

54

49

45

10

3

You lose your co-workers friendship when you become a foreman or supervisor.

The best way to be rewarded for good performance is to quietly do your job as
you are asked to, instead of making suggestions or pointing out problems._

The most valuable employee is one who checks with his supervisor before
making decisions.

Most companies have little concern for their customers.
Businessmen are as honest as everyone else.

Reliability Estimate: .65

.90

.51

33

1A

143

CLUSTER 4

25

5j,
44

46

48

Most low-paying jobs are boring.
Small shops have better working conditions than large ones.
Beim fired for poor job performance is a signal to change your career goal.

On most jobs the employee is simply told what to do and is not expected to
seek, out information,.
MoseReople who decide tb retire are disillusioned with work.

Reliability Estimate: .69

.67

.60

.50

.43

.39

53
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3. Some judgments about large versus small employing organization.

Administration Procedures

This instrument is self-administering, with a simple set of directions,

including a sample item. The instrument was administered three ti,Met with no

difficulties. Although there are no time limits, the 56 items should require

no more than 20 minutes.

Scoring Procedures

Each item is scored on a scale from one to five. Cluster scores may be

obtained, by addition of the item scores in each cluster.

Reliability

Inter4lal consistency relj-abilities of the four scales were initially es-

timated by the cluster analysis program as .75, .77, .65, and .69.

TABLE C-12

INTERCORRELATION OF MIDYEAR CLUSTER SCORES FOR
FWS STUDENTS AND OPS CONTROL STUDENTS*

(N = 67)

Cluster 1 Cluster 2 Cluster 3 Cluster 4

Cluster 1 -- .29 .14 .10

Cluster 2 .29 -- .09 .06

Cluster 3 .14 .09 -- .18

Cluster 4 .10 .06 , .18 --

*Additional data on cluster correlations are given
in Table 3.47 of the report.
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NAME 0

SCHOOL Far West School

JOB=RELATED TERMS

DATE

GRADE

Below are words and definitions used in business and industry. On the

.left are the definitions, and on the right are the words. They are in mixed

order. You are to match the number of the word with its definition. There

is one extra word for which there is no definition.

The sample below shows you what to do, although it is not completed.

Do the remaining three items for practice.

Sample

Group 0:

An occupation or trade 'requiring artistic 1. Bonus,

or hand skills.

Advancemeni16i'higher rank or position. 2. Staff

.5 One who oversees the work of others. 3. Feedback

Selling items directly to the peopic who 4. Promotion

will use them.

Workers on a project or in a group. S. Supervisor

Information on how things turned out. 6. Craft

7. Retail

Answers to remaining. definitions (in order): 7,2,3. There is no definition

given for No. 1 (Bonus).

55
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Job-Related Terms (cont'd.)

Definition

Group A

Group B

The buildings and equipment of
a business.

The study of production, distribution
and use of goods and services.

A director of activities of an
organization.

The entire property of a person or
company.

A large business meeting.

A fixed sum paid a worker following
his retirement. ,

An informal record or written
reminder.

Information used as a basis for
deciSions or discussions.

Lay out money now for future profit
or income.

A written agreement on working conditions
and salaries between union members and
an employer.

A business deal.

Medical, retirement or unemployment
assistance by the employer.

56 ,

F. 3

Word

1. Executive

2. Assets

3. ConVention

4. Bonus

5. Economics

6. Plant

7. Pension

1. Data

2. Fringe benefits

3. Transaction

4. Memo

5. Investment

6. Wholesale

7. Contract



Job-Related Terms (cont'd.)

Group C

'A phase or step in preparing a final
product.

1. Computer print-out

A percentage amount of total sales

as payment for selling.

2. Stock

The collection, analysis and
presentation of numerical data.

3. Operation

Operation of equipment or production of
goods by mechanical means.

4. Statistics

5. Commission

A definite course of action to guide and
determine present and future decisions. 6. Policy

Materials and goods bought and sold in
business.

7. Automation

Group D

A representative of the union who is also

a worker.

1. Shop steward

A worker with 'complex mechanical or
electronic devices or processes.

2. Ledger

A book containing records of accounts. 3. PBX

A neutral person who helps in the

bargaining process.

4. Arbitrator

5. Debit

Something owed in business.
6. Technician

A telephone switchboard.
7. Blueprint

Group E

A grant to cover operating or production
losses. '

1. Capital goods

2. Overhead-

Costs of operation excluding materials
and direct labor. 3. -Profit-and-loss statement

Profits from the sale of capital
investments.

4. Subsidy

5. Dividends

Commodities for use in production.
6. Capital gains

Theoretical increase in the value of a

business. 7. Paper profits

The distribution of profits to shareholders.
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Job-Related Terms (cont!d.)

Group. F.

Skillful worker at a trade or craft

One who does many things or has a
wide variety of skills

Working as a novice with the under-
standing that you will learn the
needed skills

Work as a fiscal agent to check on
expehditures

Word

1. Propri etorshi p

2. Specialist

32 Journeyman

4. Comptroller

One who devotes himself to a particular 5. Apprenticeship
branch of a subject or job

Group G

Holding total ownership of a business 6. Internship
establishment

Hiring policy to give
minority members

The right to market a
a service

7. Generalist

opportunity to 1. Affiliation

product or provide 2. Surcharge
...

An investment yielding fixed payments 3. Commission

An association wi tican organization or 4. Affirmative Action
a club

A percentage of the money taken' in on 5. Rebate
sales, given as pay to the salesperson

An additional amount added to the usual 6. Franchise
cost

7._ Annuity
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Job-Related Terms (cont'd.) .

Group H Word

To move from one place Or job to
another

1. Transfer

To buy and sell something that 2. Devaluate

involves considerable risk but fferipg.

the chance of large gains

To seek votes or opinioris froth people 3. Amortize

To reduce the legal value of a 4. Boycott

currency

To coerce or intimidate by not buying 5. Canvass

or using

To pay off a debt iniregular payments 6. Speculate

7. Demonstrate

Group I

A schedule of when certain things'are 1. Petition

to happen

An order from a court prohibiting a
person or group from carrying out
,given action

A statement of position or feeling
adopted by a formal group

A statement of a job applicant's
previous employment, experience and
education

2. Resumer

3. Timetable

4. Injunction

A governmentaistatute or regulation 5. Flow Chart

A diagram showing the progress of work 6. Ordinance

through a sequence of operations
7. Resolution
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TECHNICAL INFORMATION

Job-Related Terms (JRT)

Rationale/Objective of Instrument

The concep&, EXperience-Based Career Education (EBCE) -emphasizes the
integration of students' learning activities into the economic, business, and
working community. Students work with executives, managers, blue- and white-
collar employees, craftsmen, artists, and professionals of all kinds at their
worksites. There the students hear the common languages of the marketplace,
shop, and business world. Because the students are exposed in their school-
related activities to this terminology, there was interest in the extent to
which the meanings of the terms had been assimilated, on the- assumption that
degree of assimilation of career-related terms mighk indicate an extent of
career information gained from the program.

Respondent Group

All FWS students, the OPS control group, and the Oakland public'school

comparison group were'tested with this instrument. The original 30-item
version of the test was administered to FWS students in September 1973, and to
all groups in January 1974. A revised 54-item version was administered to all
groups in May 1974. (Post-test N = 87)

History of the Development

This test was designed to assess knowledge of a broad range of common items
relating to job-holding, business life, and economics. In order to choose

'appropriate items, texts in secondary business education-were reviewed, a

,career guidance unit on business careers was examined, and a large city's

(Los Angeles) curriculum guide in economics and government for grade 12 was
analyzed. Finally, descriptions of several published tests in business

education were reviewed. Prior to the fill pre-testing, a pool of some 50 terms
from these variousiources was collected by a staff member. These terms were
culled by a second staff member and the two staff members reached a consensus
on the best 30 items. R&sults of the midyear testing using these items showed
that the test was too easy. It was decided to augment the test with additional
items

In February, three members of the FWS curriculum development team suggested
some 225 items for consideration. Sources from which the items were drawn were

60



MD

the four curriculum packages prepared for studerit use, together with terms the

development team felt appropriate from their personal experience with the stu-

dents and the program. This list was reviewed and pared to 50 items by evalua-

tion staff members. The 50 items were.submitted to seven FWS staff members,

one of whom was an evaluator, for rating (1 = good, 2 = acceptable, and 3 =

unacceptable). These ratings were used to reduce these 50 items to 24. These

items were added to the test, making a total test length of 54 items.

Item Content

Item content is related,to the following subject categories:

1. business enviroipment,

2. business procedures,

3. productionprocetses,

4. distribution processes,

5. business role nomenclature, and

6. basic financial concepts.

Administration Procedures

The current test is arranged in nine sets of six definitions for seven

terms. The task is to read a definition, locate the term that it defines, and

indicate the number of the correct term in an answer space in front of the

definitionThe seventh, extra, term serves to provide the student an

alternative for the last definition in each set. Simple directions are

provided in such a way that this instrument is self-administering. The test

is group administered. There have not been time limits, but all students can

finish in 15 minutes.

Scoring Procedures

One point is given for each right match of term and definition. The

score is the total .number of right matches.

Reliability

The Alpha reliability estimate, cot ted on 84 cases that were tested in

May 1974,-Was .95. Item difficulty percents and item-test correlation

coefficients are given in Table C-13.
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Validity,

The validity of this test as an index of involvement in the program has'

not yet been studied. In a cluster analysis, this score appeared in the

Academic Achievement cluster. Correlation with grade level was .44, with Iowa

Tests of Educational Development (ITED) Math .56, with ITED Reading .68, and

with GPA .36. (N = 67, February 1973)

Supplementary Information

As part of the analysis of data for the program evaluation report, data

for JRT were examined from a number of points of view. A comparison of the

FWS Experimental Group students with OPS control groUp'students showed no

statistically significant differences using an analysis of_covariance.

The data were also analyzed to complete the technical information abut.

the instrument itself. The test data were first examined to determine whether

the full-length (54 items) test was appropriate for the group tested. Data on

the two parts of the test and the total test are presented in Table C -14. These

data are based on all students (FWS, control, and comparison groups)who took

the JRT at the end of the year. They show that the 24 new items are appreciably

more difficult than the original set of items, but the total test is still

somewhat easier thin would be desirable. It does, however, prOvide better

discrimination among the individual students than was the case,for the tests

used at the beginning and middle of the year.

Because the JRT test was essentially a vocabulary test limited to a quite

specific area, it seemed nPcPssary to examine the relationship between this

test and two scores from the Iowa Tests of Educational Development (ITED) that

have a heavy loading of verbal material. The two correlation tables (C-15, C-16)

presented below are based on data from the FWS Experimental Group (Group C) and

the OPS Control Group (Group D). These tables also show the correlation of the

JRT year-end test with the JRT midyear test and with age (in months). As can be

seen from these tables, the correlation of the year-end JRT with ITED-Reading is

higher han the correlation of the two ITED-Verbal scores with each other. The

correlat on with ITED - Language is also quite high. It seems quite reasonable
---..

to conclude that the JRT test results are related to a very high degree to

general verbal ability, and is probably even more highly related to overall

vocabularly level. The correlation coefficients obtained between the midyear
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and year-end adminitration are quite consistent with the alpha coef-

ficients reported-above.

In summary, it seems evident that the JRT test yields a reliable

score, but it probably is too easy for good general 'assessment of second- ,

ary school students. It is likely that the test measures only a. particular

,aspect of general verbal ability.

i
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TABLE C-13

ITEM ANALYSIS STATISTICS FOR JOB-RELATED TERMS BASED ON POSTTEST
FWS STUDENTS

(N=49)

Item
Number

oGrup
Identification

Number

'Correct
Term

Percent

Correct
Sigma *

-

Part/Uhole

CoiTelation*

1 Al pant 71 45 55
2 A2 economics 86 35, 60
3 A3 executive 96 20 45 '
4 A4 assets , 69 46 62
5 A5 convention 100 0 --
6 1 A6 pension 96 20 12

.

.

7 B1 memo 96 20 38
8 ' 82 data 94 24 50
9 B3 investment 96 20 ,34

10 '84 contract' 92 27 31
11 85 transaction 92 27 31
12 86 fringe benefits : 98 14 32

,.

13 Cl
,

operation 61 49 42,
14 C2 commission 73 44 19
15 C3 statistics ,59 .49 52
16 C4 automation 88 33 '31
17 C5 policy 71 45 36
18 C6 stock 90 30 22

19 D1 shop steward . 82 39 38
20 D2 technician , 90 30 44,
21 03 ledger .80 40 45
22 D4 arbitrator 88 33 52
23 D5 debit 8C 40 70
24 D6 . PBX 86 35 52

.

25 El subsidy 29 45 ' 56 .
26 E2 overhead 47 50 52
27 E3, capital gains 55 50 52
28 E4 capital goods 37 - 48,-' 72
29 E5 paper profits 37 48 58
30 E6 dividends 43 50 51
*

.

31 Fl journeyman 43 50 73
32 F2. generaliSt 65 48 58
33 F3 apprenticeship 65 48 - 65
34 F4 comptroller 61 ,49 58
35 F5 specialist 53 50 65
36 F6 proprietorship 65 48 70

37 G1 affirmative action 53 50 56
38 G2 franchise 33 .. 47 59
39 G3 annuity 37 48 41
40 G4 'affiliation 61 49- 52
41 G5 commission 71 45 41
42 G6 surcharge 63 48 65

43 H1 transfer 94 24 37
44 H2 . speculate 59 49 56

1 45 H3 canvass 31 46 53
46 H4 . devaluate 78 42 73
47 H5 boy ott 82 qs 60
48 H6 amo ize' 53 50 56

49 11 timetable 73 44 71
50 12 injunction 53 50 - 48
51 13 resolution 35 .. 48 35
52 ' 14 resume 69 46 65
53 15 ordinance 56 50 62
54 16 flow chart 67 47 65.,

*Decimals have been omitted. Numbers are inhundredths.
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TABLE C-14 \

\
I

DISTRIBUTIONS OF SCORES ON TWO PARTS AND THE TOTAL OR THEW '\
JOB RELATED TERMS TEST FOR ALL STUDENTS TESTED AT END OF YEAR

,

First 30 Items Last 24 Items .
1

Total Te4t ,

Scores
f

Percentile;
Rank .'

Percentile
Rank

-
f

1. °
Per.entile

R nk

52-54 - - - 6 : 9 .1

48-51 - - -, - - 6
c,
,

..
88.4.

44-47 - - -. - 11 77.2 '

40-43 - .... A -
36-39 - - - . 11 51.3

32-35 - - - - 9 38.3\

28-31 15 90.2 - - 5 79.2

24-27 24 64.9 3 98.0 7 2i .4'

20-23 14 40.2 12 88.2 4 ° *,14_.3

16-19 11 - 24.0 17 69.4 4 9.1

12-15 8 11.7 18 46.7 - 2 . 5.2

8-11 2 5.2 8 30.0 2. 2*6

4- 7 2 2.6 16 14.3 1 °/ 0.6

O.: 3 1 0.6 3 1.9
. .- _

4 77 77 , 77

',lean 21.9 13.6 45.5

Median 23.6 14.1 37.1. ..::::::::

65
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TABLE C -15

CORRELATION COEFFICIENTS BETWEEN YEAR-END JOB-RELATED TERMS TEST
AND SELECTED OTHER MEASURES FOR FWS EXPERIMENTAL STUDENTS

(N =.12)

Measures
JRT
Final

JRT
Mid

ITED

Language

ITED
Reading

Age

(Months)

JRT,.year-end .94 .65 .89 .86

JRT, midyear - .52 .78 .69

ITED Language - .81 .62

ITED Reading - - . - .84

Age (Months) - - -

Mean 34.83 34.00* 9.16 10.02 194.8
SD 14.13/ 16.16* 2.62 2.38 12.1

Mean$ and standard deviations for the midyear JRT have been
adjusted through part-whole linear equating to put them on
the same scale as the year-end JRT.

TABLE.C-16

CORRELATION COEFFICIENTS BETWEEN YEAR-END JOB-RELATED TERMS TEST
AND SELECTED OTHER MEASURES FOR CONTROL GROUP STUDENTS

(N =12)

Measure%
JRT 4
Final

JRT
Mid

ITED

Language
ITED

Reading
Age

(Months)

JRT, year-end - .83 .43 .43 .36

JRT, midyear - - .43 .20 .44

ITED Language - - - .24 .16

ITED Reading - - - - .19

Age (Months) - - - -

Mean 34.17 33.70* 10.19 10.48 195.3
SD 13.22 13.28* 1.80 2.33 12.0

*Means and standard deviations for the midyear JRT have
been adjusted through paft-whole linear equating to put
them on the same scale as the year-end JRT.

11. 66
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PARENT INTERVIEW (MIDYEAR)
Far West School

Parent/Guardian Interviewer

Student Tate

This is calling for Far West 'School. May I speak to

either or ? I understand that

your daughter/son (or name) is going to FWS this year. FWS has asked me to

talk to the parents/guardians to find out (get a feel for) how (what kind of

job) the schools doing. It is important for them to know how the parents

feel about the school. I would like to ask you just a few questions about i

1. First of all, how do you feel about the school?

2. Does your son/daughter talk to you much about it? (About the school . .

about what he/she does . . . about what he /she has learned?)

3. Have you seen any changes in your son/daughter since she started to this
school? (Get specific examples.) What were they?

a. Working harder/less hard/about the same as in regular school?

b. More or lss responsible?

c. More or less interested in school?

d. More or less confident of himself/herself?

e. More or less planning -for his/her future?

4. How would you compare the program at this school with his/her program at
regular schools? Alt

5. Did you re eive a questionniare from FWS in,the mail recently? Yes

No Illyes, do you have any questions about the purpose of the question-
naire? (It is to get your opinion of FWS and its effect on your son/daughter;
it is NOT to judge his/her perf ance; it will NOT gdt in his/her records;

-It-4s_ VERY important to the progra 's future that it be filled out and sent
in.

a. If no, may we have your addras?

b. Have you had any difficulty answering any of the questions on the form?
No Which questions?

c. Do you feel you have enough informat n about the school to answer most
or all the questions?

5.' Would you like to receive more information about the school? We will send
some (64t please complete and return the questionnaire, in the meantime).



TABLE .0 -17

FEELINGS ABOUT FAR'WEST SCHOOL

Parents

Number 26

Positive feelings 65

Negative feelings 8

Both positive and negative feelings 27

Positive Comments:

Excellent/wonderful/practical program 23

Student likes better than regular school 23

Good progress/great help for student 15

Pleasedwithwhat student is doing 15

Negative Comments:

Not enough comMbnication between FWS 15

and parents

Not enough classrooms/academic subjects ,8

Don't know what program is 8

TABLE C-18

STUDENT AND PARENT DISCUSSION ABOUT FWS PROGRAM

Parents

Number 26

%

Student talks about program 09

Student does not talk about program 8

Occasional/not much talk about program 23

Comments on student/parent discussion:

Talks about project/experiences in field 58

Student learning more 15

Student more interested in school 12

Student has good attitudes/feeling of 8
worth

68
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TABLE C-19

CHANGES OBSERVED IN STUDENT

Number,

Parents

26

%

More interested in school now/more involved 85

Working harder now/concentrating 65

More responsible now 54

Has more confidence in self/more self-worth 50

More mature/adult/grown-up 42

Plans to go to college now 38

Still not sure/changes mind about future 31

Goes to school regularly now, never did

before 19

Gets homework done now 19

Seems happier now 15

More motivated now 12

Reads a lot now
. 8

,

\



TABLE C-20

COMPARISON OF FAR WEST SCHOOL
WITH REGULAR HIGH SCHOOL

Parents

Number 26

FWS much better all around 23

Student works more/talks more about
the school work at FWS 19

Student has more freedom at FWS 15

Student has received individual
'attention at FWS

12

I don't know enoug about FWS to compare 12

FWS gives practical experience needed 8

FWS should have more classroom-type
teaching 8

70
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PARENT QUESTIONNAIRE
Far West School

This questionnaire is Meant to give.you an opportunity to express your

opinions about the Career Education Program your son or daughter has been

participating in. Most of the questions are to be answered on a scale of

numbers from "1" to "5." The words at each end of the rating scale indicate

what the scale means. A "1" may mean "Definitely No;" therefore if you feel

strongly that the answer to a question is "No," you should circle the "1."

A "5" may mean "Definitely Yes;" if you feel strongly that the answer is "Yes,"

you should circle the "5." Numbers "2," "3," and "4" indicate an opinion

somewhere in between "Definitely No and "Detriltely Yes." Some scales have

differen't words, but they.all work the same way.

°Read the words above the rating scale numbers so you know what the scale

means. Read each question and circle the number which reflects your opinion.

There are no right, or wrong answers; your thoughts and feelings are the impor-

tant things in this questionnaire. The answers that yoll, as parents, give

will help determine how well the program is doing and improve it in the future.

Remember to circle a number for each item. Thank you for taking the time to

fill out this questionnaire.

Your Name (N = 26)

Name of Student

Note: The number of parent responses have been tabulated
for each item on the questionnaire except for those items
which require written comment. Response tabulations are
listed directly below the ratan cale for each item.
Responses to multiple choice -ens, are indicated next
to each choice.



Parent Questionnaire (cones-.)

1. How well does the ,Career Education Program compare overall with the f
past school_experlences--af-your daughter or son?

Much Much
Worse Better

Responses

Rating scale 1

11 0

2 3 ,4 5

0 8 10 16

2. If you had it to do over-again, would you want your son or daughter
to partiapate-in-the Career Education Program?

Definitely
No

Definitely
Yes

Rating kale 1 2 3 4 5

Responses 0 1 5 6 22

(
3. How well do you-thInk-your son or daughter likes the Career Education

Program compared with past school experiences?

Much Much ,

Worse Better
Rating scale 1 2 3 4 5

Responses 0 0 2 3 29

4. What-do you think are the greatest weaknesses of the Career Education
Program?

72
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Parent Questionnaire (cont'd.)

5. What do you think are the greatest strengths of the Career Education
Program?

6. Have you received enough information about your son or daughter's progress
' in the Career Education Program?

Definitely Definitely
'No Yes

Rating scale 1 2 3 4 5

Responses -4 ,, 11 6 3

7. In comparison with regular schools how much opportunity did the Career
Education Program provide your daughter or son for learning about
occup6 s?

Much About the MUch
Less Same More

Rating scale

t-r

2 3 4 5

Responsesi 1 0 0 4 29

8. What effect, if any, has the Career Education Program had on helping
y99r son or daughter form career plans?

Definitely No Definitely
Bad Effect Good

Rating scale 2 3 4

Responses
[

0 0 5 16 1:

73



Parent Questionnaire (cont'd.)

5
9. In comparison with regular schools how much opportunity did the Career

Education Program provide your daughter or,son for genbral learning?

Much
More

12

Rating scale

Responses

Much

Less

2

[

2

5

About the
Same

3

6

4

9

10. In comparison with past experiences in regular schools how motivated
is your daughter or son to learn in the Career Education Program?

Rating scale

Responses

Much About the Much
SameLess More

1111

2 3 4 5

0 8 2 9 23

11. HOw would you rate the approaches to learning used in the Career
Education Program?

Rating scale

Responses

Poor

0

Excellent
2 3 4 5

0 6 12 15

12. What positive changes have you noticed in your son or daughter that
might be a result of participation in the Career Education Program?

t

o

13. What negative changes have you noticed in your daughter or son that
might be a result of participation in the Career Education Program?

74
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GParent Questionnaire (cont'd.)

14. How often does your son or daughter talk to you about what's going on
in the Career Education Program?

14
Almost Almost
Never

v Daily
Rating scale 1 2 3 4 5

[

Responses 2 2 9 13

15. About' how often have you had any contact with, any Career Education
Program staff members?

Rating scale

Responses

Almost
Never

[1

7

2

8

3

16

4

2

Very
Frequently

5

1

16. How many meetings have You attended during this school year where othert r
parents of Career Education students were present?

None 1 2 More
4 or

scale

Responses, 16 14. 3 1 0

17. HUN would you rate the general quality of the Career Education Program
staff?

Rating scale

Responses

Poor Excellent
1 2

1 0 5 14 7 (NR* - 7)

*NR No response.
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Parent Questionnaire (cont'd.)

. ,

18. How would you rate business and community resources available in the
Career Education Program?

Rating scale

Responses

Poor

1.

0

Excellent
2 3 4 5

1 2 17 , 9 (NR* - 5)

19. How would you rate your overall relationship with the staff of the
Career Education Program?

Rating scale

Responses

Poor
1

1

Excellent
2 3 4 5

0 9 9 10 (NR* - 5)

20. How would you rate the enthusiasm of the Career Education Program staff?

Poor Excellent
Rating scale 2 3 4 5

Responses 0 0 4 11 14

21. What do you think of the occupational plans
of your daughter or son?

/
Responses

a. [ ] There aren't any firm plans yet. 20

b. [ ] The planil should be changed. 1

c. [ ] The plans seem to be good. 11

d. [ ] ,We haven't really had a chance to discuss the plans. 2

*NR - No response.
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Parent Questionnaire (cont'd.)..

22. What do you think your son or daughter
will be doing a year after high school?

[ ] Working

Responses (NR* - 2)

4

b. [ ] Attending some kind of college 23

c. [ ] Going, to a business or trade school 2

d. [ ] Military 2

e. [ ] ,Other (please specify) 1

23. Below are listed several areas of possible importance for a student to
learn. Please rate each in terms of how important you feel it is for a
student to learn, and how well you feel the program is accomplishing each.

How important do you feel this learning is?

Not Highly
Important Important

How effectiye do you feel the program ha
been in accomplishing this learning'

Not Highly
Effective Effe:-l'e

Students learn to: ( 1
2 3 4 5 1 NR* 1 1 2 3 4

a. Perform specific occupational skills 0 5 4 9 14 2 1 3 10 7 t/
b. Be punctual and organize their time 0 0 0 5- 28 1 3 I / 10 le

c. Assume responsibility 'for themselves 0 0 0 1 33 0 0 0 2 14
/18

d. Make decisions and follow them 0 0 0 1 33 0 0 1 7 12 / 14 0

e. Communicate with others in a mature way 0 0 ,0 6 28 0 0 1 4 13 / 16 u

f. Be aware of more career opportunities 0 1 1 13 19 0 0 6 8 20 0

g. Work with others 0 0 1
..

9 24 0 2 1 4 11/' 16 1.,

h Evaluate their own work 0 0 1 11 21 1 0 1 8 11. 1

1. Perform basic academic skills 0 0 0 10 23 1 2 6 7 30 i
si. Think through and solve problems 0 0 0 4 30 0 0 2 7 /10

k Have a positive attitude toward work 0 0 0 6 28 0 0 0 2 14 le 0

1. Have a positive attitude toward self 0 0 0 3 30 1 0 0 2 14 1,: ,)

m Have a positive attitude toward learning 0 0 1. 2 31 0 0 2 7 ,'
I

9 1 0

n. Prepare forofurther education 0 0 4 5 25 0 * 0 5 9 8 1 ..

o. Improve interpersonal and social skills 0 0 5 10 19 0 0 1 15 ) i1 0

*NR - No response.



,

HQW did you first hear about the, Career Education Prdgram?

Responses

Son or daughter i0

High School counselor 3

Friend son/daughter 5

Friend of 'parent 4

Newspaper .4

Poster.

Tel evi s ipn

High School publicity 4

25.` What kibd of students do so'u think benefit most from Career Education
Programs?



RESOURCE PERSON TELEPHONE INTERVIEW (MIDYEAR)

Far West School

1

RP INTERVIEWER

POSITION DATE

This is calling for Far West School.

May I speak to -? Far West School has asked me

to talk with some of the persons working with their studeRts in order tp find

out how students and resource persons/organizations are working together. It

is also important to know how you feel about the school. May I ask you just a

few questions about your involvement with students these past few months?

_4

1. How many student's have worked with yop during tkgsellool year (since

Arc.

September:-7973)?

How, much time do you ordinarily spend with a student?

What was your longest experience with a FWS student?
7i-

2. $Do you-feel that your longest experience with a FWS student was Worthwhile

.41

to you? yes no

TD the student? . __yes no

Could you tell me what happened to make you feel that way? (Obtain as

critical incidences as you can.) (This is the heart of the interview!

many
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Resource Person Telephone IntervieW(Mid ear ), cont'd.

tI

3. Have you noted any changes in students during the period of time-they

worked with you?

In their self-confidence?

In their ability to ask questions?

In their ability to respond to questions/directions?

In their ability to take initiative?
0

n their reliability?

4. Did.you receive a questionnaire from FWS in the-mail recently? _yes no.

If yes, do you have any questions -about the purpose of the queStionnaire?

Have you had difficulty answering any of the quesotions? es no

,Which questions?

Do you feel yob have enough information about the school -di; enough contact

.with 'its sfudentsto answer most of the questions? ye's* no

Commefts:

'I

'



2' SI. ' '1 ' ''T 'n ), cut d.

If you have not received the questionnaire, it may be because FWS has an

incorrect address for you. May I have youl- mayng address?

5. IS there anything youlwould like to tell me about the school (have me pass

on to FWS staff) that we haven't covered?

O.

0

A



ATTITUDES ABOUT EXPERIENCE WITH STUDENT

RPs

Number 28

Experience worthwhile to you?

Yes 71

No 25

DK/NA ,4

Experience worthwhile to student?

Yes

No

DK/NA 4

Positive Comments:

Student learned a lot about my
job/developed job skills

Student has been helpful

Studentbenefited from being here

Student was responsible /mature

Student showed interest in my job

We have benefited from student being here

Negative Comments:._

Student7hot-interested in my job/what
I had to say

Student didn't know what was expected
of him 7

Student nof consistent in showing up 7

29

1.8

1/3\

7

7

7

14



TABLE C-22.

OBSERVED CHANGE IN STUDENT ON JOB?

RPs

Number 28

Student growth in job knowledge/abilities 43

No change in student observed 28

DK/time too short to observe change 28
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_RESOUREF PERSON TELEPHONF INTERVIEW .PFAR,END1_

FiFtii-st School

RP Interviewer

Position Date

This is calling for Far West School.

May I speak to
f.)

? Far West School has

asked me to talk with some of the persons working with their students in order
104

to find out how students and resource persons/organizations are working together.

It is also important to know how you feel about the school and its programs.

May I ask you just a few questions about 'your involvement with stu

past few months?

1. How many students have you seen this semester (since February)?

N

2. Our EBCE program categorizes activities of students with resource Persons
by the objectives of the student-RP relationship:

Orientation: Acquainting the student with'you, your career and job, and
your organization. Activities might have included guided tours, rap ses-
sions, or introductions-to staff engaged in daily routines.

Exploration: Studying 'in detail an occupation, issue, or subject area.
The student would prepare a research report, essay, photo essay, or oral
presentation as documentation of his findings.

Investigation: Lengthy (Over 40 hours) personal involvement in productiv114e, g,

job-related tasks and assignments, with intensive study of related materials,
could involve'on-site training.

Of the students you have seen this semester, how, pany would you classify as

having been involved at the level of:

A. Orientation?

Were they able to observe normal work activities at your place?

Yes No (Probe for explAnation)

.
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Resource Person Telephone Interview (Year-End), cont'd.

AD

B. Expiciration?

Could you give their names? 1.
.

2.

3.
,

C. InvestigationZ

Could you give their names? 1.

2.

3.

-- 3. In Question 3, ask about each student identified at "Explciratide or "In-

vestigation" level in Question 2.

A. L 's)talk about

What do you feel he/sqleal(ned from working with you? (Probe for example

of specifittthings or tasks he/she learned to do).

I

B. How about
,

.

What dovou feel he/she 4earned from working with you? (Probe for examples
..

of specific things or tasks he/she learned to doY.,

I . .
1r

41*-4
86
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. Resource Person Telephone Interview (Year -End), cont'd.

C. Howabubt-

What do you feelheisheiearned from working with you? (Probe for examples

of specific things or talcs he/she learned to do).

D. How about

What do you feel he/she learned from working with you? (Probe for example ,

of specific things or tasks he/she learned to do),

4. When a student works with an RP he/she is supposed to have a plan for his/

her activities. The plan, the activities involved, and the product he/she

prepares asevidence of learning are called a project.

A. Did the students you were working with giveyou information about

their projects? (Prime, using names in 'Q.3 if necessary. If the RP has

informatift on some project(s), continue the remaining parts of Q.4).

AB. Did the projects' students were dOing seem worthwhile?. If not, why?

g
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Resource Person Telephone Interview (Year -End), cont'd.

C. Did any students seek help from you in planning their projects?

D. Did any students seek advice from you as they worked on their projects?

(Probe: Where to get more information).

E. Did any students ask you to evaluate their projects or performance at

your site? If yes, what was'the outcome?

4u r

F. Did you get any feedback from the school about the stu ehts'.projects?

O

5. Do you feel the students- Make appropriate use of the learning experiences

you can offer them?

t

S



Resource Person Telephone Interview (YearEn07cont'd.

`6. Is there anything in particular about the prdgram you would like to suggest

or comment on e EBCE staff?

, V
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RESOURCE QUESTIONNAIRE
Far West School

Name of respondent (N = 36)

Title of respondent

Name of company

.Type of company

Address of company

Number of employees in the company

Number of employees at the experience site

Length of time respondentIas been participating with the Experience -Based
Career Education Program ( BCE)

1.' When the student is at your site, approximately how many hotle4TiR-------/
typically spend with a student? (man hours per week)

Number of hours

2. Which of the following supportive services do you (or others at your site)
provide for the EBCE students? Check each appropriate category.

(Numbers indicate how frequently checked)

Orientation

,

Exploration
In-Depth

Investigation

Career counseling 19 ; 11 9

Personal counseling 10 - 9 7

Company orientation 23 11 8

Tutoring in an academic area '8 9 5

en

Note: The number of student responses have been tabulated
for each item on the questionnaire except for those which
require written comment. ResPowe tabulations are listed
directly below the rating scalerTor each item. Response
to multiple choice questions are indicated next to each
choice.

Itya
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esource Questionnaire (cont'd.)/
2. (continued)

Evaluating individual

Orientation Exploration
In-Depth

Investigation

student assignments 6 9 13

Assisting student in non-job
related assignments 5 3 3

Training student to perform
a specific job-related task
in the community 12 -9 14

Planning student assignments 11 12 8

Other 2 2 1.(specify)

3. How do students spend their time

(Numbers indicate how frequently

at your company?

checked)

Orientation Exploration
In-Depth

Investigation

Observing site activities 22 12 5

Researching from site materials 4 12 5

Actively performing site
activities 9 12 13

Actively interacting with me 16 '13 13

Actively interacting with Other
site personnel 12 11 9

Individual study 3 9 6

(specify) 1 1 0,Other

4. How did you become involved with the EBCE.program? Check appropriate
`response(s).

Responses

a. [ ] EBCE personnel contacted me about the program. 26

b. [ ] A student talked to me about the program. 7

c. [ ] Another employer talked to me about the prqgram. 1

d. [ ] Company per onnel talked to me about the-9rogr'am:- 7

e. [ ] Other (specify)

-k



Resource Questionnaire [cont 'd.)

5.' -Why dq yop become involved with the program?

6. Did the EBCE program staff provide you with enough information to help
you direct student activities at your site? (NR* -2)

(Numbers, indicate how frequently checked) Yes [ ] (22) No [:] (12)

If no, what information woulq have been helpful?

.7. Would you recommend to AnOther person'that he/she also become involved
with EBCE? (NR* - 7)

(Numbers indicate how frequently checked) Yes ] (27),,. No [ ] (2)

Why

8. Describe the type of person you think should be involved with EBCE students.

. To what extent has the EBCE program had an impact on the following items?

HOW MUCH IMPACT VALUE OF ,IMPACT

No Somg Much Don't Good Bad Don't
Impact Impact Impact Know NR* Impact Impact Know NR*

a. Quility of work
performed by
regular employees 15 2 5 9 8 1 6 21

b. Amount of work
performed by
regular employees 14 10 0 3 9 1 5 22

c. Company hiring
practices 19 2 0 ' 3 12 2 0 5 29,

Je d. Company training
practices 12 a 1 2, 13

i
6 0 2 28

e. List other pos-
sible impacts . 0 0 0 0 36 0 0 0 0

*NR - No response.
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Resource Questionnaire (cont'd.)

10. In general, do you think the Career Education Program students you have
worked with are really interested in your site? Circle the appropriate
number from 1 (definitely no) to 5 (definitely yes).

Definitely
No Yes

Rating scale

Responses

1

3

2

4

3

8

4

7

5

10 (NR* - 4)

11. In general, do you thjnk the Career Education Program students you have
° worked with are really interested in the Career Education Program?

Definitely
No

Definitely
Yes

Rating scale 1 2 3 4 5

Responses 2 3 4 12 10 (NR* - 5)

12t. How have other employees reacted to (your) participation in the EBCE
program?

a. [ ]

b. [

c. [

d. [ ]

e. [ ]

f. [ ]

Check one.

Positive reaction

Negative reaction

Mixed reaction

No reaction

Not applicable

Don't know

Responses (NR* - 2)

13

0

7

4

5

r-)05. 5

13. In what way (if any) have the' regular emplo4es benefited? Check

appropriate response(s).
Responses

a. [ ] They haVen't benefited 7

b. ] Increased their awareness of youth 18

c. [ Mdtivated .the regular employees to further 4aining 2

d. [ ] Reduced their work load 5

e. [ ] Increased interest in their own work 8

f. [ I don't know. 2

g. [ ] Other (please specqy ) 3

*NR - No resporise.
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Resource Questionnaire (cont'd.)

14. Do you receive adequate feedback-about what happens to the student after
they leave your site? Circle appropriate number.

---Rati-ng scale

Response

Never
1

Always
4 5

6

OE* .11, MOP .1ImM IMP WA =I

17 4 2 3 1 (NR* - 9)

15. Do you receive adequate feedback about the effectiveness` of your work
with the students? Circle appropriate number.

Never Always
Rating scale 1 2 3 4 5

Response 14 6 2 ,3 3 (NR* - 8)

-16. How many times have you communicated with EBCE staff during.this school
year? Check as many as apply.

(Numbers indicate how frequently checked)

Individual
Meetings Meetings Telephone Correspondence

Almost every day 0 ' 0 0 0

Once or twice a week 1 0 . 4 1

Once or twice a month 7 5 11. 6

Less than once a year 8 2 8 9

Never 5 5 3

NR* 15 24 9 17

*NR - No response.
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Resource'Questionnaire (cont'd.)

17.. Below are listed several are
learn. Please rate each in to
student to learn, and how well
each. \(Circle the appropriate

akje possible importance for a student to
rms of how important you feel it is for a
you feel the program is accomplishing
numbers.)

How important do you feel this learning is?

Not Highly
Important Important

How effective do you feel the program has
been in accomplishing this learning?

Not Highly
Effective Effective

Students learn to:
I ' 2 4 5I NR*

I 1
2 3 4 5 I NR*

a. Perform specffic9 occupational skills 3 8 9 10 5 0 5 9 6 2 14

b. Be punctual and organize their time 0 0 8 12 20 4 3 3 5 7 2 16

c. Assume responsibility for themselves 0 0 2 4 24 6 1 3 4 7 6 15

d. Make decisions and follow them 0 0 3 10 18 5 1 4 5 7 4 14

e. Communicate with others in a mature way 0 4 2 23 6 3 1 5 8 5 14

f. Be aware of more career opportunities 0 0 8 15 5 2 1 3 10 6 14

9. Work with others o 0 2 9 20 5 1 2 3 9 7 22

h. Evaluate their own work 0 7 6 18 5 1 3 6 3 4 ..19

1. Perform basic academiC skills 0 8 11 10 6 0 1 11 5 1 18

J. Think through and solve problems 0 0 2 11 18 5 0 4 6 9 2 15

k. Have a positive attitude toward work 0 0 2 6 23 .5 , 3 1 5 10 1 14

1. Have a poSitive attitude toward self 0 0 0 6 25 5 1 2 4 7 5 17

m. Have a positive attitude toward learning 0 0 6 25 pi 2 2 2 8 6 16

n. Prepare for further education 0 7 8 15 2 2 4 5 6 17

o. Improve interpersonal and social skills 0 4 15 11 5 1 7 6 4 17

*NR - No response
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Resource Questionnaire (cont'd.)

18. Do you plan to continue participating in ,the EBCE Program?

(Numbers indicate how frequently_ checked)

`Yes-[ ] (26) No [ ] (1) Don't know [ ] (9)

Why:

19. What do you think are the greatest strengths of the Career Education
Program?

20. What do you think are the greatest weaknesses of the CareerlEducation
Program?

21. What other comments or recommendations about the EBCE program would
you liketo make?

97
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STUDENT BACKGROUND SUMMARY
Far West School

Name Date .

Please ill out this form as indicated for each of the questions. The
information w'll be kept in confidential files and will only be used for
research purpo es.

1. Mother's fOmal education (check, highest level):

[ ] None

[ ] Elementary

[ ] Some hii school

[ ] High school graduate

[ ] Some post-secondary (i.e., some college, business school, trade or
technical school)

[ ] College graduate (four-year degree)

[ ] -5-oine graduate work

[ ] Advanced 'degree (please specify)

2. Father's formal education (check highest level):

[ ] None

[ ] Elementary

[ ] Some high school

[ ] High school graduate

[ ] Some post-secondary (i.e., some college, business school, trade or
technical school)

[ ] College. graduate (four-year degree)

[ ] Some graduate work

[ ] Advanced degree (please specify)
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Student Background Summary (cont'd.)

Under FATHER, circle the one number that best describes the work'done by
your father (or male guardian). Under MOTHER, circle the one number that
best describes the work done by your mother (or female guardian). The
exact job may notbirlisted but circle the one that comes closest. If

_either of your parents.,is out of work, disabled, retired, or deceased,
Ian tNe -1(fmthf work thaf hp or -§hP Lts_011bdh

(Circle-one number in each column)

Father Mother

CLERICAL such as bank teller, bookkeeper, secretary,
typist, mail carrier, ticket agent 01 01

CRAFTSMAN such as baker, automobile mechanic, machinist;
painter, plumber, telephone installer, carpenter 02 02

FARMER,4ARM MANAGER .03 03

HOMEMAKER OR HOUSEWIFE 04 04

LABORER such as construction worker, car washer, sanitary
worker, farm laborer .05 05

MANAGER, ADMINISTRATOR such as salesimanager, office manager,
school administrator, buyer, restaurant manager, government
official.. .06 06

MILITARY such as career officer, enlisted man or woman in
the armed forces 07 I 07

/

OPERATIVE such as meat cutter; assembler; machine operator;
welder; taxicab, bus, or truck driver; gas station ,

attendant
t

08.........1 ..08

PROFESSIONAL such as accountant, artist, clergyman, dentist,
physician, registered nurse, engineer, lawyer, librarian,

. teacher, writer, scientist, social worker, actor,
actress 09 , 09

PROPRIETOR OR OWNER such as owner of a small business,
contractor, restaurant owner... 10 10

PROTECTIVE SERVICE such as detective,ipoliteman or guard,
sheriff, fireman 11 11

SALES such as salesman, sales clerk, advertising or insurance
agent, real estate broker. 12..,.........12

SERVICE such as barber, beautician, practiCal nurse, private
household worker, janitor, waiter 13 13

TECHNICAL such as draftsman, medical of dental technician,
computer programmer 14 i14
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Student Dackgrouni Summary (cont'd.)

4. What was your major field of stucl ? [before you entered the program ?]

[ General Curriculum [ j/Cational Education t.] College Preparatory
7 Curriculum Curriculum

[ Ott -er twe-ci fy)

5. What is your main reason for enrolling in Far West School? (FWS students
only)

6. What °their reasons *did you have for enrolling? (FWS students only)

7. What do you expect to be doing one year after completing [high school ?]
Check only one.

Working full-time.

Entering an apprenticeship' or on-the-job training program.

Going into regular-mil itary service or to a service academy.

Being a full-time homemaker.

Attending a vocational, technical, trade or business school.

Taking academic courses at junior or community college.

Taking technical or vocational subjects at a junior or commty college.

Attending a four-year college or University.

Working part-time.

Other (travel, take a break, no plans)

8. What do you expect to be doing five years after completing [high school?]



.faa west school. STUDENT CHANGE SCALES

Rater SLudent

.

Date
Instructions
an analysis

to Rater. The following
of student responses
of your school experiences
you feel that this student

list of behaviors
to Question 77 (Nam.

and_attitudes was developed
thre., wythat y011--have

the SPPS. Using this
year as a result of

from
rqmnged

as a result
indicate how
iences.

this year) on
has changed this

list, please
FWS exper-

General
Area

.

Categpry No
Judgment

Negative
Change

POSITIVE CHANGE
(Check one)

None Little Some Much

SELF
GROWTH

1. Self knowledge/understanding

2. Maturity

3. Self-confidence

4. Responsibility

5. Motivation .

6. Independence - ability to
work for and by self

7. Ability to solves problems
make decisions, cope & plan

.

CAREER/
WORK
.

8. Knowledge of/attitudes about
careers/world of work (gen-
eial, not related to a spe-
cific field or site)

9. Knowledge about specific
careers/jobs/behaviours

LEARNING/
ACADEMIC
PROGRESS

10. Attitude & interest in cur-
rent school and learning

11. Academic knowledge (specific
and general)

INTER-

PERSONAL
12. Amount and depth of contact

with adults

13. Ability to relate to others;
capability for self- expres-

sion

FUTURE
NAMING

,-

14. Development of future goals
and plans

Are there other ways that this student has changed this year, or do you have any other
comments you would 1ke to make?

. --

--- --
..,
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1

sT41; INTERVIEW (MIDYEAR)
Far West School

Student's Name

School

Date

Interviewer

Hello, I'm I

would like to talk with you for the t 40 minutes or so about this semester

in school and about your future plans :\ The 'ose of all 'this is to evaluate

the school program, to find out how good or poor a is being ,done. This is

in no way an evaluation of you. In fact, what you:t1211 me i be kept confi-

denialno information will be associated with yOur name. We wan

open an4,frank about your experiences and opinions.

1. First, tell me a little about your school program this semester; what kind
of program is it?

[Probe: (If not a FWS student) college preparatory; vocational, general]'

College preparatory [ ] Major?
Vocational [ ] Which?
General [ ]

FWS or EBCE [ ] [Skip to Question 3 if FWS student]

2. Which courses are you taking?

[Skip to Question 9]

3. Could you tell me the main ways your Experience-Based Career Education Pro-
gram differs from the programs you can get in a regular high school?

[Probe: Relative independence in student planning and actions]

4. What would you say is the job of your Learning Coordinator?

[Probe: What are his -primary responsibilities; how does he differ fr m a
teacher, a counselor in your previous school?]

5. About how many Reso'urc Persons have you visited?

[Probe: What learned; effective things done by RP]

Do you feel you have benefited from your experiences with the RPs? Yes
No In what way? Why not? [Probe]

About how many Resource Organizations have you visited?

Do you feel you have benefited from your experiences with the ROs? Yes
No In what way? Why not?
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StUdent Interview (Midyear), cont'd

7. About how many Community Resources have,you visited?'

Do you feel you have benefited from your experiences with the CRs? Yes.
No In what way? Why not? _
How would you rank the three resources_(RP, RO, CR) in terms of,their value
to you? first second third .

'4v Why do you rank them that way?

9. What are your plans for work or study after high school?

10. Do you think your school program this semester will be helpful in what you
. plan to do? Yes No Why or why not?

11. Do you think your school program this semester will be helpful in deciding
what you plan to do after leaving school? Why or why not? Yes No

12. What important decisions about your future have you made during this semes-ter?

[Probe: about eduCation, jobs, possible careers, other decision]

What have you done about finding out more about career possibilities for
yo elf during this semester?

[Probe: sourcof information, people at school or away from school]

Let's talk about s4---of the so-called basic skills--reading, writing, and
math. 'Let's start with 'Ling.

1,4. How do you generally feel about yourwriting?

[Probe: expressing yourself or communicat in writing]

15. Do you feel differently about your writing now than you did at the start of
this semester?

[Probe: importance of writing]

16. How has your school helped you in your writing?

17. How do you generally feel about yogi reading?

[Probe: skills, interests, amount read]

18. Do you feel differently about your reading now than you did at the start of
the semester?

[Probe: importance of reading]
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Student Interv4Q44-444i-dyear), cont'd.

19. How has your school helped you in your reading?

20. How do you generally feel about our math?

[Probe: skillicontidencej-

21. Do you feel differently about your math now than you did it the sta4 of
this semester?

22. How has your school helped you in your math?

Let's talk about what changes you might have seen in yourself this semes-
ter as a result of your school experiences.

23. For example, do you feel you've learned to express yourself better, saying
what you mean, in one-to-one or group situations? How did school help?

24.. Do you feel you've learnea more about getting along with people; about
being more confident in meeting new people?

25. Do you feel you've learned more about yourself, about your ability to get
thingS done, to work on your own, to take responsibility?

26. In connection with your school program, what adults do you normally come
in contact with? (OPS teachers, counselors, staff members; FWS learning
coordinators, .resource persons, FWS staff members)

27. Do you feel that you have been treatedlt in these contacts and
relationships?

For instance, do you feel you can spe up? YeS No

Do you feel that you are being lined to?

Do you feel that you can ask questions without being made to feel dumb or
foolish?

Do you feel that, you are expected to be responsible for your Own actions

and decisions?

Do you feel that you are not being talked down to?

28. What do you like best about your school?, Why?

29. What do you like least about your school? Why?

30. What is your overall opinion of your school?

31. Have you learned anything in this program,or has anything worthwnile hap-
pened to you, that you feel would not have happened in the reg Tar high
schools? .
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Student Interview (Midyear), cont'd.

32. What have you missed in the program that you might have learned or exper-
ienced in a regular high school?

33. If you had it to do over again, would you come here or stay in the regular
-high-sehoolsq ely?

34. Are yau graduating this semester, in February? Yes No

35. What would you say are the main problems you are facing now that you are
getting out of high school?

36. What do you expect to be doing in the next few weeks?

37. What do you expect to be doing one year from now?

38.1 The ents elow are descriptive of various ways in which Far West
S'chaol r may not have assisted you.

Helped prepare me for work.

Helped prepare me for college.

Helped me better understand'myself.

Helped me decide what I want to do after high school.

Helped' me to deal more effectively with others?

Helped me decide what I want to do to make a living.

39. What advice would pass on to the students now attending Far West School?

.e.
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TABLE C-23

HOW FWS DIFFERS FROM REGULAR HIGH SCHOOL

FWS

Number 16*

Can learn what I want on own schedule 31

Get practical/outside experience 50

Prepares you for outside world 19

Room for individuality 3 25

Moi.e freedom (unspecifidgef 12

Don't know or no anver IDK/NA) 6

*This is the FWS experimental group (C) only, See
text ftr rat ale.

TABLE C-24

PERCEPTION OF THE LC AND HIS JOB

FWS

Number 16

Like a close friend/easy to talk to 44

Helps me find RPs /ROs /CRs 50

Advises me (un'specified) wP 31

Checks up on my activities

Helps me find out what I'm good at 6

Helps me with my schedule/plans 19

Makes sure I fill out forms right 6

Suggests/advises on projects 6

ti

t
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TABLE C-25

BENEFITED FROM RESOURCE PERSONS?

FWS

Number 16

Yes 94

No 6.

DK/NA

Reasons:

Learned something/a lot'' 62

Helped me decide on career/future 12

Learned job skills 12

Was friendly/nice 6

Received a lot of personal attention 6

TABLE C-26

BENEFITED FROM RESOURCE ORGANIZATIONS?

FWS

Number 16

Yes 56

No 31

DK/NA :14

Reasons:

Learned something/a lot 19

Learned I wasn't interested in field 12

Helped me decide on career/future 6

Learned job skills

Gave me ideas for project 12
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TABLE C-27

BENEFITED FROM COMMUNITY RESOURCES?

Number

FWS

16

Yes 56

No 12

31DK/NA

Reasons:

Went to library/museum often

Learned something/a lot

Gave me ideas for project

38

TABLE C-28

PERCEIVED VALUE OF RESOURCES

Number

FWS

16

Ranked First:

Resource Person 75

Community Resource 12

Resource Organization 6-

DK/NA 6

Reasons for Ranking:

RP is one-to-one relationship 44

Can learn mote/learned a lot with RP 38

Learned a lot from RO 19

ROs bore me 6

No individual contact with ROs f 6

Used CR often. 12

Didn't go to any CRs 6
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TABLE C-29

ATTITUDES ABOUT SCHOOL

Number..

Control

16

Overall positive attitude 75 29

Overall negative attitude 50

Both positive and negative attitudes 25 21

Liked Best About School:

Opportunity to explore interests f2

Opportunity to make own schedule 44 7

Everyone gets along 37 14

Freedom/independence (unspecified) 25

Explore life outside/in community 6

Exploring jobs 6

Particular teacher/particular class 89

Liked Least About School:

Filling out forms/too many forms 31

All tests/tests are worthless 19

Things take too long to get done 6

Poorly organized/should be better
organized 19

Staff cut off from students/need
more information

Students don't have enough say -

Don't like it/the school is bad 36

Classes wanted are always filled 14

Didn't learn much 14
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TABLE C-30

PREFERENCE FOR FWS OR REGULAR HIGH SCHOOL

FWS

Nu/ter 16

/Prefer Far West School 94

/ Prefer regular hi gh school 6

,IDK/NA /0

What Regular School Activities Missed: 31

Sports /gym /athletics 31

Missed my friends 6

.Foreign languages 6

Math 12

El ectronics 0

Music 0

Nothing /haven't missed anything 56

11.3
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TABLE C-31

PLANS FOR AFTER HIGH SCHOOL,

FWS Control

Number 16 14

Plans Made: -

Go to college/junior college 81 64

Get a job/work 25 21

Travel 6 7

Start a business/own busiriess

Have no plans, 6 21

School program helpful in plans?

YES 88 50
NO 43

DK/NA 12 7

How Program Helpful/Not Helpful:

Given me direction in my future/what
jobs interested in _ 38

Have learned things that will be
helpful in future 25 46

Not relevant to what interested in/
Olan.to do 36

.

TABLE C-32

DECISIONS' ABOUT FUTURE MADE THIS SEMESTER

FWS Control

Number 16 14

Made decisions 75 : , 86

No important decisions made 25 14
4,

Input to Decisions:

Visit/talk w'th the people in fields
of interest 52 7

Read book on i terests 12 7 Al'

Advisor/LC hel d me 19 21

No help on deci ions 6 21
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TABLE C-13

ATTITUDES ABOUT BASIC SKILLS: WRITING

Number

Positive atti tudes

Negati ve a tti tudes

Both positive and negative attitudes

FWS

16

44

25

38

Control

14

%

64

21

14*

Comments:

Can write well/fairly well 12 36

Like to write
'&31

29

Writing could be improved 12 -

Writing is important 19

----Th People understand what I write 12 14

rWriting has improved 6

Don't like to write 12 14

Change in Writing Skills:

I've improved/do better 38 14

Do a lot/more writing now 19 7

Realizeth.at it is more important 19 -
No change in my writing 38 86

How School Helped.

Advisor/counselor helped 25

Doi ng reports/projects/ term

papers helped 6 17

Do more wri ting/made me write more 17

School hasn't helped me in writing 19 42
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TABLE C-34

ATTITUDES ABOUT BASIC SKILLS: READING

Number

FWS

16

%

Control

14

%

Positive attitudes 88 93

Negative attitudes 6 7

Both positive and negative attitudes 6

Comments:

Like to read 62 43

Like all kinds of books 19 14

I read a lot 25 29

Like specific topics in reading 25 50

Understand what I read 6

My reading has improved 12 7

Change in Reading:
;

'12I read more ,-Attd

My reading has improved 19 7

No change in my reading 44 71

Now School Helped inReading:

Did lots of reading for projects 6 7

School got me to read more 6 7
1'

School hasn't helped in reading 1$v'' 44 50

t.)
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TABLE C-35

ATTITUDES ABOUT BASIC SKILLS: MATH

Positive attitude 12 29

Negative attitude' 44 ' 43

Both positive and negative attitude 37 29

Comments:
---.)`.

I haven't had math in a long time 25 14

(
Don't like math Si 43

I'm good "at math .12 29

I like math 19 36

I do okay/get by on what I know 19 7

Change in Math:

See that it is important 19 21

No change in my math ' 69 64

How School Helped in Math:

Would help if I wanted/asked for it

School hasn't helped at all 38 57

/

FWS Control

Number 16 14

% %

*

,.

a

I4

)

N



TABLE C-36

. e
ATTITUDES ABOUT SELF: LEARNED TO EXPRESS SELF?

Number

Yes

FWS Control

16

81

14

57

No 19,,\ 29

DK/NA - \ 14

Comments:

Able to express self better

(unspecified), 31 14

Able to express self better in
one-to-one basis 19 7

Able to express self in group 6 14

Overcarrie shyness/more self-confidence 25 21

Helps me do things on my own 0

TABLE C-37

ATTITUDES ABOUT SELF:, LEARNED TO GET ALONG WITH PEOPLE

Number

FWS Control

1:6 14

%

Yes 75 57

No 25 36

DK/NA 7

Comments:

LC/RP/PE helped 25 43

Increaed my confidence 12

I can meet people more easily now 44 14

Get along/can deal with adults better 12

'Get along with people now 6 7
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TABLE C-38

'ATTITUDES ABOUT SELF: LEARNED MORE ABOUT SELF?

Number

Yes

No

DK/NA

'Comments:__

Had to do things on my own

Learned to become more responsible

-:,t,...School is run on self-motivation

FWS Control

14

/0

16

0,
/0

94 86

7

6 7

,69 25

38 33

_STABLE C-39

'ATTITUDES ABOUT RELATIONSHIP WITH ADULTS: TREATED S ADULT?

FWS Control

Number 16 la

0/0

Yes 94 / 71

No 6 21

DK/NA 7

Comment;,

SoMefimes they don't listen 19 14

RespoAsibtIity is school concept 6

My ideas /opinions are respected

I still feel uneasy asking questions,
though it's eneourgaged

a

, 6

..

No Comment 44 36
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TABLE C-40

ATTITUDES ABOUT RELATIONSHIP WITH ADULTS:
SPECIFIC RELATIONSHIPS

A. Feel you can speak up?

Yes 94 100

No

DK/N)7+ 6 -

B. Feel you are being listened to?_

Yes 94 79

No 14

DK/NA 6

C. Feel free to ask questions?

Yes

;
94 79

No 14

DK/NA 6 7

D. Feel you are expected to be
responsible?

94 93Yes <

1E

No

Feel you are not being talked
down td?

Yes

No

FWS Control-

Number 16 14

6 7

94 71

21

DK/NA 6 7
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)431.E C-41

INTERVIEWER JUDGMENTS OF STUDENTS

FWS Control

Number 16 14

Judgment:

Open 56 57

Reserved 44 43

Confident
e-

50

Uns ure 31. 65

Good self- expression 56 36

Poor self- expression 19 14

Mature 56 50

ImMature 25 14

Overa 1 I ntervi ewer Judgmen t :

Cl early posi ti ve 56 29

Clearly negative 31 36

Both positive and nega ti ve 12 36

4.



DO NOT WRITE
IN THIS SPACE Student Plans,and Perceptions Summary

FAR WEST SCHOOL'

NAME ATE

The statements below describe various ways in which your school program
this year may or may, not have.assisted you. Show how you agree or disagree
wjth the following statements:

1. The school helped prepare
me for work.

2 The school helped prepare me
for college.

3 The school helped me decide
what I want to do after high
school.

4 The school helped me better
understand myself.

The school helped me to get
along better.with others.

Strongly
Agree Agree Disagree

Strongly
Disagree

1-7 1-7 1-7 f-7

r7 1-7 /-I 1-1

1-7 r7

I 1 1.7 1-7

1-7 I I

6. Pase circle the following kinds of general activities that you like'
and draw a line through those that you don't like.

Observing Working with your hands

Reading t,;Carrying out a research project,

Discussing Doing activities `'at home

.$)Sitting Interviewing

Listning *aying Games

Taking notes Moving around a lot

Making things Taking things apart

Serving people Working alone

Deskwork Selling and persuading

123

V:2



011

7. Have you identified any specific careers that you would like to
know more about? Yes No
If yes, wh4t are they?

8. What do you expect to be doing one year after completing high school?
Check only one.

Working full-time

Entering an aiprenticeship or on-the-job training program.

Going into regular service,, -
=1%0

Being a full-time homemaker.

Attendingfa vocational, technical, trade or business Awl

Taking academic coulpes at junior or community college.

-Taking technical or vocational subjects at a junior or community college.

At-!cnoing,a four-year college or University.

Working part-time.

Other (travel, take a break, no plans) -,

9. Wh,,,tdo you=xpect to be doing five years after completing high school?

(
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10. Please indicate how useful your school program has been this year in
providing help for you in the following areas:

6

Reading

Mathematics

Writing

Expressing Yourself

Meeting and Dealing with
people

Study Habits

Health and Fitness

Not
hel Dful

Somewhat Very
helpful helpful

Name three ways that you have changed as e,result of your school
experiences this year.

.....4.

6



-The Far We-st School Program

12. How well did different parts of the Far West School program work?
Belowis a list of,characterl,stics of the Far West School program.
Please rate each item astp,fiow successful it was in your own experience
at the school. Circle the appropriate num r.

a. Resdurce Organizations

b. Improving basic skills

c. Physical Education Activities

d. Learning about careers

e. Forms as planning tools

f. Resource Persons'

g. Learning Coordinators

h. Tutoring program

i. Orientations at Resource Sites

j. Credit assignment

k. Community Resources

1. Social activities

m. Feedback from Resource ,Sites'

n. Resource Guides

o. Learning about oneself

p. Advisory group meetings

q. Learning Packages

r. Diagnostic Testing

s. Future career planning

t. Resource Center

u. External College classes

v. ;Learning to make decisions

w. Project planning

x. Learning academic skills .

y. Individual meetings with LCs

z. Resource Explorations

126

Not at
SuccesSful
For you

Very

Successful
For you

1 2 3 4 5

1 2 3 4 5

1 2 3 4' 5

1 2 3 '4 5 '

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 '4 5

1 2 3 4 5

1 2 3 4 5

1 2 3,&._4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3

1 2 3 4 5



Check one box for each item:

13. How do you judge the help you received in planning your activities?

/7 More than was needed I-7 About right I-7 Needed more help

14. The amount of work required of me was:

/-7 Too much I-7 About right /7-Too little

15. The staff of FWS way (by and large):

,./ r7 Doing a good job /-7 Doing a poor job I-7 Can'tjudge

16. The other EBCE students were (by and large):

(-7 Cold and/or impersonal /-7 Warm and/or friendly

17. Generally, the other EBCE students seemed to be getting:

f-7 A lot out of FWS 1-7 Something out of FWS I-7 Little or nothing

18. The amount of personal freedom allowed students was:

1-7 Not enough f7 About right I-7 Too much

19. The things that the Resource Persons offered seemed:

out of FWS

I-7 Useful f7 Of little use f7 Can't say either way

20. The Resource Persons you met were generally:

f-7 Interesting and enjoyable 1-7 Dull and Boring 1-7 Can't say either way

21. The things that the ResourdW Organizations offered seemed:

f-7 Useful I-7 Of little use 17 Can't say either way

22. The Resource Organizations you visited were:

°Interesting and enjoyable f-7 Dull and boring I-7 Can't say eithep way

I



23. When you look back and compare your Far West School experiences with those
you had in the schools you attended before, you are: (check one).

17 Much less satisfied with Far West School than with the others.

/7 Somewhat less satisfied with Far West School than with the others.

/7 About as satisfied with one as with the other.

1-7 Somewhat more'satisfied with Far West School than with the others.

1-7 Much more satisfied with Far West School than with the others.

24. What kind of students do you think benefit most from Experience-Based
Career Education Programs?

25. What advice or comments do you have for-the Far West School staff?

'q



STUDENT PLANS AND PERCEPTIONS SUMMARY: DEVELOPMENT AND CODIPROCEDURES

Development

The Student Plans and Perceptions Summary (SPPg) is a questionnaire

designed to collect end-of-year data from Far West School (FWS) and Oakland

Public School (OPS) control/comparison students. It contains two-parts:

Part I is administered to all students while Part II is applicable only to

FWS students.

The SPPS has three major purposes:

1. To obtain end -of -year opinions of the students on their respective
school programs.

2. To compare FWS students' future plans and current interests with
those of OPS students.

3. To obtain information from FWS students on the success of specific
aspects of the FWS program.

The items on the SPPS are in both' objective and open-ended format.

Wherever possible, questions are adapted, or taken outright, from other forms

in use in the program, thereby making it possible to compare FWS students

over time as well as to compare their responses with those of other groups

such as school leavers and graduates. Table C-42 shr7Wc the source of items

used in the SPPS.

The SPPS was administered to OPS and FWS students during the summative

testing sessions in May 1974, and during make-up sessions held for FWS students.

Description of Codes and Coding Procedures for Each Question on the SPPS

Questions 1-5.

See attached copy of the SPPS for the text of Questions 1-5,

Each of these questions were in the form of a scale to be rated from

"strongly agree" to "strongly disagree." Responses were coded from "1-strongly

disagree" to "4-strongly agree."

Question 6.

See attached copy of the SPPS for the text of Question 6.



TABLE C-42

DESCRIPTI9N OF ITEMS USES IN THE SPPS, PART I AND SPPS, PART II

Purpose of Item
Source

of

Item*

Item

Number
Item Content

PART ONE

To compare fWS students future plans
and current interests with those
expressed by the students in September
1973 and with those of OPS students.

SBS 8

9

Post-secondary plans

Long -term plans;,open-ended

IPF
i

o

7

10

Activity interests

Career interests

School progress related to
expressed needs for assistance

To obtain end- f-year opiniorts on FWS/
OPS school pr gram. To compare opinions
with school ,eavers and graduates.

SLS

GRAD
1-5 Amount of assistance from

various parts of school
program

NEW 11 Ways student has changed as
result of school experiences;
open-ended

PART TWO

To obtain information from-FWS students
on success of various aspects of school
program. To compare opinions with
school leavers.

NEW 12 Rating scales on success for
student of 26 aspects of FWS
program

SLS 13-22

23

Ratings of selected aspects
of school program and the
people involved

Comparison of FWS with
previous programs

To solicit opinions which indicate
underlying attitudes toward FWS school.
To compare student with parent and
school-leaver reaction.

PQ 24 Kind of student who benefits;
open-ended

SLS 25 Advice and comments for staff;
open-ended

* SBS: Student Background Summary. Student demographic data collected, 9/73.

IPF: Initial Planning Form. Filled out by student during diagnostic period, 9/73.

SLS: School Leavers Survey. Filled out by students leaving program.

GRAD: Graduate Questionnaire. Filled out by students who have graduated.

PQ: Parent Questionnaire. Filled out by parents, 1/74.

NEU: Item created for this questionnaire.
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Students were instructed to circle the activities that they liked and

draw a line through the activities that they didn't like; students were orally

instructed to leave blank (uncircled, unlined) those activites for which they

had neither positive nor negative feelings.

Pre- and post-responses were assigned code numbers as follows:

"1" = line drawn through item (i.e., disliked item)
"2" = blank items (i.e., felt neutral about item)
"3" = circled items (i.e., liked item)

Question 7.

See attached copy of the SPPS for the text of Question 7.

A "yes" answer was assigned any number from 1 through 7 depending on the

number of careers listed by the student; "8" indicated eight or more careers

mentioned. A "ne answer was assigned a cog number of 9. The first three

career areas listed by the student were coded for occupational level using the

classification scheme shown in Exhibit C-a This classification had been

previously used to collect data on occupational levels of the student's mother

and father. Responses to the same qiiestion appearing on the Initial Student

Planning Form, completed at the beginning of the 1973-74 school year, were

coded in the same way.

Question E.

See attached copy of the.SPPS for the text of Question 8.

'The coding procedure f6 r. QuestiA 8 is explicit except in the case of

multiple answers, which were given by some in spite of the direction to give

only one. The`code is the same as that used during the previous administration

of this question.

If one answer is given (if directions are followed) the response is coded

as follows:

01 = Full-time employment
02 = Apprenticeship or on-the-job training program
03 = Regular military service or a service company
04 = Full-time homemaker
05 = Acational, technical, or business school
06 = Study of academic courses at junior or community college
07 = Study of technical or vocational subjects at junior or

community college
08 = Four-year college or university
09 = Part-time employment -

10 = Other
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EXHIBIT C-a

Under FATHER, circle the one number that best describes the work done by
youfather (or male guardian). Under MOTHER, circle the one number that
best describes the work done by your mother (or female guardian). The
exact job may not be listed but circle the one that comes closest. If
either of your parents is out of work, disabled, retired, or deceased,
mark the' kind of work that he or she used to do.

(Circle one number in each column)

Father Mother

CLERICAL such as bank teller, bookkeeper, secretary,
typist, mail carrier, ticket agent 01 . 01

CRAFTSMAN such as baker, automobile mechanic, machinist,
painter, plumber, telephone installer, carpenter 02 .02

FARMER, FARM MANAGER 03 03

HOMEMAKER OR HOUSEWIFE 04 04

LABORER such as construction worker, car washer, sanitary
worker, farm laborer 05 05

MANAGER, ADMINISTRATOR such as sales manager, office manager,
school administrator, buyer, restaurant manager, government
official....... 06. 06

MILITARY such as career officer, enlisted man or woman in
the armed forces 07 07

OPERATIVE such as meat cutter; assembler; machine operator;
welder; taxicab, bus, or truck driver; gas station
attendant 08 .08

PROFESSIONAL such as accountant, artist, clergyman, dentist,
physician, registered nurse, engineer, lawyer, librarian,
teacher, writer, scientist, social worker, actor,
actress 09 09

PROPRIETOR OR OWNER such as owner of a small business,
contractor, restaurant owner. 10 10

PROTECTIVE SERVICE such as detective, policeman-or guard,
sheriff, fireman 11., 11

SALES such as salesman, sales clerk, advertising or insurance
agent, real estate broker

SERVICE such as barber, beautician, practical nurse,-pri'vate
household worker, janitor, waiter 13 ..13

TECHNICAL such as draftsman, medical of dental technician,
computer programmer 14 14
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If more than one answer is checked, the "dominant" answer is determined.

The criteria applied to resolving these multiple choices favored. full -time

over part-time employment, further education over employment, and more ad-

vanced education over less advanced. This resulted in,the matrix shown in

Table C-43; the values appearing in the diagonal ells is the code used.

TABLE C-43

DOMINANT RESPONSE WHEN MULTIPLE ANSWERS,ARE
CHECKED FOR QUESTION EIGHT

Code for
first response

Code for Second Response

02 03 04 05 06 07 08 09 10

01 X 5 6- 7 X X 1

02 X 5 6 7 8 2 2

03 X X '3 3 X X X

.04 5 6 7 8 4 4

05 6 7 8 5 1 5

06 6 8 6 6

07 8 7

08 8 8

09 9

X =Ixtremely unlikely combination.

See attached copy of SPPS for the text of Question 9:

A scheme for this question was developed following the previous adminis-

tration of the item.
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Responses to-Question 9,were coded as follows:
'mirk

01 = Unspecified job
02 = Business-clerical

. 03 = Business-sales
04 =-Busirrs-management
05 = Crafts and oprative
06 = Technical ":

07 = Service and pry.tection
08 = Professional
09 = Military iz

10 = Housewife
11 = Farmer
12 = Retircd

21 = Higher education *specified)
22 = Masters of Doctoral degree
30 = Uncertain, "Can't :say"

Question 10.

See attached copy of the SPPS fOr the text of Question 10.

On the initial Planning Form (IPF) students were asked to check areas in

which they would "like to have some extra help." The checklist is the same as

the list of school areas used in Question 10. Responses to Question 10 were

coded using information from the IPF as to whether or not help had been.re-

quested; this led to the coding scheme described by Table C-44. Responses were

also coded disregarding the "help requested" dimension, providing a rating

from .1 (not helpful) to 3 (very helpful).

TABLE C-44

CODING SCHEME FOR QUESTION 10

Degree Program Was Helpful

Not

Helpful

Somewhat
Helpful

Very

Helpful

Help not requested
(blank on IPF)

Help requested

1

4

2

5

3

6
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When no IPF was available (as for Groups D and E) the data were treated

I as if the IPF item had -been blank.

.uestion ZZ. Name three ways that you have changed.as a resul'tof,your
,school experiences this year.

. This question called for the student to structure his own response.

Coding procedures were not set beforehand-Tut were based on an examination of

theitudent responses. Student responses to Question 11 are presented in

Exhibit C-b. Two separate approaches to analyzing this question led to two

coding schemes. Both of these will be described in detail.

Identity of the students was concealed by using a dummy ID-number. Although

students could not be identified, it was sometimes clearly evident from the

content whether the student was froM FWS or OPS.

Coding scheme Z: based on category of content. Using an initial sample

of 25 students, coding categories were established based on the type of changes

mentioned by the students. The categories are shown in Table C-45.

Following establishment of 'the list of categories, two raters went through

the total group of questionnaires, assigning each change mentioned to one of

the categories. Each student was rated on up to three changes. Rater agreement

of ratings is shown in Table C-46. Differences between raters were reconciled--it

was found that raters did not differ seriously and that differences were usually

in'closely related categories.
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'TABLE C-45

CONTENT CATEGORIES USED FOR QUESTION 11

Area Code Category'
.

1. Self Growth

.

.

11

12

13

,14

15

16

17

18

10

Know more about self
L.-_____

Matured

i -
More sure of self; less shy; express/self better

More responsible /

More motivated; less lazy
,

More, independent; work for an

/
'by self

ImproVed physically; more p ysically fit

/
Able to solve problems, pake decision, cope, ,p-1-(n

Other self_growth
//

2. Career/Work,
.

21

22

Knowledge of and attitudes about careers and the
world of work (general)

Knowledge about speCific careers /jobs /tehaviors

3. Learning/
Academic
Progress

31

32

*
Attitude changed; more interest in school and
learning; better study habits; less cutting

,

Learned more (sOcific and general; prepared '
for college

4. Interpersonal 41

"C 42'

Met more people; do more with people
.

Get al on ;better; relate better; express self
more w h people

5. Future
Planning

51

52

Developed goal (unspecified); thought about plans

/
,Decided.to further education, go to college

6. Other , 91

92 .

93

No change

Negative change
.

Other .

136



TABLE C-46

DISAGREEMENT BETWEEN TWO RATERS ON CONTENT CATEGORIES,
QUESTION 11

Number of Disagreements Number of Questionnaires

None 31 ,

One 31

Two 13

Three 2

TOTAL 77

Coding scheme 2: based on rating of quality of total responses. During

examination of Question 11, the raters observed that there was a noticeable
range in the Overall quality of responses. A decision by the raters to look
t this overall dimension of "breadth" or significance of the statement led to

a rating on the quality of content.
Three criteria were used to rate the quality of content:

1. Increased insight into personal, career, or educational growth and
development. This area includes statements which give ,evidence of
personal growth, such as increased self-confidence and 7,increased

ty in deal ing with people. Increased ability tVsie where
personal, talents, striengths, and limitations lie was considered do
important change.,

2. Increased planning for the future. tong-term plans (view of the
future beyond the next year) were considered to have more signi-,
ficance than short-term plans, such as plans for the coming
summer. Statements about future plans that were phrased in con-
crete and definite terms were considered more significant than
vague generalities,.

3. Breadth anfl richness of statement. This criterion refers to the
extent, to which the Statement covers broad areas of change--either
in terms of the number of differentareas mentioned (career, edu-
cation, personal growth) or the importance o;f the changes mentioned
within these areas. Narrow school-related changes such. as "improved
in mathematics skills" or "active in social field" were considered'
less significant than basic changes in attitude toward school and
learning such as "learning how to take on responsibility" or
"learning to work mostly to myself."
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The coding procedure.for rating quality of-content took all of the above

criteria into consideration, rating each response "in the blind" using the

following scale:

1 = Statement-of no change, or negdtive change
2 = Poor (little change mentioned)
3 = Low average (some significant change mentioned)

4 = High average (significant, broad areas of change mentioned)
5 = Outstanding (very significant, very broad areas of change

mentioned)

This final scale was arrived at only after some preliminary trial-and-
_

error steps were taken. Responses to the question were first given a rating

of 1 through 4 by three raters. It was discovered that it was impossible to

reach a consensus of ratings (i.e., each rater assigned a different rating)

for some of the responses. Thiess attributed to the lack of specificity

in the original criteria. Therefore, criteria were redefined in more specific

terms and tie responses were rated again (this time by two raters). At this

point, the numb10 er,of rating categories were fincreased from four to five to

provide for a wider spread of responses, and in order to delimit the categories

More precisely. Rating the responses the second time was accomplished by

physically separating responses into categories so that the raters cquld com-

pare all responses in each category, and thus have a clearer view of the re-

sponses which shared the same characteristics within each category.

Agreement by.raters reached 80% during the final procedure. ,There was dis-

agreement on the placement of 16 out of 80 responses_ On only six of these 16

did the raters differ by more than one point on the five-point scale. Where

there was disagreement, the raters discussed the response in question and

reached a mutual agreement on the rating of the response. The responses of FWS

and OPS students have been grouped accordir4 to the final rating'categories and

are presented in Exhibit C-b.'

Question 12.

See attached copy of the SPPS for text of QuestioV2.

Question 12 consists of a series of 26 rating scales. The.student is asked

to raitgahe-s6ccess to him/her of various facets of the FWS program Each item

` is to be rated from 125.

Questions 13 -22.

See attached copy of the SPPS for the texts of these questions.



This is a subset of the questions asked on the Far' West SChool Leavers

Survey. Responses to each question were assigned values based on a "school

positive" scale with "3" representing the most positive position. Responses

were coded a follows from left to right:

Questi 23.

Question Value

13 2 3 1

14 1 3 2

15 3 1 2

16 1 - 3

17 3 2 1

1-8 r1 3 2

19 3 1 2

20 3 1 2

21 3 1 2

22 3 1 2

See a ached copy of the SPPS for the textof Question 23.

Q

fied)

tion 23 was coded from 1 (much less satisfied) to 5 (much more satis-

Question 24.

What kind of students do you think benefit most from Experience-Based

Career Education Programs?

This question also appeared on the Parent Questionnaire which was admin-

istered in January 1974. It was determined by inspection of the new data, that

the coding categories which had been developed on the parent data were also

suitable for the student responses. These categories are as follows:

1. Wants to learn, good student, intelligent, motivated to learp.

2. Mature, self-disciplined, independent.

.3. Doesn't-respond to structured academic high school.

4. Wants career ottientation program.

5: Needs guidance, direction, small school, not motivatet-\
. /

6. Some, most, all.

Question 35

What advice or comments do you have for the Far West School staff?

' 139

aSi



Inspection of these data indicated that the students had tended to direct

their statements at the school staff. Initial treatment of the data has con-

sisted of compiling typed copies of verbatim student responses grouped as fol-

lows:

1. Sophomores (first year FWS)

2. Juniors (first and second year FWS)

3. Seniors (first year FWS)

4. Seniors (second year FWS)

5. Withdrawal students

iA
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EXHIBIT C-b

RESPONSES TO STUDENT PLANS AND PERCEPTIONS SUMMARY, QUESTION 11: SIGNIFICANCE OF CHANGE

Oakland Public Schools
Control/Comparison Students*

(Total N = 36)

Far West School Students*
(Total N = 46)

LEVEL 1 - STATEMENT OF NO C

1. School has become very boring to me.

2. I haven't changed one bit.

3. I have not changed as a result of
my school` experiences.

4. I am extremely disgusted with the
Oakland Public School system, I
get a lot more depressed with the
way my life is going, and I don't
feel that I am learning anything
worthwhile.

5. I haven't changed at all--I haven't
done anything much all yeir--they
don't have the kind of program I
would like to be in & I feel I've
waisted most of this school year.

LEVEL 2 - POOR (LITT

1. I know alittle more I did before.

2. I'm better at relating to people.
I don't know if school helped me,
but my experiences were at school.

My study habits have decreased
considerably.

I've become much more sports
oriented.

3. The way of doing my work in school
By writing out full sentences and
learning this and that.

Physical health during gym.

Another way is the way I get along

with.

HANGE, OR NEGATIVE CHANGE

1. no.

2. I haven't.

3. This year I don't think I have
changed very much at all. With
time you learn things naturally
yet my goals haven't changed nor
my desires, or my career interest.
If anything I changed my desire
to attend a Junior college.

4. I haven't.

LE CHANGE MENTIONED)

1. Learned more about college.

Showed more responsibility.

Gotten older.

2. Got out and talked to different
people.

3. I stayed in school more.

I've gotten out to meet new people.

And I'm friendly towards more
white people.

4. Well I have changed a ldt because
people I know have change me in
all kinds of ways.

*
Two FWS students and one OPS student did not respond to Question 11, Student Plans and

Perceptions Summary.
141

"I AO



EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools
Control/Comparison Students

(Total N =. 36)

Far West School Students*

(Total N = 46)

4. It help me to know a little more.

I'm a bite more about like.

How to mend a few of my problems.

5. Know how to find thing better in
a sense.

Learn better typist skills.

Know how to use my imagination
better.

6. My gymnastic abilities have im-
proved, I'm doing more writing
for myself.

I'm not such a homebody (I like
to be with my own peer-group
more).

7. I have changed. I meet more
peoP)e.

I know about reading.

I know how to writes better.

8. Less active.

More talkative.

More responsibility.

9. Well, I have become vry active
in the social field, running
track, basketball, cheerleader
and I was also An the scholar-
ship club and rotary club.

10. Starting to drive, being on the
track team sort of gave me a
boost and gave me the opportun -,
ity to meet lots of new friends,
and learning to hate some tea-
chers.

5. The only way I have changed is
to get along better with people
and my mathematics skills.

6. I think I became more responsi-
ble in doing different things.

7. Met deadlines on my own.

Have set up class to my own
needs. ,

Have learned more through the
meetings I been on.
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EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools
Control/Comparison Students

(Total N = 36)

Far West School Students
(Total N = 46)

11. I was doing good at the begin-
ning of the school year the
second half I just kind of fell.

I began to learn how to use big
words more. and more.

And I've learned a lots more.

12. Don't cut as much as I use to.

Learn to listen to my teacher.

Learn to participate in acti-
vities.

13. I have changed by meeting dif-
ferent people, I have learned
t..) cope with things I can't .

help, such as I made the soft-
ball team and now I can't and
might not ever be able to play
again because of tennis elbow.

I have learned to get along with
some certain people that I didn't
last year.

14. I could communicate with other
people a little better due to
"'the fact that I now have the

reponiably of a company in
R.O.T.C. I have to work with
about 30 other students in mak-
ing a better company.

15. I learned how to make better
book reports by outlining.

Learned college study habits.

Learned'more by reading.
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EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools
Control/Comparison Student's

(Total N = 36)

Far West School Students

(Total N = 46)

LEVEL 3 LOW AVERAGE (SOME

1. I speak up more.

I get along better with other
people.

I go to class more often.

2. The first way is that I learned
better how to express myself.

Secondly, I become better fit.
I don't smoke anymore and drink
neighter.

Third, I get along with people
more better than I use to do I
use to like to fight. Now I
don't.

4. I've become more sure of myself,
more outspoken, and more sure of
my values, needs, and wants,
thanks to the Human Relations
class taught by Peter Langhoff.

I've become more racially pre-
judice, and generally apathetic
when in school.

I've improved greatly in my
writing skills, my English tea-
cher has done a great job of
motivating me.

5. I've learned to study on my own
and learn for myself, as best I
can.

6. I've matured, I've set my mind
on a goal, and I've met new
people.

IGNIFICANT CHANGE MENTIONED)

1. Since coming to Far West I
found out about different
jobs I thought I wanted to
do weren't for me. It's

helped given me a better
understanding of responsi-
bility. No 3rd.

2. More open to people.

Willing to spend more time
on one project.

Not afraid of people in a
business environment.

3. I have become more aware of
the career opportunities with-
in a city and probably through-
out parts of the world. I have
felt more relaxed talking to
people.

4. I realized that it's not as
easy as I thought it was. I

have a hard time trying to do
things on my own and that's
why I haven't done too good.
Now I know that without a good
education, you wi,11 get no
where.

5. My ways of expressing myself
have changed. Also my head has
been put back together.

6. I know myself much better than
I did when I first came here.

I learned to like school.

I learned how to bullshit much
better.
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EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools
Control/Comparison Students

1Total N = 36)

Far West School Students
(Total N = 46)

7. Since the school I attend is a
small one I am cooped up with
the same people all day long
and I have to learn to deal with
them on an honest level also I
have been very "turned on" to my
classes since my teachers are
near my age and good.

I

7. Pin thinking so creativly I
fasanate myself. My decision
making has improved increditably.
A lot of my attudets towards the
education system.

8. I have taken a much more rea-
sonable look into my education
and future.

9. I got a better plan of what I'm
going to do after high school.

I learned a lot more through my
Junior College class.

I had more time to mess around
kdow I sure of what I'm going
to and' I'm ready to start.

10. Career knowledge

I work better alone

I am much more to myself now
than before

11. I am more capable of working
independently.

I am able to interact with
people more eaRily,

12. Greater discipline'

Greater acumen

Less apathy

13. Leadership ability has increased.

14. I have become more sure of my
(near) future plans.

I ,am more confident knowing of
my acceptance into U.C. Davis
through the help of Far West.
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EXHIBIT C-b (Cont'd)

Res onses to Student Plans and Pe tions Summar uestion 11 (continued)

Oakland Public Schools
Control/Comparison Students

(Total N = 36)

Far West School Students

(Total N = 46)

LEVEL 4 HIGH AVERAGE (SIGNIFICAN

1. Three ways I have changed as a re-
sult of my school experiences this
year are:

Breaking my shyness

Expressing myself more

Learning to meet people first

2. I have learned to express my self
more,in writting and talking to
teachers, students friends and
family.

I know more about the field of
work that I want to go in to.

3. More knowledge about life and
its essential meaning

Prepared me for college at the
University of California

Help me become more responsible
for myself.

4. I learned how to change myself
to the surroundings. I've

learned better study habits.
I've also learned how to be
around people, shut off the
goofing and getting serious
about all I do. Among the
things I've learned in other
classes, such as things happen
ing in other countries besides
my own.

5. I have learned to talk to a
crowd and be as nervous as I

:was%

I have learned to express my-
self more.
And I have know more on how to
deal with others.

, BROAD AREAS OF CHANGE MENTIONED)

1. Not as shy as I used to be.
Gave me ideas at what I want
to do as a career, gave me a
lot more responsibility,

2. I have gotten to know people
that work in the fields I'm
interested in.

I have learned what it would
be like to be a gambler or
teacher.

I am more aware of different
jobs in the fields I'm inter-
ested in.

3. I feel I have taken on more re-
sponsibility for myself and my
education. I think I am more
independent and in some ways
more mature.

4. I as a Oole hgye matured this
year with the helOrof the school.
Working one to One adult, and
being treated as an adult, and
also by giving me room to grow
and feeling so close with the
staff::

5. Learning never to get things
done at the last movement.
Learning to express- myself more
with people, also being more in-
dependent.

6. I have learned how to respond t,6
various job situations. ,

dealing with interviews and in-
terviewers better than befOre.

my future job expectations have
become more definite.
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EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)
ti

Oakland Public Schools
Control/Comparison Students

(Total N = 36)

Far West School Students
(Total N = 46)

LEVEL 5 - OUTSTANDING (VERY SIGNIFICANT,

1. I have come to know more and learn
a great deal of things I hadn't .

known before.

I have matured more.

And I have really became inter-
ested in my studies involving
school.

2. I have been more outgoing and get
along with others better; I don't
know if it beCause of my part-

. time job or if it was because of
,my teen=teaching at school or just
me

I have become more concerned with
my grades and have study much
harder. I think this resulted
becauss I was interested in my
classes.

I have been thinking about what
I want to do when I get out of

school and have decided temporar-
ily what I think I will be most
interested in.

7% Communicating and talking
with people in the working
field. Taken omresponsi-
bility. Thought about fu-
ture plans.

8. I have become somewhat lazy
in my academeics-

I have decided to further my
education

I know the type of job I want.

VERY BROAD AREAS OF CHANGE MENTIONED)

1. I've decided to alter my edu-
cational goals from junior
college to a state university.

I've become more active in the
role of a student'representa,
tiVe on committees and other
groups.

I've widened my perception of
acceptable occupations for my
tastes by simply finding out
about more.

I'm more mature. I know more
about my self and what I want.
I have a much more realistic
view of what work is and what
kind of work I'm interested in.
Pm more able to deal with peo-
ple and am much more sure of
myself.

3. Exspessing my self.

Making shur of my self and
goals.

Learning how to take on cer-
tain responsabilitys.
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:\EXHIBIT C-b (Cont4:)

Responses to Student Plans and Perceptions Summary, Que ti 11. (continued)

Oakland Public Schools
Control/Comparison Students

(Total N = 36)

Far West School Students
(Total N = 46)

3. My whole outlook on school and
school work as changed for the
better.

I've learned to like myself and
the things I do.

Has really made up my mind for me
on what I plan to be when I finish
high school and college.

r

4. I have become more aware of
myself and those around me.

I have learn to deal with the
problems in life very easily
and take things one at a time.

I have learned commuitcate with
people on-a person to person
basis not adult to child or
black white.

5. I have gained better ways of
dealing with people and prob-
lems.

I have been able to schedule
my time.

I have had an opportdity to
work answering mostly to my
self. This has made me more
responsible.

6. I can talk to people better
and understand them better.

I have more confidence in my-
self.

I know how to express my self
better.

7. I've wanted to go to school in-
stead Of wanting to cut. I've

learned how to deal with the
outside world alot easier.
I've learned to plan for myself
and make decisions when I have
to

8. I think I have a better under-
standing of who I am and what
I want.

My attitude tawards school has
changed. I enjoy it and think
it's helpful andneeded.



EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools
Control/Comparison Students

(Total N = 36)

Far.West School Students
(Total N = 46)

8. My attitude towards work has
(cont.) cha ged. I feel you should try

et the most out of it in-
stead of thinking of.it'as a
hore or money.

9. I've become very motivated to-
ward learning & seeking out for
more learning experiences (find-
ing my owninterests).

Now I read alot, and before this
school year, I never read unless
I had to.

I think I've matured, do to deal-
ing with adults on their level
and being treated like an adult.

10. I am more outspoken. I have
learned toJmIt4.1_with working in-
dividually. I can handle prob-
lems that I face pretty well by
myself.
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STUDENT QUESTIONNAIRE
Far West School

This questionnaire will give you an oppOrtunity to express your opinions

about the Career Education Program you have been participating in. Most

questions are to be answered on a scale of numbers from "1" to "5." The words

at each end of the rating scale tell you what the numbers mean. A "1" may

mean something like "Definitely No;" if you feel very strongly that the

answer to the question is NO, then you should circle the "1." A "5" may mean

"Definitelly Yes;" if you feel very strongly that the answer is YES, then you

should circle the "5." The numbers between "2," "3," and "4" mean, that your

opinion is neither "Definitely No" nor'"Definitely Yes," but somewhere between

them. You should circle the number that is closest to your real opinion of

'What the question is asking about. Some scales have different words, but they

always work the same.. Read the words above the numbers so you know what the

numbers mean. Read the questions carefully, and circle the number which is the

closest to your opinion. There are no right or wrong answers; your thoughts

and feelings are the important things in this survey. The answers students

give will be used to help determine how well the program is doing now and to

improve it in the future. Remember to circle a number to answer each item.

If you have any questions while you're completing the survey, just ask"for

assistance.

'NAME

DATE

Note: Number of student responses have been tabulated
for each item on the questionnaire except for those
which require written comment. Response tabulations
are listed directly below the rating scale for each

item. Responses to multiple choice questions are
indicated next to each choice.
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Student Questionnaire (cont'd.)

PLEASE CIRCLE ONE NUMBER FOR EACH QUESTION

Definitely Definitely
No Yes

I 3 2 3

Responses

1. Have you liked attending the Career 1 0 2

Education Program?

2. If you had it to do over again, do you 1 2 2

think you would decide to participate
- in the Career Education Program?

3. Have the activities available in the 0 1 11

Career Education Program been
interesting to you?

4. in the Career Education Program have 1 2 5

you felt that you could progress at
your own rate?

5. Have you seen much of a relationship
between your activities, in the learning
center and the careers you have learned
about?

1 19,

6. Do you get enough feedback about how 5 ,6 13

well you are doing in the program?

7. Hare you had enough choice in deciding 1 1 7

the amount of time you spend at
..

employer sites?

8. Have you had enough choice in de-
ci ding the amount of time you spend
in learning academic subjects?

4 3 16

9. Have you had enough choice in 4 4 10
deciding what you do at employer/
resource sites?

10. Have you had enough choice in selecting 0 "5 3

the types of employer/ resource sites
you visit?

11. Do most people receive much satis- 3

faction from their work?
/9

12. Do you think that if a''person works 1

hard enough, he can achieve anything?
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4 6

4 5 I

17 33

15 33

2 18

10 35

20 12

.13 16

17 27

21 19

16 19

15 ,:. 30
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Student Questionnaire (cont'd.)

PLEASE CIRCLE ONE NUMBER FOR EACH QUESTION

14.

15.

Do you think that the main reason
a person works 'is to earn money
to live?.

In general, are ydu looking
forward to working in a job?

Do you think you have much choice
of occupations?

Definitely Defnitely
No Yes

1.6. In general, were the employer/resource
personnel involved in the Career
EduhticT Program ,aware of your needs
and interests? *,

17. In general, at employer/resource
sites did you get to actually do
things, rather,than just listen?

18. In gener eve the employer/resource
sites you'vedVisited been interested
in the Career Education-Program?

19. In general, have you felt welcome
at the employer/resource sites?

20. Do most of the mployer/resource
sites you have worked with let you
know .how you're progressihg?

21. Through your experiences in the Career
Education Program have you learned
lot about opportunities for the future?

22. Do you plan to get a high school ,
diploma?

23. Would you say the Career Education
Program has helped you forM career.
plans?

24. Would you say you've learned a lot
while attending the Career'Education
Program?
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3 4 5 I

Responses

9

3

. 10

1

0 2

, 3 7

5 8

0- 2-

0 0

5 7

1 2

0 0

0 3

0 3

10 13 11

7 12 18

9 14 28

8 26 9

9 8 1 23

14 19 18

8 18' 27

25 11 5

8 23 19 :

4 :1

0 52,

16 27

4h 17 29



Student-Questionnaire (cont'd.)

PLEASE 'CIRCLE ONE NUMBER FOR EACH QUESTION

Definitely Definitely
No Yes

.

1 1

2 3 4 5 1

Responses

25. How well organized and coordinated 0 7 20 23 3
do you think the Career Education.
Program has been?

26. How would you rate the general,
quality of the Career Education
Program staff?

27. How would you rate the personal
counseling available in the
Career Education Program?

0 13 27 12

3 7 16 26

28. How would you rate the career 2 3 , 11 25 12
counseling available in the
Career Education Program?

29. How would you rate the general 1 2 15% 21 14
quality of the Career Education
Program employer/resources you'-ve
worked with? p

30. How important was each *the Not at all Extremely
following factors in deciding important Important
to join the Career Education

1 1

2 3 4 5 I

Program?
Responses

a. I wanted more freedom/independence 7 1 4 12 29
A

b. I wanted to choose my own learning 2 2 4 - 8 37
style

, w
c. I wanted to learn about careers

0,
2 8 15 28

d. I didn't like my previous school 8 5 7 8 ' 25

e.. I wanted to prepare for a job 4 6 17 10 16

'f. I was bored with school 3 4 10 27

'g. I heard the Career Education 27 10 7 3 6
Program was easy -

_._.
h. Other (specify) 0 0 2 1 11
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Student Questionnaire (cont'd.)

PLEASE CIRCLE ONE NUMBER FOR EACH QUESTION

31. In comparison with regular schools,
how much opportunity did the Career
Education Program provide you for
learning about occupations?

32. In-comparison with regular schools,
how much opportunity did the Career
Educatiqn,Rrogram provide you for
general learning?

33. In comparison with past experiences
in regular schools, how motivated
are you to learn in the Career
Education Pi.ogram?

Much
Less

1

2

About the
Same

3 4

Much

More
5 I

Responses

0 0 2 9 42

t

3 7 7 21 15

1 4 15 31

34. During this schOol year have you worked outside of homy for money?

Responses

a. [ ] No . 25

b. [ ] Yes, less than 10 hours a week 10

c. [ ] Yes, between 10 and 20 hours a week 11

d. [ ] Yes, between 20 and 30 hours a week 5

e. [ ] Yes, more than 30 hours a week 2

35. If you have an outside job, does tt interfere ith anything listed below?

a. [

b.

c. [

d. r

e. [

] I don't have an outside job 26

] My job-doesn't interfere with any other activities 20

] It-interferes with my school work 4

It interferes with my social life 2

] It interferes with my extracurricular activities 0
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Student Questionnaire (cont'd.)

36. What changes, if any would you like to see in the Career Education Program?

37, Below are listed severi areas of possible importance for a student to
learn. Please rate each in terms of how important you feel it is.for a
student to learn, and how well you feel the program is accomplishing
each. Circle the appropria0 numbers.

How Important do you feel this learning Is?

Not Highly
Inportant Important

Haw effective do you feel the program has
been In accomplishing this learning')

Not Highly
Effective Effective

Students learn to: I 1 2 3 4 5 1 NR* 1 1 2 3 4 5 1 NR*

a. Perform specific occupational skills 0 3 13 22 12 4 3' 0 17 19 10 5

b Be ourrctual and organize their .time 0 1 5 16 28 4 1 4 9 20 15

c. Assume responsibility for themselves 0 0 1 7 42 4 1 1 6 13 28 5

d. Make decisions and follow them 0 0 5 13 32 4 0 1 10 17 21 5

P Communicate with others In a mature way

f. Be a..are of more career nordirtuni ties

2

0

1

1

2 ,

3'
14

17

31

29

4

4

1

0

1

0

7

6

21

13

19

30

5

5

g. Work with others .. 0 0 13 17 20 4 0 1 10 20 18 5

h Evsluate their own work 1 0 9 27 12 5 2 2 10 23 8 9

1. Perform basic academic skills 1 2 10 20 16 5 2 8 16 12 9 7

J. Think through and solve problems 0 0 3 16 31 4 1 2 10 19 17 5

Y Have a positive attitude toward work 0 0 3 18 26 5 2 5 10 17 14 6

1, Have a positive attitude toward self 0 1 1 12 35 5 1 2' 13 15 18 5

rm: Have a positive attitude toward learning 0 0 5 15 30 4 0 4 11 16 17 6

n Prepare for further education 1 0 4 17 28 4 0 4 11 16 17 6

17
o Improve Interpersonal and social skills o 1 A 6 15 26 4 1 2 7 22 16 6

*NR No response.

:PO
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Name

THE WAY IT IS*

On the following pages are listed 31 procedures or practices that

mayor may not have been adopted by Far West School. For each of the 31

items, you are asked to judge the extent to which the procedure has been

adopted in the program as it actually operates now at Far West School.

You will use a 7-point scale for recording your rating on each-item.

The end-points and mid-point on the scale are defined as follows:

A "7" means that the procedure has been adopted and is now widely

practiced at Far West School.

'A "4" means that the procedure is somewhat in practice at Far West

School but has not been completely adopted or widely practiced. A 4 is

intended to be a neutral point midway between full adoption (7) and non-

adoption (1).

A "1" means that the procedure has not been adopted and is never

practiced'at Far West School.

Place an "X" at the point on the line that most accurately reflects

the extent to which the procedure is in practice at Fax West School.' It

is not necessary for the X to be placed at one of the seven numbered

points; it may be placed between points if you wish.

Also, for each item, you are asked to rate the amount of evidence

on which yob based your judgment. Check box A if you have substantial

relevant information and are reasonably confident of your judgment. Check

B if you have only a moderate amount of information, and are only somewhat

confident. Check box C if you have no directly relevant information and

your judgment is essentially your best guess.

*
"The Way It Is is one of the Ideal/Actual School Characteristics Scales
adapted from Postman and Weingartner, The School Book (New York: Delacgrte

Press, 1973). It consists of instructions and items for judging the extent

to which school procedures suggested in the Postman-Weingartner book are

practiced at FWS. The scale has also been used as a means for judging what

characteristics the EBCE program ideally should have (see pages 9 and 10 of

this Appendix).
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Int WAY 11 1J

1. Students' daily sequences are not arbitrary (45 minutes for this, 45 minutes
w-for that, etc.) but are related to what the students are doing.

Not practiced Practiced to Widely
at all some extent practiced

1 t I I 1 I
I

1 2 . 3 4 5 6. 7

A. Substantial Information B. r) Moderate Information C. [ ) Guesswork

2. Students do not merely serve time in required courses. The question is not,
"Have you taken ?" but "Have you learned

Not practiced
. at all

1

Practiced to
some extent

1 I

2 3 4 5 6

practiced

1

7

A. [ ) Substantial Information B. [ ) Moderate Informatl9n C. [ ) Guesswork

3. Students are allowed to organize their own time -- i.e., decide how they will -
use it.

Not practiced
at all

1

Practiced to Widely
some extent - practiced

I i 1
1

.2 3 4 5 6 7

A. [ 3 Substantial Information B. [ ) Moderate Information C. [ ) Guesswork

4. Required student activities are not arbitrary (e.g., "We've always done that")
or based on discredited claims (e.g., "The study of grammar strengthens the
mind ") but are justified on some empirical or rational basis that required
activities have relevance to the lives of the students.

Not practiced
at all

Practiced to Widely
some extent practic

I I

1 2 3 4 5 6

A. [ ) Substantial Information B. [ ) Moderate Information C. [ ) Guesswork

5. Students are not required to engage in the same activities, but a e given
considerable latitude in choosing among many options.

Not practiced

o
at all

Practiced to
some extent

1

iaely

practiced

2 3 4 5 6 7.

A. [ ) Substantial Information B. [ ) Moderate Information, :C. [ .1 Guesswork
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The Way It Is (cont'd.)

6. The school's activities are student activities rather than mostly staff
activities, and students are required to do the heavy work, e.g., reading,
writing, talking, and thinking.

Not practiCed
at all

1

1

Practiced to Widely
sope,extent practiced

I 1 I 1 I I

2 3 4 5 6 7

A. [ J Substantial Information B. 1 ),Moderate Information C. 1.J Guesswork

7. Activities are not confined to a single building but include the resources
of the whole community. They put students in touch with real people and
problems outside the school walls.

Not practiced Practiced to Widely
at all some extent practiced

1 t I I 1 I I

1 2 3 4 5 6 7

A. [ J Substantial Information B. 1 3 Moderate Information 1;.'[ 1 Guesswork

8. The school values knowledge for use in daily life rather than knowledge "for
knowledge 's sake." The school says that if you don't act as if you know
something, then you don't know it.

Not practiced
at all

1

Practiced to Widely
some extent practiced

t t I t t I

2 3 4 5 6 7

A. 1 J Sdbstantial Information B. 1 J Moderate Information C. [ I Guesswork

9 The school's activities bring together students of. great diversity in back-
ground and ability.

Not practiced
at all

Practiced to Widely
some extent practiced

1 2 3 4 5 6 7

A. [ .7 Substantial Information B. [ .1 Moderate Information C. 1 J Guesswork

10. Question-asking, problem-solving, and research by students are valued more
than memorization and ventriloquizing.

4
Not practiced . Practiced to Widely

at all some extent practiced

I t I L 1 I

1 2 3 4 5 6 7

A. [ .7 Substantial Information B. [ .1 Moderate Information C. 1 1 Guesswork
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The Way It Is (cont'd.)

11. Reading ability is considered only one of several possible ways in which
students can express intellectual competence and interest. Reading skill

may be valuable, but so may be talking, film-making, audio-taping, photo-
graphy, videotaping, and other communication skills.

Not practiced
at all

Practiced to Widely
some extent practiced

I L I I I I

1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ Moderate Information C. [ ] Guesswork

12. The school accepts as legitimate and worthwhile many of the "new"rsubjects
invented during the past 75 years or so -- e.g., anthropology, sociology,
cinematography, ecology, cybernetics, marine biology, urbanology.

Not practiced Practiced to Widely

\ at all some extent practiced

1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

13. The school includes as part of its definition of worthwhile knowledge, self-
knowledge -- that is, knowledge of what is going on inside one's skin. A

student's feelings are not considered an intrusion upon his pursuit of
knowledge, but a subject of inquiry themselves.

Not practiced
at all

Practiced to Widely

some extent practiced

1 2 3 4 5 6 7

A. [ Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

14. Students are rewarded for acceptable behavior, rather than punished for
unacceptable behavior. The school avoids aversive responses and applies

reinforcing ones.

Not prat ed Practiced to Widely

at all some extent practiced

2 3
1 I I 1

4 5 6 ..7

A. I. ] Substantial Information B. I 1 Moderate Information C. [ Guesswork
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The Way_lt Is (cont'd.)

15. There is a relatively nonpunitive grading system, no homogeneneous grouping,
a minimum of labeling ("good student," "slow student," etc.). The school
moves away from factorylike processing procedures and toward more humanistic,
individualized judgments.

Not practiced Practiced to Widely
at all some extent practiced

t.'

1 I I 1 1 1 1

1 2 3 4 5 6 7

A. [ ] Substantial Information B. ] Moderate Information C. [ ] Guesswork

16. Priorities are broadly conceived, rather than narrowly hierarchical. For

example,,a student is not judged slow solely on the basis of reading and
mathematical ability. The same student may be an excellent musician, actor,
or group leader, and will receive formal recognition for these skills.

Not practiced Practiced to
at all some extent

r

I I . -1 1 1 i

1-4, 2 3' 4 5 6

Widely
practiced

1

7

A. [ ] Substantial Information B. ] Moderate Information C. [ ] Guesswork

17. Students understand how they will be judged because it is made clear to them
what they are expected to learn and how they are supposed to demonstrate'
competence. The-school makes as explicit as possible what kinds of behaviors
it wants.

Not practiced
at all

;

1 2 3 4 5 6 7

Practiced to
some extent

Widely
practiced

A., [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

18. Standardized tests are not used, or are used only with extreme caution and
skepticism. Testing grows frOM what is taught, and what is taught grows
from who i$ taught.

Not practiced
at all

Practiced to Widely
some extent practiced

1 1 1 1 I 1

1 2 3 4 5 6 7

..

A. 1 ] Substantial Information B. 1 ] Moderate Information C. 1 ] Guesswork



The Way It.Is (cont'd.)

19. There are constructive, nonpunitive proceduret for the evaluation of
teachers and administrators.

Not practiced
at all

1

1

Practiced to Widely'
some extent practiced

t I 1 I I I

2 3 4 5 6 7

A. [ Substantial Information B. Mod2A-ate Information C. Guesswork

20. There are collaborative efforts between teacher and student, rather than
adversary relationships.

21

Not practiced Practiced to Widely
at all ----Wme extent practiced

1 i I I 1 i 1

1 2 3 4 5 6 7

A. [ Substantial Information B. J Moderate Information C. Guesswork

Students are given opportunities to supervise themselves, to give them a-

sense of control in the functioning of the school.

Not practiced Practiced to Widely
at all some extent practiced

I I I 1 I I

1 2 3 4 5 6 7

A.

.

[ ] Substantial Information B. 1 J Moderate Informatiop C. [ J Guesswork

22. The school is small enough so that supervision (and just about everything
else) can be a personal -- i.e., human -- problem, not a logistics problem.

Not practiced
at all

1

1

Practiced to Widely
some extent practiced

I 1 I 1

2 3 4 5 6 7

A. J Substantial InfOrmation B. [ J Moderate Information C. [ J Guesswork

23. Teachers forego their role as authority figures, view themselves as learners,
and try to develop the idea of a learning community in which the teacher
functions more as a coordinator or facilitator of activities than as a-
dictator.

Not practiced Practiced to Widely
at all some extent, practiced

I I I I i I I

2 3 4 5 6 7

A. J Substantial Information B. 1 Moderate Information C. [ Guesswork
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The Way It is (cont'd.)

24. A great variety of people are placed in the teaching role -- for example,

paraprofessionals, interested laymen, and even students.

Not practiced
at all

I n
1 2 3

Practiced to Widely

some extent practiced

A, 1 J Substantial Information

.
1

4 5 6 7

B. [ J Moderate Information C. [ J GuesswOrk

25. The school is so organized that it can capitalize on what its teachers do

best and know most about. Working in conjunction with other teachers,

they use their strengths and receive help with their weaknesses.

Not practiced Practiced to

- at all som -xtent

Widely
practiced

A. 1 J Substantial Information B. Moderate Information C. I .1 Guesswork

26. Students are not constantly placed in competitive roles with each other,

but function instead in collaborative relationships. Something approach-

ing a family feeling is achieved, in which each student is helped to grow

in his/her own way,,tfut not at the expense of someone else.

Not practiced Practiced to

at all some extent

1

,
1 ,.1 1

3 . 4 5 6

Widely
practiced

7

A. [ J Substantial Information B. [ J Moderate Information, C. I J Guesswork

27. There are established channels through which parents can express their

grievances against the school and also participate in its functioning. The

school moves away from bureaucratic paternalism and toward increased com-

munity participation.

Not practiced
at all

1 2 3

Practiced to
some extent

5

Widely
practiced

6 7

A..7 I Substantial Information B. I J Moderate Information C. Guesswork
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The Way It Is (cont'd.)

28. The school offers a variety of alternative programs to the many publics which
comprise the community. It recognizes that there are several respectable
but contrasting arrangements for learning, each of which is favored by some
segment of the community. The school offers as many of these as feasible.

Not practiced Practiced to Widely
at all some extent practiced

I I 1 I i I. I

1 2 3 4 5 6 7

A. 3 Substantial Information B. .1 Moderate Information C. J Guesswork

29. The school,is not Afraid to be held accountable for its performance. The
staff tries to make explicit to parents and students what it wishes to
accomplish (and what it does not); how it intends to do this; and what kinds
of evidence it will accept as a sign of success.

Not practiced
at all

1

'Practiced to Widely
some extent practiced

2 4 5 6 7

A. [ J Substantial Information B. .1 Moderate Information C. .1 Guesswork

30. The school's concept of knowledge, attitudes, and skills is oriented toward
the future. It has realistically assessed what students will need to know

, in years ahead and is making,,some serious attempts to help them learn those
things.

Not practiced Practiced to Widely
at all some extent practiced

1 2 3 4 5 6 7

A. 1 Substantial Information .B. .1 Moderate Information C. J Guesswork

31. The school interprets its responsibility to the future as a responsibility
to its students first,. and to other social institutions (e.g., college,
business, the professions) only at a late and convenient hour.- It is care-
ful to avoid serving solely as a processing and certifying agency, but
balances the future economic needs of its students with their emotional and
social needs as fully4functioning adulk

Not practiced
at all

Practiced to Widely
some extent practiced

1 I

1 2 3 4 5 7

A. J Substantial Information g. f ] Moderate Information C. J Guesswork
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Name

THE WAY IT OUGHT TO BE*

On the following pages are listed 31 procedures or practices that

may or may not be desirable in EBCE. -They are the same statements you

used in the preceding scale to rate current practice t Far. West School.

Now you are asked to give your opinion of whit OCE*ShOulfd be like at

its best. For each of the 31 items, indicate ur own opinion of the

degree of desirability or undesirability of the rocedure or practice.

The end-points and mid-point of the 7-point cafe are defined as

follows:

A "7" means that the procedure is essential ,to your idea of what

EBCE should be.

' A 94" means that you are neutral "regarding the procedure, i.e.,

it doesn't matter whether or not the procedure is incorporated in EBCE.

A "1" means that'the procedure is totally unacceptable to your idea

of what EBCE should be.

Place an "X" at the point on the line that most accurately reflects

your opinion. It is not necessary for the X to be placed at one of the

seven !lumbered points; it may be placed between the points if you wish.

*Adapted from Postman.and Weingartner, The School Book, Delacorte Press, 1973.
Only the instructions and first page of items are included here. The order
of the remaining items in the scale is the same as in the preceding "Actual"
scale.

165



THE WAY IT OUGHT TO BE

1. Students' daily sequences are not arbitrary (45 minutes for this, 45 minutes
fpr that, etc.) but are related to what the students are doing.

Totally Somewhat Somewhat
Unacceptable Undesirable Desirable

...

I 1 i 1

1 2 3 4 5

Very Neutral
Undesirable

6

Very
Desirable

Essential_

7.

2. Students do not merely serve time in required courses. The question is not,

"Have you taken ?" but "Have you learned 2u

Totally
Unacceptable t..

Somewhat Somewhat
Undesirable Desirable,

Essential

1' 3 4 5 6 '7

Very Neutral Very
Undesirable Desirable

3. Students are allowed to organize their own time -- i.e!, decide how they will

use it.

4

Totally, Somewhat Somewhat
Essential

Unacceptable Undesirable Desirable

1 2 3 4 5 6 7

Very Neutral Very

Undesirable Desirable

Required student activities are not arbitrary (e.g., "We've always done that")
or based on discredited claims (e.g., "The study of grammar strengthens the
mind".4, but are justified on some empirical or rational basis that required
activities nave relevance to the lives of thetudents.

Totally Somewhat Somewhat
Essential

Unacceptable Undesirable Desirable

I I 1 I

1 2 3- 4 5 . 6 7- .., .
Very Neutral 3 Very

Undesirable Desirahle

5. Students are not required to engage in the same activities, but are given
considerable latitude in choosing among many options.

Totally Somewhat Somewhat
Unacceptable Undesirable Desirable

Essential

I , I -j A . I

1 . 2 3 4 5 6 7

t Very Neutral Very

Undesirable Desirable
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PUBLISHED TESTS

As snown lit Table C-1, three commercially available instruments were used

to collect stu1ent information: the Iowa Tests of Educational De-Cielopment (ITED),

the Career Maturity Inventory (CMI)4 and the Personal Orientation Inventory (POI).

The test instruments themselves are not included in this appendix, since, they

are published under copyright.

Data collected using the ITED are summarized in tabular form and discussed

in Chapter 3 cif the report. Three additional tables (C-48, C-49, and C-50) are

included at the end of this apendix.'

The CMI Competence Test was administered at the beginning of the school

year as scheduled in the evaluation plan. It was ne of the instruments chosen

to be used in common at all four EBCE project it s, and early'in the school

year.it was reviewed in some detail by the evaluation directors from the four

sites. Each of the four evaluation directors expressed such strong reservations

s about the appropriateness of the test that the FWL-EBCE staff undertook a thor-

ough review of the instrument.

Ten program staff members were asked to complete both the Competence and

Attitude sections of the CMI. These ten included staff concerned with school

operations and instruction, project development, project evaluation, and project

management. Wheu the scores for their responses were obtained, it was found

thatthe mean scores on several of the Competence sub-tests were lower than

those of the 124twelfth-grade students for whom the test publisher provided

data. Statistics for the FWL-EBCE staff are presented in Table C-47. Further

review and discussion made it quite evident that the staff judgment was that

many of the responses scored as correct according to the test manual were, in

fact, incorrect. The staff criticisms of the tests are presented below in

summary form, although the review was conducted'item by item.-
1, The Competence Scales implied two conclusions that FWL-EBCE staff

rejected:

a. Career decisions could/should be based on gross or meager informa-

tion of a person's interests and abilities. While the response
alternative "don't know"' was available on every item, it never

was the keyed response. Two staff members marked "don't know on
every item of-Competence, Part 3 (thereby scoring zero),, because
they felt insufficient information bad been presented to base any

judgment.
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TABLE C-47

CMI SCORES FOR TEN F CE STAFF MEMBERS

Range
Standard Maximum

Scale High Low Mean Deviation Possible

Attitude 43 28 36.10 4.82 -- 50
Competence:

1. Knowing Self 18 8 14.40 3.44 20
2. Knowing Jobs 20 15 --'"1.9-.00 1.56 20
3. Choosinga Job 17 0 '10.70 6.60 20e
4. Looking Ahead 19 0 15.50 5.82 20
5. What to Do? 14 4 9.00 3.83 20

b. Counseltng by professionals, parents, or peers is always prefer-
able to trial and error in making a career-cholte. An eamp.le was
item 30 of the Attitude Scale, "the best titi-14,to do is to try .

out' several jobs and choose the one you lie best." This .pas °

marked "true" by fix of tenstaff, but the keyed response is false.
The theme is repeated throughout the Competence teft, Part 6:
"What ShoUld They Do?" 'The FWL -E3CE staff mean scot-g was only
9.00 out of 20 on this test. Staff members feel strongly that
learning through experienceis equally as valid a8 learning from
the experienced.

2. The Attitude SCale seems based on the assumption that.work, in and of
itself, is an end., For example, for item 29: "the job I chose haS to give
me plenty of freedbfrto do what I want," the keyed (correct) response is
false, and was chosen by only two of ten staff; and fdr item 7: "your
job is important because it determines how much you can earn," the
keyed response is false, and was chosen by four of ten staff.

3. The instrument stereotypes vocations available to women. Items that
deal with career choice for girls usually are at the sub-professional
level; those for boys usually are at the professional level.

Consideration of the staff criticisms, which were generally consistent with

the reservations expressed by staff from other EBCE sites, led to the decision

that tie CMI scores should not, be analyzed for program evaluation. The attitude

portion of the Inventory was, however, administered at midyear to obtain item
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responses for use in cluster and factor analyses of the various instruments used

for FWS evaluation. This was the only use made of the data, and neither part

of the CMI was administered at the end of the year. Some of the results of the

cluster analyses have been presented elsewhere in this appendix.

Student responses to the POI were also obtained at the beginning of the year

for FWS students and, the OPS control group. When members of the Oakland Public

Schools (OPS) staff were approached to assist in collection of data for the

comparison group students, they recommended that the comparison group students

not be asked to complete the POI. They believed that the highly, personal infor-

mation requeste n some of the items could lead to justifiable complaints from

students or their parentr.` Several FWL-EBCE staff and students agreed that the

POI was asking for information that could be considered "none of the business"

of program staff.

In view of these concerns, the decision was made that no additional adminis-

trations of the,Pu1 would be given, either for getting information from additional

students, or for getting posttest information from FWS students. Some of the

POI scores were in cluster analyses of instruments, but only for the pur-

pose of increased understanding of various scores and scales used.

TABLE C-48

DISTRIBUTIONS OF ITED LANGUAGE GRADE EQUIVALENT SCORES
FOR ALL FWS STUDENTSGROUPEO'BY GRADE IN SCHOOL

.111

Language Grade
Equivalent Scores

Grade 10 Grade 11 Grade 12

Midyear Year-End, Midyear Year-End Midyear Year-End

Rerceqile
Rank

Percentile
Rank

f
Percentile

Rank
f

Percentile
Rank

f
Percentile

Rank

Percentile

Rank

12.0 - 12 9 1 2 91 ? 91 2 95 7 83

11 0 - 11.9 1 89 2 93 2 73 2 73 4 81 3 60

10.0 - 10 9 82 1 82 4 45 3 50 4 62 40

9.0- 9 9- 68 2 71 1 t23 3 45 2 24

8.0 - R 9 t 2 50 4 50 2 9 1 32 4 28 2 14

7 0 - 7.9 39 18 3 23 2 5

6.0 - 6.9 3 25 2 29 1 5 2

5.0 - 59 7 3 11

4.0 - 4 9

N 14' 14 1.1 11 21 21

Mean 41 8.22 10.60 9.91 9.70 10.78

SD 2.16 2.27. 1.41 2.23 1.84 1.86

v. 169
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TABLE C-49

DISTRIBUTION OF ITED MATH GRADE EQUIVALENT SCORES
FOR ALL FWS STUDENTS GROUPED BY GRADE IN SCHOOL

Math Grade

Equivalent

Scores

Grade 10 Grade 11 Grade 12

Midyear Year End Midyear 4 Year-End Midyear Year-End

f Percentile
Rank

f Percentile
Rank

f Percentile
Rank

-I Percentile
Rank

f Percentile
Rank

f Perngre

12.0-12.9

11.0-11.9

10.d-10.9

9.0- 9.9

8.0- 8.9

7.0- 7.9

6.0- 6.9

5 0- 5.9

4.0- 4.9

N

Mean

SD

2

-

2

2

3

4

1

-

-

14

9 08

1 84

93

79

64

46

21

4

-

.

_

-

3

4

4

1

-

-

14

9.31

1.33

-

93

75

50

21

4

-

-

_

-

1

3

1

2

3

1

-

-

-

11

9.81

1.78

95

61

59

45

23

5

-

-

_

2

3

3

1

1

1

-

11

10.57

1.64

91

68

41

23

14

5

_

-

_

6

2

2

2

7

2

-

-

21

10.15

1.93

86

67

57

48

26

5

-

-

_

4

5

3

6

1

1

1

-

21

10.45

1.76

/ 90

--159

50

29

12

7

2

-

_

_

.

0

TABLE C-50

DISTRIBUTION OF ITED READING GRADE EQUIVALENT SCORES
FOR ALL NS STUDENTS GROUPED BY GRADE IN SCHOOL

Math Grade

Equivalent

Scores

Grade 10 Grade 11 Grade 1?

Midyear Year-End 'Midyear Year-End Midyear Year-End

f
Percentile

Rank f 4
Percentile

Rank
f

Percentile
Rank

f
Percentile

Rank
f

Percentile

Rank
f

Percentile

Rank

12.0 -12 9

11 0-11.9

10.0-10.9

9.0- 9.9-

8.0- 8.9

7.0- 7.9

6.0- 6 9

5.0- 5.9

'4.0- 4.9

9

Mean

SD

2

2

1

1

1

1

4

2

-

14

8.65

2 5'

93

79 4,
68 4r

61

54

46

29

7

-

-

-

2

1

2

6

2

1

-

-

14

9.08

1.85

93

86

82

71

43

14

4

-

-

.

-

-

2

3

1

2

1.\-

2 )!,

-

11

10.41

1.92

91

sa

50

36

23

9

_

, _

-

.

-

-

4

3

2

1

1

-

-

11

11.05

1.91 .

82

50

27

18

14

-

-

-

11

4

1

2

1

1

-

20

10.55

3.08

72

35

22

15

10

10

8

2

_

,

8

5

3

1

-

-

3

-

_

20

11 03

2.17

80

48

28

18

15

15

8

. .

_
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Appendix D: Andulopologica
of FWS



ANTHROPOLOGICAL PERSPECTIVES OF FAR WEST SCHOOL AND STUDENTS

Or This is a report of a preliminary study conducted by the two Anthropology

students from Stanford University, under the supervision of their major pro-

fessor, George Spindler. Bob Alvarez and Pat Hishiki are the two students

who carried out the study and prepared this draft of the report, which is
-0%

entltied, "Anthropological Perspectives of Far West School and Students."

Included at the end of the draft is a postscript by Dr. Spindler. This

represents a first cut at a different approach in our efforts to capture the

more "human" features of the EBCE program not otherwise covered in our evalua-

tion. Through this approach we hope to get an objective picture of what is

actually happening with the students, a picture drawn from their direct expe-

rience in the program. Though the report is but a first step, we found it to

be a fresh and disarming statement of that experience, and we are happy to be

able to share it.

Introduction

The Far West School in Oakland, California has been established to enable

students to explore the urban community through experience-based career edu-

cation. During exploration of the community, students develop an awareness

of the world of work, fulfill high school requirements, and develop essential

skills. Learning in this environment is student centered, based on flexibility

and individualized learning.

The entire set of relationships encompassing the students, the school,

and the community constitute a small cultural system, with 4ynamic and inter-

locking processes. The following report describes certain formal and *formal

patterns evolving from such processes. Our methodology,consisted of assuming

an insider's view of the daily round of activities, while attempting to extract

meaning according to the modes of analysis selected as approP?iate in this

study.

This report is a preliminary' statement of anthropological fieldwork that

was conducted in a limited-time sampling of approximately 100 hours, using a

small number of students as informants. Parts of the description of field

data haveAeen altered sli4541y to protect the individuals involved. Through-

out the report we have attempted to maintain an honest, objective tone in
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1_,

describing settings, and situations. The interpretation and suggestions are

not meant to be totally conclusive because they are based on a partial view.

This report begins with a statement about the significance of certain

areas of description followed by actual examples. To some extent, there is

overlap in the examples because we were embedded in a total process.

Analytic Framework and Methodology

hit To acquire a general orientation to Far West School, we read available

rep6rts concerning he organization, operation, and evaluation procedures.

Additional inforffigt on of this nature was freely provided by the staff.

_ In o.rdex_to_permit a comprehension, of the school and a valid analysis of

student response, it was planned that the acquisition of ethnographic data be

based on a combination of-case studies and participant observation techniques.

(In this manner, the data collected would bear both wide-ranging and inL

depth dimensions.) The case studies involved two students and the participant

obser ation involved approximately ten students.

o' rh initial step, the director of the school asked two students if

they would permit us to follow them around for a few days. We explained to

the students that we were students of educational anthropology, helping Far

West to evaluate their program in a different way than the techniques that

had been used in the past. We indicated that our report would be an inde-

pendent evaluation.

In the beginning, the four of us traveled throughout the community and

met with resource persons together. When there was need for our introduction

to resource persons, the students said that we were accompanying them for the

day or that we were friends. The resource persons,accepted our presence, but

some probably did-not understand our roles.

The learning coordinators with whom each of the students worked were also

aware of our work. Some actively provided us with additional information,

while others merely allowed us to function undistrubed.

The students we worked with were poised, active participants and inter-

ested in helping us. They agreed to let us accompany them to meets with._

resource persons and to work places in the community. They introduced us to

'their fellow students and permitted us to share their daily school life,

Because of the daily interaction between the two students and other.

students in cooperative projects, at advisory meetings, and in informal set-

tings, the case studies became interwoven with participant observation. We
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established rapport with the other students quickly and easily because ac-

ceptance had been gained during the initial phase of fieldwork with the two

students. The learning coordinators were informed of our roles, but there

was no attempt to restructure regular school activities.

The evaluation of the fieldwork process incorporating several FWS stu-

dents resulted in a great number of interactions, more diversified locales,

and different sets of network patterns to observe and evaluate in data col-

lectiOn. The expansion of the research permitted a broader combination and`

subsequent report of students' views and responses at Far West School. For

purposes of this research, two networks are distinguished in the domain. The

first includes the school as a central node in a time-space mapping on which

student activities in the school and greater community can be plotted and

traced.

The second network centers on the student and permits a delineation of

student-initiated interactions. Interaction settings are the various locales

where students meet with resource persons, other students, learning coordina-

tors, and other staff members:

The importance of the interaction setting is the basic information flow

that occurs between individuals with every encounter. Much of this informa-

tion influences and facilitates the formation of specific attitudes and be-

havior in school. Far West School encourages this interaction and thus there

is a great amount of interaction-derAbd behavior. The specific interactions

and the actual information flow are the focal points of this report.

The fieldwork data that form the foundation of this report are derived

from the students' perspectives. The analysis thus begins to prepare the way

for a formal cognitive approach in anthropology, i:e., the students' defini-

tions (verbal and nonverbal) of important interaction settings and interpre6-

doh of these settings.

ti

Ecological Setting

The building in which Far West School is ldtated is situated in the heart'

of downtown Oakland. From this central point, the school plays a definite

role in the spatial network that the student explores.

The school is maintained as a home base, one of the primary nodes in the

student's time and space network. Students vary in the use of the school as a

learning environment: many check in daily before going out to meet RPs; some
$

use the school as a central meeting place when they arel,invOlved in group
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projects; students often return to school at the end of the day after seeing

RPs to communicate information about projects and to socialize with friends

about non-school-related items.

It is through this communication and information.flow.that takes place

in the school setting that students become aware of specific projects. A

majority of individuals are working on projects together or are communicatiqig

about related projects. The package meetings, group and individual advisory ?-

meetings, and special workshops indicate this. There is a great amount of ex-

ploration and exchange of ideas about projects among students and among stu-

dents and staff before students go out into the community to meet with RPs.

Once this step is made it appears that students often have a good idea about

what to expect.

Within the school itself, there are a number of areas which students use

as primary settings for interaction and communication. One important setting

is the roundtable (RT) which is situated in the room where the offices of the

learning coordinators (,LCs) and the desks of secretaries are located. The

room has several file cabinets lined up against one wall and there are also

telephones for student use. The atmosphere is characterized by administrative

activity, with people constantly walking in and out of the roomLoth staff

and students.

The RT is situated in one corner of this room. It is herethat students

often congregate, communicate, and inform each other of daily school and

social occurrences. The RT area is used especially in the morning between 9

and 12.

Besides the typical social exchanges that occur among students at the RT:

there is a substantial amount of student exploration about student project ac-

tivities. In one half-hour period, 5 student distussed the projects that five

other students were involved in. It was an exploration in a true sense as

this student seemed eager to be informed of good projects to undertake and to

also be aware of general activity information. Students gave and received

information readily; there was no sign orsompetition, secrecy, or withholding

information. 14>

Most of the exchange at the RT is informal and includes secretaries as

well as learning coordinators. Since it is located near the'LC offices, there

is frequent communication between students and the LCs walking by the RT. Al-

most every time an LC passed, there was some type of communication between

174,E



him and students. Much of this communication took the form of salutatory or

joking comments. However, a great amount of project and school-centered in-

formation was passed to students. At one time or another, all of the LCs

spoke to students who were involved in specific projects. This provided the

LCs with some idea of the students' progre'ss. In addition, it was a medium

of exchange of ideas about future projects for other students.

Example 1.

LC walks by and enters another LC office. As he returns a student asks
him about the new Communication and Media Package beta e he is interested in

making a film. The LC states- that when this student g s four interested peo-
ple together, he will call a meeting of the group to e lain the procedure and

general requirements of such a project. The student n es four individuals

who are interested and proceeds to gather further info mation about the pack-
age and filming in particular. After the LC leaves, e student continues to

discuss the movie idea with another student. He out Ines a skit in which a
director, a choreographer, music, costumer, and actors would be needed. In

the general discussion he recruits the other student for the project.

The above example illustrates sharing and communication but also indi-

cates anothei facet of student information flow. This is the assistance stu-

dents receive from each other in forming and choosing projects. In the above

example, not only did the second student learn about some of the specifics

involved in the Media Package, but was actively recruited by the Rther student:

Example 2.

While at the RT with a couple of students, student X (who is new this
year) states he is having a hard time getting going on any projects this se-
mester, and that he is unhappy about what he is doing. "I don't know what I'm-

doing here. I'm still doing nothing." A student at the table asks if he
knows about the new Media Package, that there are some exciting projects in
it. She also mentions an art and drama project which some of the students are
conducting in an elementary school. This latter student is attempting to be
encouraging and further states that X.should just go out with some other stu-
dents for the purpose of exploring some pr '.ct ideas.

This discussion went on for about 15,20 minutes, during which time the

student who was proposing ideas maintaine an encouraging and supportive role,

while agreeing with the majority,of statements made by the uninvolved stu-

dent. The latter stated that his LC was non-supportive and did not really care

about what he did. The student at the table agreed with this opinion.

The round table also servs as a pint for the discussion of upcoming ac-

tivities,.such as workshops. One such discussion centered around the receipt

of handouts concerning a proposed decision-making workshop. From the onset,
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lit was apparent that sever-al students felt the workshop violaid their

decision-making ability.

Examt.iie 3.

Two students seated at the RT are discussing the announcement of a
decision-making workshop. A third student passes and makes a jeering remark
about the flyer. This student reads the flyer aloud as if in a drama class,
emphasizing questions that were directed at students, "Can YOU make the right
decisions?" One of the other students remarks that he could not make deci-
sions, for he was, after al only a high school student. All three join in
and make comical portrdyals o decision making.

NOTE: The same type of beha 4g r was duplicated by other students in the
lounge at another time.

The above incident initiated discus ions about the lack of student input

in planning sessions. ihe student come ted that students are not asked for

feedback about the way they are treated. Another commented that the only feed-

back that LCs want is information about wht students think of them. Although

there were few instances of direct questioning of students by LCs and others

'about the students' perceptions and feelings about specific plans,workshops,

and so forth, we saw a great deal of information flow between students and

staff

The RT, then, .can be seen as an important example of the interaction set-

tings within the school environment. As illustrated, it provides, as do other

settings, the interaction outlays of communication between students and between

students and staff. SuCh communication consists of information about projects

and often illustrates student-student cooperation and assistance.

Student-Student Interaction

The round table serves as an important setting where new ideas and senti-

ments are shared among students. Much,of the information shared was a 'source

for establishing and reassessing student attitudes about the school and the

role of students in the, school setting. Students who were involved in the

same projects discussed students who were not participating and 'who were hin-

dering the work of the others involved. Specific examples of a student's in-

appropriate behavior were cited. The discussion served as a basis for marking

the boundaries of student noninvolvement and served also as a statement and

agreement of rules- for those involved in the project.

This type of discussion has implied a specific student structure that is

characteristic of the Far West School. Within the openness and flexibility
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of the school, students have created a "hidden structure" of rules and expec-

tations that are student-specific. Although they are never stated or formally

announced, they are filtered through the irfo.ru1 daily conversations that oc-.

cur in most student-interaction settings.

Example 1.

Four students are discussing a fifth student's behavior. It is indicated
that this student is using the school's technical equipment for show rather
than for a real project. The individual's mannerisms are discussed and the
students agree that this person was "showing off." Students say that this in-
dividual often keeps equipment and materials for this purpose at the expense
of other students. Furthermore, this show is being aimed at the LCs and the
student is receiving credit for a project in which he has little involvement.

Ex':m1e 2.

Another example is of a student discussing the recruitment of her cousin
to the school. "My cousin," she states, "is at a school now where she has
too much free time. There, she's got teachers telling her what to do. She
wouldn't have any free time here. She'd have to learn to be responsible about
her time."

It can be inferred that students do have expectations of each other and

that they have certain rules of behavior. In the first example, besides dis-

cussing "specifics," particular students were establishing and reinforcing ap-

propriate student behavior, i.e., the use of materials by students. The dis-

cussion also indicated general norms about unacceptable behavior.

Student-Community Interaction

Interaction of studentsThin the community varies to a great extent. The

base of interaction and information flow can be seen in the travel to and from

resource organizations and resource persons, as well as in the actual encoun-
,

ters with the latter. As stated earlier, students often have a good idea of

what to expect in RP entounters based on information received in the school

setting.

This does not exclude the real exploration that occurs when students have

no idea what to expect. Students often spoke of disappointing e counters with

RPs. This was especially true of instances in which package descriptions gave

false impressions of RPs. Students commented that package descriptions were

often misleading andthat they (students) often reinterpreted and communicated

their impressions of 1RPs to other interested students. Furthermore, whenever
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are succescfia. RP-student encouht-ers.can, be completely dWUpteo and tine

original intent redirected.

Excvnp le.

A student has been asked to meet a woman member of the-Young Socialist
Alliance (YSA) in Berkeley. She says that she is the first to study the YSA
as part of her project on the left movement and to use the group a resource

11-s\

organization. When we arrive at the meeting place in Berkeley, e find that
the woman is not there. A press conference is underway with sev ral political
candidates who are being questioned by members of the press. We watch for
about 10 minutes. Then we are directed to meet the YSA RP at Granma's Book-

- store on Telegraph Avehue. The student mentions that the YSA has asked her to
--WOMr at_the bookstore, so she is anxious to see it. We board a bus and walk

there, only to fin_d_it closed and the sign on the door stating that it opens
at 11:00. No one is in s-ight inside the store.

/

Since it is a cool day, we decide to have coffee in a coffee house about
hal block away. We are sitting, discussing Far West School and other topics,
w en t YSA members approach us. One of them is the RP the student is sup-
posed to\meet. They say that the young man accompanying them is the YSA
candidate for State Senate who ,is scheduled.to speak at Laney College and
invited us to go. The woman,RV says she has a final exam at Berkeley and
lhat.0e will call back about another meeting time.

Our transportation to Laney College in downtown Oakland is provided by
another YSA member, a young woman with a camper/pick-up, The speaker and

male YSA member climb into the back, while the.student, the young woman and I
ride in front. Because the woman does not know the way, the student gives
directions about streets and freeway turnoffs..

Thp speech is to be held in a large audito ium. The members of the YSA

set up a small display of their literature an etitions. The meeting is

supposed to start at noon, but very few stude is have arrived. At abgot 12:30,

the speaker decides to go ahead and give his talk on the SociaWSt view of the
energy crisis to the ten peopre,assembled. He speaks for about 45 minutes.

I

At 1:45 we take the bus back to Far West School. The student makes one
telephone call and by 2:30 she is playing chess with another student-

This example illustrates how meetings with RPs can be disrupted and the.
F

original intent rechanneled, The members of the YSA were directing all of

their efforts around the schedule of their candidate. In another instance,

the RP could not meet because of personal circumstances (a final exam). These

events were all beyond the control of the student. She seemed to nke.all

of these redirections and interruptions as a. matter of course. She may have

even considered them energizing influences that took some of the boredom out

of a situation and added the element of unexpected surprise.
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The speaker has been asked to talk in a-course being given at Merritt.
Members of the class, plus other interested students, have come. The speech

tis directed at the minorities in the U.S., how the Socialists have helped them
and what they offer.

The speech and question period last about 1 hour and 15 minutes. Both
students agree that the speech was really boring and that the speaker could
have stopped at the end of 10 minutes:

A 1:30 us is taken back to FWS--retracing our way through the community.

The co munication that occurs between students from the school enroute to

these sites r'nges from social and personal to school information. Some

examples follow:

Example Z.

On the bus headed for East Oakland the conversation between two students
is light but one student asks about the possible "job" that this site visit
_might Pduce (job meaning project involvement here). The second student
statedlthat the -RP, a lawyer, was a "good guy." He seemed confident and
relaxed'about going there.

Exan Ze 2.

On the return trip the conversation is casual. Sex liberation is dis-
cussed by the two students. The conversation changes to the topic of the OPS.
One student describes a classroom fight that was racial in'nature and points
out that there is 4 lot of racial conflict in the OPS. The second student
adds that all the Schools in Oakland are like that. This is, however, in
contrast to Far West.

Example 3.

While walking a o g the street enroute to another site, a student dis-
cusses how an LC had ttempted to get him motivated the-previous'semester.
The attempt was in the form of a threat of sending him back to the OPHS from
which he had come. He states that he had been pretty mixed up and hadn't
worked on any projects. He says that both his parents and the LC were trying
to scare him into doing something, but that he finally decided to return to
his old high school. When he made this decision, he said that the school and
the LC "panicked," "This would be bad for the school." He said that he
stayed and did "O.K." because he wrote up everything he did arid got .some
credit.

Travel, then, can be viewed as a communication and interaction setting.

It is evident that information about the school and projects is exchanged in

travel to and ft-om sites in the community.



r

Stud t RcsoureePersan=4nteraction

'Interaction between student yid resource person in the community can

serve several purposes from the..Adent's point of view. The RP introduces

the 'student to the ca4er,role, provides general guidelines to help the student

plan and complete a project in a subject area, and arranges for the student to

receive some training or gairr owledge of .the field. The student, however,

views this relationship as'a reciprocal one. There are certain duties and

responsibilities that the student accepts. When a student makes a commitment,

he or she acknowledges the fact that the RP can makdemands in regard to time

and structure of the situation.

Example.

During one of the group advisory meetings, a woman from development was
askedrto announce.Some neO.RPs. She mentioned opportunities for work at a
-nursery school and that pne of the students at the meeting was working there.
She asked the girl to comment about her experiences there.- The student was
quite 'frank'and stated that.a particular woman RP at the nursery school was
generally unhelpful and,expected the Far West student -to assume a babysitting
role and_did not offer any help ian regard to her project. She pointed out
that another woman who was also.a teacher at the nursery school seemed like a
better'teacher and potential RP.

Students are confronted with a great variety orpersonality types when

, they meet RPs and the demands of each RP vary considerably. There is, however,

a certain amount of similarity in the RP project settings. Each RP.requires
/

,

-students tb structure',theirtme ,ta fit the project. Each*0 forces responses'

and communication from students about their possible roles in projects, after

"describtng a range of poSsible project ideas. The student engaged in several

project, as'are most Far West students, is forced to allocate time and space

in order to acccomplish"goalS for the seMester. What emerges is a definite

sirUcitire designed and maintained by the individua4 student.

,E,rample42.

ThO.RP, a lawyer at a legal aid office in East Oakland, had outlined a
project for the two students before they arrived. He suggested that one of ,

them might do research on the administration of street cleaning, within city
government. He poinurd out that the street around th area were always
dirty, hilt that in North Oakland they were_alwayS cle n. This type of project
_Bight point out 006.- discriminator9 practices.by cit ad .nistration. One
of the students brought upihis own familivs expkri.enc wit the city govern-
ment over a housing problem. The RP indicated that the ics of admin-
istration, especially (that of the city, is a neglected area.

44.
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--Although the RP was bein-g-re a ively-f6rceful-iihii Suggestiuns, the--

students were able to state what they saw as their possible involvement through

the legal aid office. One student stated that he %iias interested, in juvenile

law; the RP recommended that he contact a group in/ Berkeley. Both students

said they were interested inOworking for the offiCe part-time.

This involved a commitment of time because the RP needed to know when hey

could be counted on. Both students committed themselves to two days a we

The commitment entOled a good deal of thinking, for it involved making d ci-

-sions about other projects as well as this one. Both students wanted to give

enough time to this "job" but not too much 'draw them away from other ro-

jects.

The RP"introduced the students to the receptioniii-Wile-kas asked to show
them what they would be doing. Their duties were to assist in the initial

.4!eceiOng of potential clients. As she showed them the area where the would
`,tbewROrking, the students asked questions about the job`., , The students approached
' the project as a "job." They seemed to be aware of theiMportance toy both the
clients and the RP ,of the job they would do. They recognized this as, a learn-
ing situation but also,saw in it a responsibility to meet the required standards.
St(dent interaction was constant throughout the visit to the RP. EaCh atOmpted
to, reinforce the other and in many instances, helped clarify questions and
answers that they or the RP presented.

" ,4
6'xample 2. -

iA ,

Two students have decided to assist in a nearby banks project Of organiz-
'-- ing materf41 for a consumer library to be used by clients and the general

Oublic. At the bank, located about four blocks from school, the tudents were
met by the secretary who has started cataloging some of the mater al, buys
turning the entireproject over to the students. She states she 'is available
for help if needed, but emphasizes their independence in -the project. The

only thing she requires is a running account of what they are do'ng and how
they got there. Thts is to avoid any dupliCation of effort, if anyone ants
to reorganize or add to the library in the future. One student seemed to be
confident and stated that he knew how to catalog from previous xperie ce.
The other student asked several guestionsl and took, notes, whit: his companion
worked on filling out his weekly schobl schedule..

Both students seemed relaxed and not unlike the way they behave in school.
They both had input in the discussions and posed questions to the secretary.
They seemed confident about what they were going to do, reali ing that it
ylould entail a good deal of work. They agreed that their re and would be
finishing the project.

In this example,, the scheduling and structuring that o curs. between

students in the RP situation as well as the exchange of inf nmatton between

students .and students and RPs are, emphasized. However, no encounters



are succesgi-Til. RP-student encounTers.cam be complerelydisrupteo and cne

original intent redirected:

Example.

A student has been asked to meet a woman member of the'Young Socialist
Alliance (YSA) in Berkeley. She says that she is the first to study the YSA
as part of her project on the left movement and to use the group a resource

1-s\

organization. When we arrive at the meeting place in Berkeley, e find that

the woman is not there. A press conference is underway with sev ral political
candidates who are being questioned by members of the press. We watch for
about 10 minutes. Then we are directed to meet the YSA RP at Granma's Book-

-__store on Telegraph Avenue. The student mentions that the YSA has asked her to
work- at_the bookstore, so she is anxious to see it. We board a bus and walk
there, onlY-to find_it closed and the sign on the door stating that it opens
at 11:00. No one is in --s-ight inside the store.

/

Since it is a cool day, we decide to have coffee in a coffee house about
pal block away. We are sitt4nT, discussing Far West School and other topics,
w en tWO YSA members approach us. One of them is the RP the student is sup-
posed tb\meet. They say that the young man accompanying them is the YSA
candidat for State Senate who kis scheduled, to speak at Laney College and
invited us to go. The woman) says she has a final exam at Berkeley and
that, he will call back about another meeting time.

Our transportation to Laney College in downtown Oakland is provided by
another YSA member, a young woman with a camper/pick-up, The speaker and
male YSA member climb into the back, while the,student, the young woman and I
ride in front. Because the woman does not know the way, the student gives
directions about streets and freeway turnoffs..

Thy speech is to be held in a large audito ium. The members of the YSA

set up a small display of their literature an etitions. The meeting is

supposed to start at noon, but very few stude is have arrived. At abet 12:30,
the speaker decides to go ahead and give his talk on the Sociallrst view of the
energy crisis to the ten people ,assembled. He speaks for about 45 minutes.

At 1:45 we take the bus back to Far West School. The student makes one
telephone call and by 2:30 she is playing chess with=another student.

This example illustrates how meetings with RPs can be disrupted and the

original intent rechanneled. The members of the YSA were directing all of

their efforts around the schedule of their candidate. In another instance,

the RP could not meet because of personal circumstances (a final exam). These

events were all beyond the control of the student. She seemed to tae.all

of these redirections and interruptions as a.matter of course. She may have

even considered them energizing influences that took some of the boredom out

of a situation and added the element of unexpected surprise.



it is also necessary to add that this parti.culawri-dent was only one

of the RP meetings planned by the student. Another aspect of her plan tb

meet American "government and, history requirements was attendance in a course

on constitutional law at UC Berkeley.

Staff-Student Interaction

Interaction between staff and student is characterized by a general infor-

mality and flexibility that follows the open philosophy of the school. Within

this flexibility, however, there exists a distinct identification and boundary

maintenance between students and staff. The learning coordinator, (LC) main-

tains a skillful balance of informality, friendship, and authoritarianism to

which the student has learned to adapt. This adaptation, although highlighted

by a free flow of sentiments and information exchanged between students and

:staff, takes part of its defining characteristic from the authority structure

of the staff's role. From the viewpoint of the student, LCs and other staff

personnel maintain the "teacher-adult" role. The staff is constantly bom-

barding the student with information that reminds him/her that Far West is a

school, that each student must perform to certain expectations and that each

one must be subject to specific structure, to some degree. This is communicated

verbally in meetings, n daily greetings, and informal exchange as well as

through nonverbal c

The staff, e. cially,LCs, have assisted students in the adoption of

school standar' Students assume the school 's standards cif expectations and

serve as age or peer control.' This does not detract from the student's

realization of he valuer of the Fai- West philosophy, but formt a part of that

final acc-tanc . The LC, walking a fine line between staff and student, has

generally been able to allow students some participation in staff-type activ-

ity, enough to allow the students to remove` themselves from their own student

expectations and become part of that larger body that attempts to control-
_

students on the outer fringes.

Example 1.

The setting is a group advisory meeting between an LC and a group of

8-10 students. A particular student is the focus for discussion because she
complains that she is not doing anything in school, things are not-working
out The LC leads the other students in the group to push and prod her,
question why she isn't working on projects, getting involved. "Things jusl

haven't worked out," she says. She isn't even sure she will be getting

anything out of this meeting. The stress of the students and LC is on the

VP
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academic side-,--tuttheg . g. I- . y tac e ua en y the
combined LC-peer group pressure gets to be too much and the student leaves tne
meeting.

Another situation which illustrates a very structured, demanding type of

interaction between staff and students can be described.

Example 2.

Three students are meeting with a developer of a specific package. One
student referred to the developer as a technical advisor. The purpose of the
meeting is to ascertain what progress has been made on projects. The tech-
nical advisor directs questions to, the students about their involvement up
to that time and suggests that they write it up. Two students State that
they are not ready to write it up, but the technical advisor insists that they
do because it would help them develop their ideas.

Each of the students is asked what they want to do for a project. With
each response from he students, the technical advisor reinterprets what the
students say and to is themto write up the project-in the specific terms she
gives them. "What you want to do?" The student responds. "Well then,
write down . . ." As she continues, one of the students gets up and leaves
after giving an excuse. Later, this student says that those writeups were her
ideas, not his. He says he will write -up his project ideas later at home.

4P.

LCs interact with students at all levels from social to very formal

encounters. Conversation may encourage student input, but students have also

encouraged LC and other staff participation in student peer interaction. This

may serve as a basis for receiving information from staff, receiving approval

and recognition, of student interpretations of school "rules" and behavioral
,

modes. and for testjListaff reliance for student support. This should not be

taken to mean that there are no genuine sentiments and supports between stu-

dents and staff.

a-Tle Z.

In a meeting with an LC and several students, one student mentions the
tacti s of another staff person during another meeting. It was negative in
conno ation. The comment' is made in joking fashion, but the LC is quick to
pick p on it and makes a few comments reinforcing the remark and this meets
appro al from the students in the group. There was nothing malicious said
about the staff person, but students were receiving approval of their insights.

xamrle 2.

ne of the LCs is trying to recruit students for a workshop that is
planne.. Most sty:lents tell him that they are not interested. Out of eight
students asked, only one says that she is interested. When the time comes for
the wo kshop, even those students who said they were not interested are in
attendance.
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At the workshop itself, two LCs sit in on the meeting. Offe actively
u. u pates: Tfre othei is asked 1.0 participate,

that it is his prerogative not to participate if he so chooses. This is in
direct conflict with his earlier recruiting activity to encourage students to
attend. I

Example 3.

In an informal meeting with two LCs, students complain about the activities
of a particular student. When it'becomes evident that the LCs are also engaging
in discussing the negative aspects of this student, the students switch their -

positions and begin to defend the student. ThiS illustrates the maintenance
of staff-student boundaries.

Example 4.

One of the LCs walks by a group of students and makes a statement that
there are some students who never do anything. One of the students picks up
the cue and asks if these comments are meant for her. This is an obvious
example of "public denouncement" but serves to reinforce the position of the
LC as an authority figure.

Example 5.

Students are discussing a workshop which they attended the previous day.
One of the student's behavior-at the workshop is sanctioned by the LC. This
student admits having acted rudely toward the organizer of the workshop and
says he will give it another try. He says that one of-the reasons he came
back to the workshop the previous day after leaving it was that he felt bad
about his attitude and behavior.

The brbad range of LC-skudent interaction provides a kind of a matrix,

touching on many levels from personal and social to academic and behavioral.

Varying degrees of emotional tone are expressed in the different settings.

The LC is generally supportive and often uses his authority in this

capacity. Students are aware of the individuality of each of the LCs and

realize that the ability of individual students to adapt to LCs is different.

So preferred one LC because he helped them organize their projects, while

07hers preferred another becallse he left them on their own. In general, it .

can be said that th school has offered students a range of LC types that are

'suitable for the,majority of students' needs.

ExaMple Z.

A student is scheduled to appear on a television show to discuss vocational
education and care4r education. The LC has decided to use an advisory meeting
to discuss these topics. The LC continually raises new questions; encourages
active student respcinses, and invites students who are not already present to
give their views. The students, who represent both sexes and at least three
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ethnic groups, so noL esi a e u spe K rreeTy. At times, -mere is active
_

competition.to speak., The LC recognizes Those who are waiting to give-tre-rt--
opinions. Interaction is more often established between students than be-
tween student and LC.

Example 2.

Seated at a work table in the LC's office, a student and LC are discussing
non- school - related topics. f,4The student is smoking and both look relaxed. The

two are working on a planni'Ag sheet for the student's project. The LC asks
the student to recount what he has done so far. The LC listens, then asks
questions and makes suggestions to the student. "You could write a book on
the left movement, record some of your thoughts and impressions before under-
taking the project-and record them again when you finish." There is genefeally

good give-and-take between,LC and student; he suggesting, the student respond-
ing.

While this verbal exchange is going on, there is also need for the plan-
ning sheet to be filled out. The LC discusses, consults, and interprets what
the student is saying are objectives for this project. The LC is doing the
writing on the actual sheet. When student and LC agree on a point to be in-
cluded, the LC rephrases the student's words in more educational terminology
("develop an understanding of, prepare a bibliography of") and writes it
down. The student balks at his wording some of the time, refusing to let the
LC's wording become his.

During discussion of the particular projects and other related activities,
there is direction toward future goals as well as present interests and orien-
tation. "You might want to get your PhD in political science." At.other times,
the LC is reminding Prim that he is doing projects to finish up units needed
for American government and history.

This particular student-LC interaction is clearly oriented toward a well

defined goal, completion of the planning sheet. Both student and LC know each

other well enough to make certain demands upon the other. The LC is allowed

to reword the student's objectives on the project sheets, but the student can

refuse to go along with some of the suggestions and says so.

One of the features that seems to` characterize the student-LC relation-

ship is the willingness on the part of both LC and student to listen to each

other on matters .bf mutual importance. Far West School is naturally high on

the list of important matters. Student and LC and other members of the staff

will ususally listen to what the other, has.to say, if the topic somehow affects\

both of them.

Example.

Nine students are present for a meeting to discuss one of the curriculum
paekages that is in the process of being developed. One of the LCs and a
woman from development, . epariffg the package together, are present.
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----As-the-meeting -p-roeeeds, the-U-seems-to-think that the group is not
focusing on the material. He gives a-"min4 lecture-a-bout how students
should try to put some effort into these sessions because time and work are
involved in the development bf the packages and that students too, have an
input. He emphasizes the value having the contribution of students and
asks that they "bring their bes ds" to these meetings.

Discussion about the meaning of time and space and the consequences when
these things are changed triggers off a reaction from students.

One student describes an incident in which the spatial arrangement of the
school was changed to make it appear more school-like. From this, he goes on
to describe another occasion when photographs were taken to make certain
things app#ar not as they really are or enhancing pictures to make them look
better for the sake of publicity. He calls these events a "farce." Instead

of hiring a-professional photographer, students could have taken the publicity
pictures, he says.

Another student begins by saying she heard that everything was so much
better at the school last year. She describes how this year she had finished
a project and did not receive any feedback until it was completed. What she
heard from a staff member in development was all negative and only emphasized
what she could have done to improve it. With much hand waving, gesturing, and
other expressive movements, the student continued, "Why didn't. she tell me
these things before I finished?" "How did I feel after hearing that?" "I felt

like throwing it on the floor and if I had a match I would've burned it. I

felt really stupid. It was on the LC's wall; I felt like rippin' it Off.
Only about three persons on the side (development) really helped. The others
dOni;t do anything-'-they're puppels."

A student says ttiat everything at the school was always done at the last
minute., She felt that students were forced into submission because of the
pressures of recruitment, need for publicity pictures, and so forth. There

was a lot of "falsehood" involved and people (students) were set up as props..

The subject turns to RPs.

One student begins by saying that, she has had some bad expei-iences with
RPs and recalls an incident with a woman RFC at a health clinic. The woman
from development asks if other students hake had bad experiences with RPs --

many agree. One student says that there are practically no RPs in her,ireas
ofinterest -- arts and crafts.

Another student says that students need more gui0ance about what they
could do in certain RP situations: ,Students working Oith cable TV were ex-
pected to work up something for their second meeting,with the RP. He says
that they didn't know what to do and had trouble planning whamight be
feasible. "When students don't know what-to do, they :laugh," (as a way to
cover up).

Another student refers to the lack of lea4ing that is going on. She

says she isn't getting any.eduction here. She needs credit for chemistry,
algebra, and geometry:but she is afraid th.at she can't get credit for these
by going to a junior college and wor.ing with her tutor,: i.e., she is afraid
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ire vrrl ne:tpra-s s the Luurse. -These are -the-tre-cftsstre-heeds to-Tet into
the four-year "'college that her pa-rents want, her-toa-ttemt.-

A student who has not spoken before asks if she can say something. She
says that. Far West School has helped her to grow and learn a lot about herself
during the year she has been here.

Another student asks, "Why don't they ask the students hoW to improve the
school?" He answers his own question. "Students have given their opinions
before. The answer is always 'tomorrow.'" He indicates that several students-
are working on a project: Far West School.

The woman from development and the LC have handled the meeting well.
They have allowed free expression and encouraged students to say exactly what
they wanted. The LC does mention .that he thinks students can learn even from
the negative experiences, which can become positive. He feels that all stu-
dents weren't taking full advantage of the opportunities of -the Far West
setting and proghm.

1

Another LC who has joined the meeting encourages students to think about
the areas where they saw need for improvement and make suggestions.

Students decide to present their suggestions at a meeting. First they
will meet to decide areas to work on, work up an agenda, and then present their
views at a general meeting.

During this particular meeting many 'important,concerns both to students

and staff were highlighted. The emotional involvement for some students was

quite high because they felt very strongly about the issues that were being

'discussed. The day on which the meeting was held followed several days of

special events at.the school. Many of the students present were involved in

recruitment and photo sessions for publicity ptctureS. To some extent, the

normal, routine of the school was disrupted. Perhaps this combination of

factors triggered off the students'' reaction.

Not all of ,the, entire meeting has been presented, but several important

areas must, be .unclersccired. First, students really felt concern for their

learning. Countless times the actual word "learning" was employed, even thoulh

its meaning. meant_dif ferent things to di fferent students. For one student,

learning was' the vague for the student in an RP meeting. For another, learning

meant ,getti ng the necessary credits to get 'i nto college.

Next, students felt that the experience` of .learning at Far West School

should be based on honesty' and openness i order to function well. This con,

Wept was expressed in the students' reaction to inconsistencies as they saw- it

-- the "falsehood "-and "farce" of certain recent events. In addition, students
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were rei nforcing thisb

ti

eir concerns openly
at this meeting.

NJFinally, students paced a reliance on the staff-student relationship

for support and willingness to listen. They recognized that for the school to
function better, both students and staff needed to communicate and that be-

cause of the nature of their embeddedness in the educational process at Far

West School, communication was a prerequisite for change.

Conclusion

.

This report of the Far West School takes a specific perspective that has

allowed the categorization of student interaction. This is primarily an eco-

logical perspective that places the school in the environmental setting of the

greater community. A cognitive model that defined the important interaction

settings was the, pr,incipal starting point of investigation. This allowed us

to focus on the students' perspectives and interpretations of the interact+on

we observed and in which we participated.' A network model that allowed the

mapping of different interaction settings in the school and in the greater

community became the principal method of organizing and presenting our data.

The emphasis of the report is however,. the ftudent's perspective. In,general,

we feel we were successful in applying the general models described. Because

of the limited amount of time involved to cover a prograin of such scope and

nature, they were not applied rigorously. They can, however', serve as a

basis and framework for further research.
_

Although we feel that much,insight into Far West Schbol stude t culture

and the 'behavioral norms of that culture have been outlined, there re numel-oiis

questions that still'need probing. The Far West School learning pr cess seems

-to be Supported, ff not defined, by student-peer and,student-adult nteraction.

The importance of this interaction has been illustrated hererbut y no means

fully explored.

The most obvibuS flaw here is the omission of the interaai n 6f the

students during nonsdool hours. This Would necessarily include student-peer

and student-family interaction. This aspect w6uld be desirous for comparifig

on and off school time. What do students do that is different from school

activity? HoW do.they categorize it and how.does this affect sdhoolIhnter:

action? How do families affect student involvemvit in the school?.

Another .important aspect we touckorily fleetingly is change. Although

we are aware of a generally'positive chinge.that occurs i n student attitudes
, .

it3g
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_towards involvement and learning, we do not know how this occurs. Obviously

student norms and- regulations (student structure) point to some of this. But

tb what extent? Furthermore, what is the role of the LC in this change? Now

does he encourage or discourage this change? ,

We have received clues for the answering of some of these questions from

she data collected, but,it is not conclusive. We,highly recommend the pursu-

ance of these questi\ons, as we feel they would aid in the discovery of the
ti

total learning 'proces of Far West School.
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TestScri pt

by George Spindler, Professor of Anthropology, Stanford University

After reading "Anthropological Perspectives of Far West School and Stu-

dents: a Preliminary Report," by Robert Alvarez and Patricia Hishiki, I felt

that there was very little that I could add to it as a report. Most of the

ideas that I had about the way the study should proceed and the generarchar-
.

acter of the report have been incorporated by Bob and Pat, We discussed each

step of the project along the way., so-this is not surprising. I do not mean

-,to suggest by this, however, that the report is anything less than their own

work. The relationship of constructs'andmodels to the data is a product of

their own thinking, and, of ,course, the data themselves are entirely theirs.

The most I can do, therefore, is to make some general comments about an

anthropological approach.

The primary purpose of an anthropological study.in this kind of situation

must always be to produce data and insights to which the formalstructure

would not ordinarily .be privy. The basic assumption is that no matteh how

humane the formal structure and its administrators there will be space which

is filled by participants in unanticipated ways. Anthropological studies

very frequently bring ,processes to attention that administrators, teachers,

in fact all responsible parties, would soon have left inexplicit. This is

true no matter how successful the organization may be *in achieving stated

aims.

The evidence in the report clearly indicates that Far West School is
0.

achieving most of its'aims quite well, perhaps'extremely ;yell. At de same

time it is apparent that there is an informal or latent structure of inter,

relationships between students, staff, purposes, concepts,,and activities that

is, not' entirely anticipated by the formal-structure. It would be extraordinary

if 'this were not the-case.

There are two ideas central to the organization.of data and analysis in.

-the report. The first is the so called ethno-semantic or cognitive orientation.

The second is,the time--space map and network. The first in this report is

only an orientation. Ethno-semantics takes as its basic point oil view .that

what the informant says is true. An analysis of a cultural systeb is therefore

a compilation of systemItic statements by informants elicited under rigorous

conditions'of inquiry. This is not what the report is about, but the genera -1
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-,Ideas of what -the -info rmarrts -say- is true. Ts-indeed a part o Lhe report-.-- It

would be worthwhile pursuing a truly ethno-semantic _apProachinquiring into

different settings and scenes with informants, using rigorous formal ethno-

gra hi named. elicitations. This procedure would be time consuming and should

pu ed only if an informant's view of the action is really significant to

the policy and impl emeetation of policy of Far West School.

Time-space mapping and network analysis are more integral to the report

as it has been submitted. The basic notion here is that an individual travels
4

about spat according to a time schedule which'varies considerably from person

to person nd which is to a considerable extent, but never wholly; determined

by a formal] structure of expectations. A time-space mapping can give the

observer a clear idea as to the flow of activity and persons in a system. This

is partially developed in the report. It would -take a considerable amount of

inquiry, including follOwing more informants through whole days and formal

interviewing to elicit individual conceptions of time-space mapping, to make

the report complete. One of the important questions is always how' the actual

time-space mapping of individuals does or does not correspond.to the formal

expectations or demands set by the expectations of authorities. A thorough

time-space mapping could be of considerable utility in a study of Far West

School and its operations because the flexible and activity-oriented Character

of the school should produce a variety of individual'time-space mappings, and

these in turn should be related to how much and what learned.

Network analysis is usually intimately connected with time-space mapping

in that the network of encounters that an -Individual is caught up in is

regulated by the time-space map. Time-space mapping is cognitive in the sense

that each individual has at least a rough approximation of a time -space map in

his or her hedd. The actual events of the-day correspond in some degree,

though never exactly, to tills tifne-space map. Networks,on'the other hand

are only very roughly predictable,and only in a most general sense kraintained

as cognitive structure in individual heads. The basic idea is that every

individual participates in a network of relationships. The individuals

encountered in these relationships have certain information or data that .

together with the interaction that ensues with them constitutes "input" into

the total system of interactions and cognitive processings in which the indi-

vidual is participating as a member of a social systeM. Some jndividuals'and
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kthe information to which they are related are nodular--in that they are

critical points of encounter--given the purpose and character of the system.

Network analysis is difficult to do in that it must be the product of a

great deal of participant observation and ski.11ful interviewing. The report

contains the beginnings of a total network analysis for the system, but, as

Bob and Pat point out, the network of relationships with family and with

individuals nQt a part of the Far West system as such, should be pursued much

further. Much, of what the individual participant learns is learned outside

of the frkework of system expectations, even in the case of such a flexible

system as that of Far West School. It is clear,- however, in the analysis

that has been'done, that Far West students are learning from each other and

through casual encounters as well as in their encounters with RPs.

I believe that this report is of high quality and that it is very produc-

tive considering the relatively short period of time involved., It is probably

true that anthropological, or more properly speaking, ethnographic investiga-

tion takes somewhat longer than other forms. Part of the utility of the

report, however, will be determined by how it is viewed by those who are to

use the information in some way. What I have tried to do above is to indicate

some of the ways in which it should be viewed.
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